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The aim of this study is to identify the views of parents of secondary school
students’ about their ability to support their children's learning. In this
research, concurrent transformative mixed method. A survey was applied to
parents; then semi-structured interviews were conducted. Quantitative data
were obtained from 300 parents and semi-structured interviews were
conducted with 43 parents. According to research findings, the academic
support activities carried out by the parents in their children's learning were
mostly general academic support activities. Parents provide less support for
their children's courses. Parents' support activities to motivate their children
to learn are mostly to praise them with nice words. Parents stated that they
mostly participated in school meetings in the support activities carried out
with the cooperation of persons or institutions that can be effective in the
education of their children.
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Bu arastirmanin amaci ortaokul O6grenci velilerinin  ¢ocuklarinin
o6grenmelerini destekleyebilme durumlarina iliskin gorislerini belirlemektir.
Arastirmada eszamanli donlsimsel karma yontem kullanilmistir. Velilere
anket uygulanmis; ardindan yari yapilandiriimis  gérismeler
gerceklestirilmistir. Arastirmadaki nicel veriler 300 veliden elde edilmis; yari
yapilandirilmis gorismeler ise 43 veli ile gergeklestirilmistir. Arastirma
bulgularina gore velilerin ¢ocuklarinin 6grenmelerinde gerceklestirdikleri
akademik destekleme calismalari daha ¢ok genel akademik destekleme
calismalari olmaktadir. Cocuklarinin derslerine yonelik 6zel destekleme
calismalarini ise daha az yapmaktadirlar. Velilerin ¢ocuklarini 6grenmeye
giudilemek icin en fazla gerceklestirdiklerini ifade ettikleri destekleme
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Introduction

“Family is the smallest social organization of the society as well as an educational institution. Since family is
the place where an individual gains his / her first emotion, behaviour, thought and education.” (Kincal, 1999).
In general, parents embrace the role of being the first teachers to teach a lot of knowledge and skills,
particularly basic skills such as walking, speaking, and eating until the preschool period (0-6 years). According to
Celenk (2003) cited from Gordon (1993), parents’ role of being a teacher in the education process of the
children continues, even though this teaching role is significantly transferred to teachers when the child starts
school. Therefore, the perception that teachers and schools are primarily responsible for the education of
students has been replaced by an understanding that the responsibility of children's education should be
shared by the school, family and society. This understanding emphasizes that in order to increase the quality of
education in general and student achievement in particular, it is not enough for teachers and schools to work
alone, but families should actively involve in this process as well (Lindberg, 2014).

Parental involvement can be defined in many different ways, from the interests, expectations, attitudes,
beliefs and aspirations of families towards the education of their children, to their activities at home or at
school to support the education of their children (Arens & Jude, 2017). Different classifications were made by
educational scientists regarding the types of parental involvement. Swap (1993; cited by Unal, Yildirim & Celik,
2000) presented four models of how parents could be involved in their children's education. These models are
protective model, school-to-home transmission model, curriculum enrichment model and partnership model
(Keith, Kimberly, Sperduto, Santillo & Killings, 1998). On the other hand, defined family involvement in four
dimensions as the expectations of parents from school related to their children, school, parent and child
communication, involvement of parents in school activities and involvement of parents in learning activities.
Lawson (2003) also stated that there are four different types of involvement. These are creating a child's
learning environment at home, paperwork in school such as photocopying, taking part in extracurricular
cultural-sportive activities, participating in informative activities about child development, assisting teachers in
classroom work, participating in parent-teacher associations (PTAs), taking part in school's decision-making
commissions, helping in organization of the school and acting as partners performing the tasks of evaluating
and implementing the restructuring strategies and innovations about the school performed by school staff.

The researches indicated that the involvement of the family increased the success of the students (Celenk,
2003; Hill & Tyson, 2009; Jeynes, 2007; Kotaman, 2008; Shaw, 2008; Starr, 2011; Sad, 2012), students' negative
behaviours and disciplinary problems were decreased (Celep, 2008; Cayak, 2013; Gonzalez-DeHass, Willems &
Holbein, 2005; Sheldon, 2007; Starr, 2011); helped children to develop positive attitudes towards school and
teacher (Argon & Chopper, 2012) and made children more confident, harmonious and happy (Oktay, Glirkan,
Zembat & Unutkan, 2003). It is possible to mention the benefits of family involvement to the child as well as to
the teacher and family. The involvement of the families in the education process is effective in achieving the
desired goals of the teacher during the education process, performance and success on the student, motivation
and easier recognition of the student (Argon & Chopper, 2012). In addition, as Lindberg and Oguz (2016) cited
from the researches of many educational scientists (Epstein, 1995; Epstein et al., 2002; Epstein & Sheldon,
2002; Hara & Burke, 1998), who have significant studies on family involvement, parents could not only have the
chance to get to know their children's talents, interests and characteristics better but also could obtain
information about the functioning and structure of the school in general.

Rogers, Theule, Ryan, Adams, and Keating (2009) state that there are different perspectives in the
researches about family involvement and two important topics emerge. The first one is school-based
involvement, which includes communication between parents and teachers and the involvement of parents in
institutional events organized by the school. The second one is the out-of-school involvement studies, which
investigate the behaviours of parents, such as providing the appropriate learning environment at home,
assisting and motivating them with homework, and taking care of the children. It could be said that the studies
on family involvement in Turkey are more of the studies that could be handled within the scope of first topic
suggested by Rogers et al (2009), namely the studies focusing on school-parent cooperation activities (Akbasli
& Kavak, 2008; Cayak, 2013; Celik, 2005; Ozgan & Aydin, 2010; Porsuk & Kunt, 2012) which are established and
implemented within the framework of school council regulations. The duty of the school-parent associations,
established within the framework of the school council regulations, could be defined as “to realize the
integration between the school and the family, to provide cooperation between parents and teachers, to
support the activities that improve the education and training, to meet the compulsory needs of the students
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who are deprived of financial resources and to contribute financially to the school” (MEB, 2012, item 5/1).
Akbash and Kavak (2008) developed a survey based on the tasks in Article 6 of the school council Regulation in
their studies aimed at determining the level of fulfilment of the duties of the school councils in secondary
schools. The survey consists of five dimensions: “Funding”, Improving Teaching”, Parent Education”,
“Improving Physical Conditions” and “Social Cultural Activities”. The administrators, teachers and parents in
their study believe that the tasks that the school council mostly performs are providing financial support to the
school from the parents and the school environment, providing service vehicles for the students, supporting
the maintenance and repair of the physical infrastructure of the school, to perform activities ensuring effective
communication with the family in order to increase the success of the students and to cooperate with parents
in the implementation of the rules to be followed in the school and in the environment of the school. On the
other hand, the school group has the highest rate of approve in these views, while the lowest rate of approve
belongs to the parents. Based on this result, it could be said that the duties of the school council are mostly
financial and besides, it can be said that even the number of the parents who think that these tasks are fulfilled
are less than the school administration and teachers. In other studies, where the opinions of administrators ,
teachers and parents regarding family involvement were obtained (Ozgan & Aydin, 2010; Porsuk & Kunt, 2012),
the most common problems that the administrators encounter were the parents' wish to contact the teachers
only when there was a problem in the school, their lack of support to their children, financial problems, lack of
knowledge in their children's education, unwillingness to accept the negative aspects of their children,
considering parent teacher association conferences as a financial issue, low level of education and teachers’
not doing family visitations. While teachers complained that parents came to school only when there was a
problem, parents think that they were invited only when a problem arouse or when donations were needed
(Ozgan & Aydin, 2010). From the researches, it was seen that the studies conducted for school-family
cooperation and parents' involvement in the education of their children are generally limited with financial
issues and communication through PTA meetings. Porsuk and Kunt (2012) state that school-family relations in
Turkey remain only in the economic level which makes it difficult for parents to participate in the school.
Therefore, families cannot discuss with teachers and administrators about the problems they encounter and
serious programs cannot be developed for the purpose of school-family cooperation (Porsuk & Kunt, 2012). In
addition to the cooperation issues specified in the school council regulation, it is known that there are many
parental behaviours that families can be involved in their children's education affecting the cognitive and
affective development and academic success of the children. In line with the definitions and classifications
made by educational scientists for family involvement, the involvement of the family in the education process
can be defined as “supporting the child's extracurricular (home based) education, participating in school and
classroom activities and being closely involved in decision-making processes regarding school programs, school
rules and activities (Glindiiz, 2018). Therefore, in the researches concerning family involvement, not only the
tasks of the school council or common problems encountered in parent-teacher-administration
communication, but also the level of parents' support in their children's learning should be investigated.
According to Harrison (2003), “education is a totality; parents, society, schools, teachers and peers are all part
of this totality and each one of them is an educator. Therefore, success will not be achieved unless parts of the
whole support each other (Cited by Ozgan & Aydin, 2010). Therefore, the involvement of parents in the
activities carried out within the scope of school council and the kind of activities they do to support their
children’s education outside the school should be considered as a whole. In the related literature, as can be
understood from the above description, parental support and its quality seem to be in need of improvement
and extensive studies to guide the extent and quality of parental support is relatively limited especially in terms
of extra-curricular activities in Turkey.

On the other hand, the experiences of students vary with the transition to secondary school. In elementary
school education, classes are mostly taught by class teachers, while in secondary school there are different
branch teachers for almost every lesson. Usually they are in the same class with different students rather than
their primary school classmates. (Hill and Tyson, 2009). Additionally, there are some physical, mental,
psychological and social changes in adolescence during the age of secondary school students. At this age,
students’ need for more autonomy in their learning, not wanting to be interfered with their friends, their desire
to establish superiority and being admired could affect their communication with their families negatively and
cause conflicts (Bayhan & lIsitan, 2010; Dogan, 2007; Kreider, Caspe, Kennedy, 2010; Dogan, 2007; Kreider,
Caspe, Kennedy, 2010; & Weiss, 2007 act. Thomas, Muls, Backer & Lombaerts, 2019). These cause the parents
of the middle school students to question their support their children’s education and how much autonomy
they should give to them. Based on these problems and importance, it is considered necessary not only how
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and how much the parents of secondary school students could support their children's extra-curricular
education, but also to reveal how much of the studies, which have been recently performed by Ministry of
National Education in Turkey focusing on how the parents could support their children’s learning, were carried
out by parents in practice. The aim of the study is to determine the extent to which the parents of the students
could support their children's learning, which support activities they are sufficient in and which should be
developed. For this purpose, answers the following questions were searched in the research.

In supporting the learning of the parents' children;
a. What are their views on academic activities they performed?
b. What are their views on motivating activities they performed?

c. What are their views on the activities that they performed with persons who might be influential in their
education (school administration, teacher, other parents, friends, etc.)?

The results of the research are thought to be informative for educators about what kind of activities the
parents are carrying out to support their children's learning at school and to what extend they are performing
the parent behaviours that should be shown. In this context, effective family education programs could be
organized by considering the deficiencies of family involvement determined in line with the data obtained.
Additionally, the obtained data will also enable parents to identify their own deficiencies in supporting their
children's education. Parents who are aware of their shortcomings will also be aware of what kind of education
they need in this regard and will be able to contribute more to their children's learning when they improve
themselves accordingly. Parents' support of their children's learning with the right methods will positively
affect their children’s academic achievement and attitudes towards learning.

Method
The Method of the Research

In this research, mixed method approach was used. Mixed method is a research design in which qualitative
and quantitative data collection and analysis processes are used together for the same purpose in a single
study (Creswell, 2003). Different designs have been suggested by researchers on how to use the mixed method
(Creswell, 2003; Johnson & Onwuegbuzie, 2004; Leech & Onwuegbuzie, 2009; Morse, 2003). When the mixed
method designs suggested by the researchers are examined, it is seen that the characteristics considered in the
classification of these designs are the purpose of the research, the significance given to the quantitative-
qualitative methods, which types of data are needed more, and the time and quantity of the quantitative and
qualitative methods used during the research. In this study, sequential transformative mixed method design
which is included in Creswell's (2003) classification was used. In this design, qualitative and quantitative data
collection methods are collected simultaneously as part of the study and the interpretation of the data is made
by combining the findings of the two methods in the interpretation stage. Priority is given to the qualitative or
guantitative data types, but in some cases equal importance can be given to both data types. This design is
useful for providing a wide range of or alternative perspectives, supporting the participants and providing a
better understanding of the phenomenon studied (Baki & Gokgek, 2012; Creswell, 2003). In this context, the
opinions of the parents of secondary school students about their support of their children’s learning were
collected through surveys for quantitative data; for qualitative data, it was collected through semi-structured
interviews simultaneously.

Study Group

Convenience sampling method was used to determine the participants from whom the quantitative data of
the research would be collected. This sampling method eliminates the limitations in terms of time, money and
labour and provides an easy access and implementation opportunity for sampling (Blylkoztirk, Kilig-Cakmalk,
Akgiin, Karadeniz & Demirel, 2017). The reason why the researcher chose this type of sampling in this study
was that she was able to reach the participants more easily because she was working in the school that she
included in the sampling. The participants of the study consisted of the parents of 5th, 6th, 7th and 8th grade
students studying in a secondary school in Istanbul. It consists of 360 parents, 90 of whom are parents of the
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students studying at each grade level. In the study, the participants to be interviewed were selected through
simple random sampling method from the sample determined by convenience sampling method. For this
purpose, interviews were conducted with 43 parents who were randomly selected from each grade level.
Demographic characteristics of the parents in the sample are shown in Table 1.

Table 1.

Demographic Characteristics of the Parents

Variant f %

Parent Mother 300 100.00
Father 0 .00

Level of Education Primary School 137 45.70
Secondary School 63 21.00
High School 65 21.70
University 4 1.30
Uneducated 31 10.30

Age Range Age 20-30 82 27.30
Age 31-40 164 54.70
Age 41-50 54 18.00

Occupation Housewife 229 76.30
Self-Employed 37 12.30
Worker 22 7.30
Civil Servant 12 4.00

Although the study was not planned to be conducted with mothers, the parents of the students who
participated were consisted of mothers. When the educational status of the participants is examined, it is seen
that the majority of the participants are primary school graduates. 137 (45.70%) were primary, 63 (21.00%)
were secondary, 65 (21.70%) were high school and four (1.30%) of them were university graduates. 31
(10.30%) of the parents stated that they had dropped out of primary school. 82 (27.30%) of the parents were
between the ages of 20-30, 164 (54.70%) were between the ages of 31-40 and 54 (18.00%) were between the
ages of 41-50. 229 (76.30%) of the parents were housewives. 37 (12.30%) of the parents were self-employed,
22 (7.30%) were workers and 12 (4.00%) were civil servants.

Data Collection Tools

Surveys were used in the collection of quantitative data and semi-structured interview forms were used in
collecting qualitative data. The survey used to determine the opinions of the parents about their support on
their secondary school children's learning, was prepared by the researcher. While preparing the survey, an item
pool was created based on literature (Ministry of National Education Board of Education, 2008; Sheldon &
Epstein, 2007; Walker, Wilkins, Dallaire, Sandler & Hoover-Dempsey, 2005). The 70-item draft survey was
reviewed by six experts consisting of two faculty members working in the field of education programs and
teaching; two Turkish Language teachers, one school counsellor and one Turkish Language and Literature
professor. These experts evaluated the survey items in terms of scope validity, suitability for the purpose of the
research, and clarity of the statements and suggested necessary recommendations. In line with the opinions
and suggestions of the experts, eight items were excluded from the survey for reasons such as being
ambiguous, measuring the same case and being too long; three items were re-written into two items because
of the overlap and length, and the survey was given its final form. The survey was pre-implemented to the
parents of 10 students who had not been included in the research. Within the scope of this implementation,
there were no problems mentioned by the parents regarding the clarity of the survey. The survey consists of a
total of 64 items. 39 items are within the first dimension that is "Activities of Parents' Helping Their Children’s
Subjects"; 9 items are within the dimension of “Activities of the Parents to Motivate the Children's Learning”
and 16 items in the dimension of “Parents’ Activities Performed with Other Persons and Institutions for the
purpose of supporting the learning of their children". Four-point Likert was used in the survey as “always”,

»nou

“frequently”, “sometimes” and “never”.

Before finalizing the semi-structured interview form used in the research, the questions prepared were
presented to the expert opinion. Three experts, one curriculum development specialist, one Turkish language

149



Giilten Feryal Giindiiz — Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi, 9(1), 2019, 145-178

teacher and one school counsellor, were asked to evaluate the interview form in terms of appropriateness of
the questions for the purpose of the research and the clarity of the language. In line with the opinions and
suggestions of experts, some changes were made in the way of expressing some questions. There were three
questions in the interview form. It was highly taken into consideration that these questions were compatible
with the dimensions of the survey which was used in the research. In these questions, the parents were asked
what academic support activities, motivation activities they carried out to support the learning of their children
and the support activities carried out in cooperation with persons or institutions that could be effective in the
education of their children. Interviews were conducted in an available classroom of the school on a suitable day
and school time determined by each parent and researcher. The interviews were recorded by means of a voice
recorder. Interviews with each parent lasted an average of 7-10 minutes. All interviews lasted approximately
370 minutes and were conducted within a week.

Collecting and Analysing the Data

Class guidance teachers of each class assisted in delivering the surveys to the parents. First of all, the
researcher informed the teachers about the scope of the surveys and how to mark them. The class guidance
teachers distributed the surveys to the parents at the PTA meeting held in April 2015, made the necessary
explanations to the parents and asked the parents to fill out the surveys and deliver to them. 50 of the 360
surveys could not be received; 10 of them were not evaluated due to incomplete or incorrect filling. The data
obtained from the remaining 300 surveys were analysed. In the analysis of the quantitative data obtained from
the surveys; frequency, percentage and arithmetic mean were used. In the analysis of the qualitative data
obtained from the research, descriptive analysis was performed by taking into consideration the dimensions of
the survey and the themes created by considering the research questions. Some of the parents' views were
directly quoted to support the findings on the themes obtained. The collection and analysis of the quantitative
and qualitative data were carried out simultaneously and the findings were presented and interpreted by
taking into consideration the questions of the research. For the reliability of the qualitative data, 40% of the
data were analysed by two experts other than the researcher and Miles & Huberman's (1994) formula
(Reliability = Consensus / Consensus + Disagreement) was used in order to determine the reliability between
the codings. Individuals who assisted in the analysis of qualitative data of the research were a specialist and
doctoral faculty members who are currently working in the Department of Curriculum and Instruction and
performed qualitative research studies on different subjects after having taken the qualitative data analysis and
scientific research methods courses. Yildirim and Simsek (2011) stated that 70% and above percentage is
sufficient. According to Creswell (2013), in order to ensure reliability in a qualitative research, the agreement
between the researcher and the expert should be at least 80%. In this research, the reliability (agreement)
percentage among the three experts calculated according to the formula of Miles & Huberman (1994) is
89.00% and according to the literature, this percentage shows that the qualitative data obtained are reliable.
Ethical principles were taken into consideration in the research. In this context, the participants were informed
about the research, the participants were convinced to participate voluntarily in the research and the
participants were informed that the data to be obtained from the research will be used for scientific purposes
only.

Findings

Taking into consideration the dimensions of the survey and the interview questions, the sub-objectives of
the research were presented under three sub-headings; the academic studies carried out by the parents to
support their children's learning, motivating activities and collaborative activities with other persons and
institutions.

Findings of Academic Studies Carried out by Parents to Support Their Children's Learning

Table 2 presents the findings of academic activities performed by parents in order to support their
children's learning.
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Table 2.
Parents' Views on Academic Activities They Performed
Always Frequently  Sometimes Never '§ =3
€ c
£ 3
Support Activities f % f % f % f % < E
Following the studies such as project and performance work. 149 49.70 84 28.00 58 19.30 9 3.00 3.24
Examining the daily assignments given by the teacher. 73 2430 79 2630 120 40.00 28 9.30 2.66
Encouraging the student to make research by using different learning 173 57.70 64 2130 47 1570 16 5.30 3.31
resources while doing his / her homework.
Using different resources to learn how to support his / her education. 83 27.70 66 22.00 114 38.00 37 12.30 2.65
Obtaining information about the course books and the content of the 83 2770 71 23.70 113 37.70 33 11.00 2.68
curriculum of each course.
Obtaining information about the developmental and psychological 133 4430 79 26.30 65 21.70 23 7.70 3.07
characteristics of his / her age group.
Getting him / her to take into account his / her interests, abilities and 131 43,70 88 2930 64 21.30 17 5.70 3.11
tendencies in his / her learning.
Helping him / her to prepare lesson study plan. 119 3970 70 2330 75 25.00 36 12.00 291
Organizing a learning environment at home that is physically 166 5530 80 26.70 46 15.30 8 2.70 3.35
appropriate to his / her preferences.
Sending him / her to school courses and / or studies. 182 60.70 53 17.70 45 15.00 20 6.70 3.32
Providing him / her private tutoring. 72 2400 42 1400 73 2430 113 37.70 2.24
Getting him / her to study with his / her successful friends within a 92 30.70 58 1930 102 34.00 48 16.00 2.65
group study.
Revising the school subjects together at home. 45 1500 59 19.70 127 4230 69 23.00 2.27
Getting him / her to do tests about his / her subjects. 131 4370 87 29.00 71 23.70 6 2.00 3.16
Helping him / her to prepare for the course exams by using different 96 32.00 86 2870 89 29.70 29 9.70 2.83
study techniques
Getting him / her to use the information learned at school in different 89 29.70 95 31.70 89 29.70 27 9.00 2.82
and new occasions.
Getting him / her to benefit from different learning strategies. 76 2530 98 32.70 102 34.00 24 8.00 2.75
Helping him / her learn according to her own learning style. 87 29.00 104 3470 86 2870 23 7.70 2.85
Encouraging him / her to question and to ask questions such as “why”, 107 35.70 85 2830 79 26.30 29 9.70 291
“how” and “what to do”
Following the scores / results of his / her assignments and exams. 207 69.00 58 1930 26 8.70 9 3.00 3.54
To improve Social Studies - Turkish Language course skills;
Taking him / her to the places, museums, cultural and natural 85 2830 60 20.00 121 4030 34 11.30 2.65
landmarks that support their learning and are recommended by their
teachers.
Doing book reading activities together. 49 1630 58 19.30 130 4330 63 21.00 2.31
Doing writing activities on his / her thoughts about people, events and 31 1030 58 1930 113 37.70 98 32.70 2.07
places that are interesting to him / her in the places he / she visited or
books he / she read.
Going to the cinema and / or theatre together, asking him/ her 70 2330 64 2130 103 3430 63 21.00 2.47
questions about the performance, helping him / her understand and
analyse the issue.
Encouraging him / her to speak freely in family and other 179 59.70 63 21.00 49 16.30 9 3.00 3.37
environments to express his / her feelings and thoughts.
Getting him / her to observe the changes occurring in nature and 95 31.70 87 29.00 85 2830 33 11.00 2.81
make various inferences about these observations.
To improve Maths skills
Playing games such as chess, checkers and computer games and so 70 2330 57 19.00 91 30.3 82 27.30 2.38
on.
Solving riddles / puzzles with him / her such as Sudoku and etc. to 54 18.00 45 15.00 125 41.70 76 25.30 2.26
make Maths fun.
Asking questions about mathematics in daily life events. 94 3130 87 29.00 82 2730 37 1230 2.79
Creating maths problems involving four operations to improve the 77 2570 64 2130 108 36.00 51 17.00 2.56
mathematics processing skills and to strengthen the value of money
by taking advantage of markets, shopping brochures, etc...
Getting him / her to establish a relationship between various objects 65 21.70 58 1930 105 35.00 72 24.00 2.39
around him / her and geometric shapes and objects.
Drawing his / her attention to the geometry of places such as 51 17.00 70 2330 107 3570 72 24.00 2.33
museum, historic landmark, work of art etc. seen in newspaper,
magazine etc.
Getting him / her to realize how important it is that measurements 85 2830 76 2530 98 32,70 41 13.70 2.68

are accurate and used correctly when buying an item for home,
estimating the space of an area, following instructions when installing
an item.
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Getting him / her to create tables on topics related to himself / herself 85 2830 78 26.00 96 32.00 41 13.70 2.37
Getting him / her to examine and interpret the information of the 58 1930 69 23.00 100 3330 73 24.30 2.87
graphs within his / her interest in written materials.

To improve Science and Technology course skills
Getting him / her to observe the natural events. 113 37.70 72 2400 79 2630 36 12.00 2.87
Getting him / her to observe the growth, development and 105 35.00 70 2330 87 29.00 38 1270 2.81
nourishment of living things.
Drawing his / her attention to the situations in which science is 57 19.00 88 2930 83 2930 67 2230 2.45
reflected in technology and examples used in daily life.
Helping him / her develop awareness and responsibility for 156 52.00 78 26.00 50 16.70 16 5.30 3.25
environmental issues

As can be seen in Table 2, the support activities that parents stated that they do as "always" and
"frequently" to help their children's lessons were mostly general academic support activities. The general
academic support activities, in which the majority of the parents stated that they do “always” or “frequently”
are: Following the studies such as project and performance work, encouraging the student to make research by
using different learning resources while doing his / her homework, organizing a learning environment at home
that is physically appropriate to his / her preferences, sending him / her to school courses and / or studies,
getting him / her to do tests about his / her subjects and following the scores / results of his / her assignments
and exams. These support activities were followed by approximately two-thirds of the parents who stated
“always” or “frequently” as: obtaining information about the developmental and psychological characteristics
of his / her age group, encouraging him / her to question and to ask questions such as “why”, “how” and “what
to do” and getting him / her to take into account his / her interests, abilities and tendencies in his / her learning.
Parents also stated that they sometimes or never performed the activities of using different resources to learn
how to support his / her education, providing him / her private tutoring, getting him / her to study with his / her
successful friends within a group study and revising the school subjects together at home. As can be seen in
Table 1, parents do less specific support activities for their children in Social Studies, Turkish, Science and
Technology and Mathematics courses. The most common support activity for verbal courses such as Social
Studies and Turkish is encouraging him / her to speak freely in family and other environments to express his /
her feelings and thoughts. The activity that most parents stated that they do “sometimes” or “never” is doing
writing activities on his / her thoughts about people, events and places that are interesting to him / her in the
places he / she visited or books he / she read. In order to improve their mathematical skills, the support activity
that was stated by most parents as “always” or “frequently” is asking questions about mathematics in daily life
events. The least (sometimes or never) activity in supporting these skills is solving riddles / puzzles with him /
her such as Sudoku and etc. to make Maths fun. |t was seen that drawing his / her attention to the situations in
which science is reflected in technology and examples used in daily life in the development of science and
technology lesson skills was the least performed or support activity by the majority of parents. The activity,
often referred to as “always” or “often” by the majority of parents in developing their children's skills for this
course is helping him / her develop awareness and responsibility for environmental issues. Interviews were also
held with parents to determine which academic support activities their children were doing for their children’s
courses. The opinions obtained from the interviews and their frequency distributions are given in Table 3.

As can be seen in Table 3, 30 of the parents stated that they had helped their children to solve the
questions on the subject; 12 of them revised the subjects together; 10 of them stated that they had checked
their children’s homework. Some of the parents' views on problem solving and revision studies are as follows:

P1: “I'm doing the best | can to help him with all the subjects but especially | get him to doing test exercises
on main courses. Sometimes he practices from the textbook that | bought for him and sometimes | benefit
from internet. | find tests appropriate for him and with so that he could evaluate himself by keeping time...”

P11: “..| suppose doing test exercises after the revision of the subjects is very important. Therefore,
whenever possible, | get him to do test exercises either immediately after or a few days after the revision of
the subjects, or write the appropriate questions myself”

P14: “.. for instance, Turkish Language teacher said very nice things to them. He said students would solve
10 problems about the subject and their parents would sign after they check them at the weekend. On
Monday students show them to the teacher and every weekend | check whether he did his homework or
not”.
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Table 3.
Parents' Opinions on Academic Support Activities They Performed*
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Theme Codes s e S 82 S 6 2
Academic Support  Getting him / her to solve questions 22 15 9 16 9 3 30
Activities of about the subject
Parents Revising the subject together 7 7 7 6 3 3 12
Individual reading 11 11
Checking Homework 3 6 3 5 9 2 10
Discussing about school subjects - 3 4 - 1 - 6
Doing research 2 1 5 2 3 - 5
Reading together - 4 - - - - 4
Enriching vocabulary - 2 - - 4 - 4
Playing educational games 3 2 1 1 - - 3

* The views of the same parent on the courses are shown separately for each course.

P25: “..our class guidance teacher tells us and the children to do revisions every day. | try to do what he
said...”

P34: “Revision is really important. We generally perform a general revision of the subjects of that day
before his gets home, | mean before dinner.

P40: “Actually | don’t really care about my kid’s school subject. But | ask him to finish all the homework and
then come and show me. He does what | say

P40: “I check his homework. | do that, but | can’t comment whether what he did is right or wrong. For
instance, | ask him to show me his English homework. If | see that he did the questions of marked any
answer | just say that’s okay. But in fact | generally don’t know whether the answers are right or wrong...”

It can be said that some of the support activities expressed in the views of the parents varied according to
the course taken, in other words support activities were carried out specifically to support specific course(s). 11
parents told that they told their children to read the story / novel books given within the scope of Turkish
lesson; 10 parents stated that they had checked their children's homework according to different courses. The
most frequently controlled homework by parents was English; the least controlled courses were other than the
ones shown in Table 3. Six of the parents stated that they had talked and discussed about the different subjects
together chief among of which are Turkish, Social Sciences and English. Five parents stated that they had done
research studies for all courses except the ones shown in Table 3. Some of the opinions of the parents who
stated that they had read books, chat about school subjects and do research activities are as follows:

P7: | watch some historical show on T.V. I'm deeply interested in history. Some of the themes that | watch
on T.V. could be the same themes that my son is learning in Social Studies lesson and we could discuss on
these themes. We are really enjoying this.

P8: In Turkish lesson, teacher asks to read books and tell it in front of the class. Teacher also asks questions
from the book. When he comes back home | tell him to read the book.

Reading together, enriching vocabulary, playing educational games was the least expressed support
activities by parents. Four parents stated that they had been reading books together to improve their skills for
Turkish lesson. In total, four parents stated that they had been doing vocabulary exercises for English and / or
Turkish courses; three parents stated that they had got their children to play educational games for different
courses. Some parents expressed their support activities in their views as follows:

P2: “Well, | mean what | do is general support activities. There are not much activities that | do particularly
for each lesson. However, we do reading activities together for Turkish lesson. We read books for half an
hour, | mean everybody reads his/her own book.”
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P18: We play vocabulary enriching games together. We solve riddles and play scrabble. We sometimes play
vocabulary games in which other person derives a new vocabulary item, the first letter of which starts with
the last written word’s letter.

It could be said that the findings obtained from the interviews also support the survey findings. Findings
obtained from both surveys and interviews show that parents are more likely to perform general support
activities for all courses in their academic support activities; however, they also show that there is little support
for the specific objectives of each course. Particularly, in the interviews conducted with parents, private
support activities on Maths and Science courses were stated by very few parents. The majority of the parents
stated that they had not done any studies to support their children's learning academically:

P1: “What do you mean by academically? Well | actually don’t know much about his lessons. | mostly check
whether he did his homework. | can’t do any specific activities. | don’t have enough knowledge for it, do I?

P12: “Well, you know we do common things. Homework check, helping with the lessons which | know such
as Music and Art. | barely help him with the main lessons like Maths and Turkish even if | really want to”

P36: “We can never help. | and his father have a very busy schedule. We don’t have much time that’s why
we can’t take care of him.

Findings Regarding the Motivating Activities of Parents to Support Their Children's Learning

It is important for parents to carry out supportive activities that will motivate them to support their
children's learning in order to enable them to learn effectively, with pleasure and awareness of why they are
learning. Table 4 shows the findings of parents' views on the activities they performed in order to motivate
their children for learning:

Table 4.
Views of the Secondary School Students’ Parents of on Motivation Activities
s
[
13
L
@
Always Frequently Sometimes Never £
K=
Support Activities f % f % f % f % {(E =
Discussing about current events and making him / her to establish a 122 40.70 75 25.00 76 25.30 27 9.00 2.97

relationship between these events and what they learned in lessons

Talking about his/her day at school when he/she comes back home 198 66.00 56 18.70 38 12.70 8 2.70 3.48
from school

Encouraging him / her to read by reading books and newspapers in 115 3830 74 2470 90 30.00 21 7.00 2.94
the same room

Encouraging him /her by saying that in case he / she fails, he / she will 224 7470 41 13.70 23 7.70 12 4.00 3.59
succeed if he/ she tries.

Praising him / her with good words when he/ she fulfils his school 214 7130 60 20.00 23 770 3 1.00 3.62
responsibilities

Rewarding not only his / her achievements, but also his / her efforts 152 50.70 65 2170 77 2570 5 2.00 3.21
Taking him / her to an activity he / she likes when he / she fulfils his/ 105 35.00 64 2130 83 29.30 43 14.30 2.77
her school responsibilities

Giving him / her the opportunity to do something on his / her own 187 62.30 79 26.30 30 10.00 4 1.30 3.50
without any help

Hanging his / her works such as compositions, poetry and painting on 86 28.70 78 26.00 87 29.00 49 16.30 2.67
a visible place in the house in order to promote him / her

As can be seen in Table 4, in order to motivate their children to learn, the support activities stated by the
majority of parents as "always" or "frequently" are: praising him / her with good words when he/ she fulfils his
school responsibilities, talking about his / her day at school when he / she comes back home from school and
encouraging him /her by saying that in case he / she fails, he / she will succeed if he/ she tries. The support
activities stated by the majority of parents as "sometimes" or "never" are: hanging his / her works such as
compositions, poetry and painting on a visible place in the house in order to promote him / her and taking him
/ her to an activity he / she likes when he / she fulfils his / her school responsibilities. During the interviews
with the parents, they were also asked what kind of support they were doing in order to motivate their
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children to learn. The opinions obtained from the interviews and their frequency distributions are given in
Table 5.

Table 5.

Parents' Opinions on Motivational Support Activities They Performed
Theme Codes f
Motivational Rewarding his / her achievements 30
Support Activities Praising his / her achievements 25
Discussing about the benefits of education and training 20
Establishing self-confidence on being successful 13
Getting him / her to determine his / her own purpose of learning 7

As can be seen in Table 5, the most frequent motivating activities performed by the parents are praising
and rewarding their children's achievements. 30 parents stated that they had rewarded the child when he / she
was successful in an exam or an assignment; 25 parents stated that they had given him / her appreciative
speeches. Some of the parents' opinions stated in this regard are as follows:

P8: “..If her grades are good and becomes successful, we promise her to take him to a holiday place,
seaside or buy whatever she wants.”

P10: “I surely reward him when he gets good grades. | do it by buying nice presents or taking him to
somewhere in his birthday.”

P17: “In case he succeeds something that requires him to work really hard, | buy him something he really
wants and | promised before.”

P20: “When successful, | reward her by buying her books or taking her to trips.”

P27: “Well, it’s not always possible for us to buy something to him or do something he wants all the time.
But | always praise him whenever she is successful. When successful, | say well done, that’s my boy!...”

P36: | think it's important to praise her when she succeeds to do something in order to motivate my child
but it should not be exaggerated. My daughter is very emotional so being praised when she succeeds makes
her work even harder. | say well done girl! If you keep that way, you will get what you deserve in the
future!...”

The second support activities that most frequently mentioned by parents to motivate their children are
getting him / her to determine his / her own purpose of learning and establishing self-confidence on being
successful. Twenty of the parents stated that they sometimes talk about why learning is important and what
the benefits will be for them. Thirteen parents stated that it is very important to make the children believe that
they are successful or can succeed if they want. Some parents' views on these support activities are as follows:

P4: “I don’t reward my child all the time but when | do, | tell her that studying is her responsibility as a
student and talk about the benefits of studying to her. | tell her the importance of learning by saying
studying and learning will make her life easier in the future and she will be an intellectual respectable
person”

P27: “I talk about the benefits of learning to himself and to the society. | explain the benefits of learning
both for himself and for being a good member of a society and give examples about it. For instance...”

P34: In my opinion, in order for my child to be successful, first he should believe that. Therefore, | talk to
him not only when he is successful, but also when he is not. | tell him to understand from his mistakes and
there is nothing he can’t succeed if he pays attention”

P40: “My son never studies to certain lessons. | ask him why and he says he already doesn’t understand
anything about that lesson. | say first you should believe in yourself and you can do it. You just start
studying and see if you can do it or not. | also tell him to ask anything he doesn’t understand to his
teachers”

Only seven of the parents stated that their children were motivated to learn and that they enabled them to
determine their own learning objectives.
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P19: “My son has an aim that is being a pilot. | tell him that if he studies, he could become whichever
profession he wants to be and become a pilot in the future. Because in order to become a pilot he should
first graduate from a University and it depends on his studies”

P31: My daughter is very ambitious and being successful is very important for her. | ask her why learning is
very important to her. | tell her to ask herself and think about what will change in her life if she succeed in
learning. For example, she will take scholarship test this year. Being successful in this test is very important
for him. She says she is studying to get a high mark from this test and being successful. Actually she is
determining on why she studies.

It could be said that taking him / her to an activity he / she likes when he / she fulfils his / her school
responsibilities, which is one of the motivation activities stated by the parents during the interviews, does not
match the findings obtained from the survey. This support activity was one of the most frequently stated items
in the parents’ views but in the findings of the survey taking him / her to an activity he / she likes when he / she
fulfils his / her school responsibilities was the most frequently stated item by parents as “never”. However, the
fact that the number of parents who stated as “never” within the total number of parents in the survey was
low shows that there is no remarkable discrepancy in the findings obtained from both measurement tools in
this context. In general, it could be said that the data obtained from the surveys and interviews about the
motivation activities carried out by the parents to support their children's learning correspond each other.

Findings Regarding the Activities of the Parents Which They Performed with the Institutions and Persons that
Can Be Effective in Their Education in order to Support Their Children’s Learning

Another support activity that parents can use to support their children's learning is the activities they
perform with other persons and institutions that can be effective in the education of the child. These persons
or institutions could be in a wide range such as friends of their children, school administration, teachers,
Ministry of National Education, Directorate of National Education, parents of other students. Table 6 shows the
activities of persons with the people who can be effective in the education of their children:

Table 6.
Parents' Views on Activities with Persons and Institutions That Can Be Effective in Their Children’s Education

Always Frequently  Sometimes Never '§ =3

£§

'E (9]

Support Activities f % f % f % f % < =
Attending meetings held in the school 212 70.70 54 18.00 28 9.30 6 2.00 3.57
Stating my positive and negative views clearly at school meetings 155 51.70 85 2830 48 16.00 12 4.00 3.28
Trying to meet the teacher when | cannot attend the meeting 152 50.70 70 2330 64 2130 14 4.70 3.20
Talking to the teacher to get information about my child 85 2830 64 2130 110 36.70 41 13.70 2.64
Asking others for help if | fail to support my child in a lesson 80 26.70 73 2430 104 3470 43 1430 2.63

Getting information about the developmental characteristics of my 120 40.00 72 24.00 79 26.30 29 9.70 2.94
child

Contacting to teacher only when my child gets poor grades 31 10.30 15 5.00 64 2130 190 63.30 1.62
Contacting with the teacher only when | am called to school to talk 45 15.00 28 930 73 2430 154 51.30 1.88
about a negative situation about my child

Discussing teachers about what to do to support my child’s success 99 33.00 76 2530 92 30.70 33 11.00 2.80
Asking the teacher to enlighten me about his educational approach 111 37.00 82 2730 80 26.70 27 9.00 2.92
Talking both to inform and get information to the teacher about the 111 37.00 80 26.70 87 29.00 22 7.30 2.93
strengths and weaknesses, good and bad sides of my child

Obtaining information from the teacher about the syllabus and topics 67 22.30 60 20.00 108 36.00 65 21.70 2.43
to be covered

Participating in informative programs, conferences and seminars for 82 2730 62 20.70 104 3470 52 17.30 2.58
parents

Following different publications published by MEB (Ministry of 98 3270 72 2400 85 2830 45 15.00 2.74
National Education)

Participation in family education courses organized by MEB (Ministry 54 18.00 45 1500 84 28.00 117 39.00 2.12
of National Education)

Meeting parents in my child's class and exchange information and 61 2030 65 21.70 119 39.70 55 18.30 2.44
ideas about our children's classes

As shown in Table 6, the support activities stated by the majority of the parents as “always” or “frequently”
are attending meetings held in the school and stating my positive and negative views clearly at school
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meetings. Support activities that more than half of the parents do “sometimes” or “never” are talking to the
teacher to get information about my child, asking others for help if | fail to support my child in a lesson,
obtaining information from the teacher about the syllabus and topics to be covered, participating in
informative programs, conferences and seminars for parents, participation in family education courses
organized by MEB (Ministry of National Education) and meeting parents in my child's class and exchange
information and ideas about our children's classes. During the interviews with the parents, they were asked
about the kind of activities they carried out together with individuals and institutions that can be effective in
education of their children. The opinions obtained from the interviews and their frequency distributions are
given in Table 7.

Table 7.
Parents' Views on Activities Performed with Persons and Institutions that Can Be Effective in the Education of
Their Children

Theme Codes f
Support Activities Participating in PTA meetings 30
Performed with Going to school when called in case of a problems about the child 15
Stakeholders Coming to meeting within the pre-designated parent-teacher meeting hours. 7

As seen in Table 7, the most frequently expressed support activity by the 25 parents in the interviews with
the parents was to participate in the PTA meetings. Here are some of the parents’ views on this issue:

P21: “I try to participate in the PTA meetings regularly. Sometimes when | can’t participate because of my
health issues, | go to school to talk to the teachers in their pre-designated parent-teacher meeting hours so
that I can talk face to face.”

P32: “I never miss the PTA meetings especially PTA conferences. You have a chance to see all the teachers.
You can learn about your child’s grades and if you have anything to say in particular, all the teacher are
there for you to listen.”

There were also parents who stated that they do not attend the parent meetings on purpose. The views of
the two parents about the parent meetings are as follows:

P37: “l don’t participate in the PTA meetings because the same points are discussed all the times. The point
is always about raising donations in PTA meetings. | suppose they call us to school just to say that.”

P43: “Actually | don’t always participate in the PTA meetings. My son is quite a naughty boy and whenever |
go and participate, | always hear complaints. That makes me mad and so | rarely go.”

As it can be seen from the above statements, some parents say that they do not go to school when they
were called because of a negative situation; 15 parents stated that they go to school in such a situation and
meet with the school administration or teacher. Some quotations from the parents' explanations on the issue
are as follows:

P8: “My son failed his lass last year. He is both lazy and naughty. School administration warned me that if
we don’t follow closely, he will fail again. That’s why thank god they (school administration — teachers) are
taking care of him. So when they call me for a negative situation, | surely go to school.”

P13: “Sometimes our children become too naughty and makes the teachers frustrated maybe because of
the adolescence period. In such cases, | immediately go to school. When | hear from the teacher what’s
going on, | can analyze the situation much better...”

Only seven parents stated that they came to meet with the teacher voluntarily at the parents' meeting
hours. Some of these parents' opinions are:

P8: “I have always given importance to my children’s education. That’s why | got all the teachers’ parent-
meeting hours. | go and meet them in every one and a half month without waiting to be called. | ask if |
need to know anything about my child.”

P13: “You are not able to talk about your child privately in the PTA meetings. | mean you can’t, you don’t
want to talk in front of all the parents. Sometimes the teacher doesn’t have enough time. But our class
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guidance teacher informed us about the parent-teacher meeting times. As nearly no parent is there at
these hours, it is more available to talk and | ask him about my child...”

Parents' views on activities performed with persons and institutions that can be effective in the Education
of Their Children were evaluated in general. It is often seen that only the teachers and the school
administration are the persons with whom the parents cooperate to support their children's learning. In other
words, it can be said that they mostly do not communicate with other class parents in order to support their
children's learning, they do not create learning environments for their children to work together with their
friends outside the school and they do not benefit from the educational opportunities provided by MEB.
Another point that draws attention is that parents prefer to have meetings with teachers in the form of PTA
meetings and do not conduct one-to-one meetings with their own will.

Discussion, Conclusion and Suggestions

Since the child's learning process starts with the birth and spends a significant part of his time with his
family, it is important that the family support the child's education and learning. In this study, it is aimed to
reveal how and how much parents can support their children's learning. Although the concept of parent is
considered as the person (s) responsible for the education of the child, it was seen that all participants of the
study consisted of mothers, although it was not planned so. Based on this situation, it can be said that mostly
mothers have the responsibility of supporting their children's learning. In the studies on family involvement
and in the support activities conducted at home in the literature, it is seen that children are mostly studying
with their mothers (Edwards & Gillies, 2011; Jezierski & Glenda, 2017; Wall, 2013). Another reason why the
participants of this study were mothers may be that the majority of mothers are housewives which is in line
with the findings of other studies. Goktiirk and Dingkal (2018) stated that parents who are more interested in
their children's education are the people are unemployed or not working for long hours. According to the
findings of the research, it can be said that parents can perform general academic support activities more than
the specific academic support activities for the courses. Considering the studies in the literature (Argon & Kiyici,
2012; Baeck 2010; Hornby & Blackwell, 2018; Kotaman, 2008; Lareau, 2011;) showing that there is a positive
relationship between the educational level of the families and the level of family involvement, it is thought that
the educational level might be effective for the parents to perform their general academic support activities
relatively more. Additionally, the items related to the academic support activities for the courses in the survey
used in the research include support activities that require basic knowledge and skills at the primary school
level. Given the fact that the majority of the parents, who have participated in this study were at least primary
school graduates. It is likely that the parents do not know how they can perform these detailed support
activities rather than the lack of knowledge and skills related to the courses. In his study conducted with
parents, Oz (1983) stated that parents wanted to support their children's learning but could not help them
because they did not know how to support them (Porsuk & Kunt, 2012). Glindiiz (2018) stated that, one of the
topics in the parents' coaching research study that he conducted on social network was that parents had the
most expectations from the researcher as a support activity was guidance on how they can support their
children on school subjects. Caputo (2007), Lareau (2011) and Tulviste and Kikas (2010) also stated that families
have a high desire to know how to perform family involvement in general and how they can help their children
with their homework in particular.

One of the important findings of the study is that parents perform more motivating activities to support
their children's learning than academic support activities. William, Swift, Williams, and Daal (2017) also stated
that in their studies to increase students' self-efficacy with the involvement of parents in school assignments, it
is more effective to emphasize the encouraging, modelling and motivation support activities of parents rather
than instructional techniques that require mathematics competence. One of the main reasons why parents use
motivational support activities more than academic support activities may be that they feel more competent in
using motivational activities than academic support activities. It can be said that the strategies used by parents
to motivate their children compared to the academic support activities which are used to support their learning
are more likely to be encountered in their daily lives. The fact that the educational status of the study
participants was mostly primary school graduates or elementary school dropouts may also have been effective
in their stating of motivation activities more than others. Baeck (2010) also states that parents with low levels
of education feel more inadequate in school-family cooperation studies, especially in supporting their children
in academic issues. Similarly, Xu (2016) found that there was no difference in the affective assessments of
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parents in controlling their children's homework according to their educational level, however, it was found
that the ability of parents to make cognitive assessment differed according to their educational level. In
addition, Gubbins & Otero (2018) stated that there are many studies showing that people are more willing to
participate in activities that they think may be more effective and more beneficial. Hoover-Dempsey et al.
(2015), who have important studies on family involvement, associate this situation with self-efficacy that
families or parents define as the belief that their knowledge and skills can contribute to their children's
education. Another important reason may be that parents think their teachers are responsible for their
children's academic learning and they think that their role is to motivate their children to learn and that is what
is expected from them.

When we look at the support activities of parents with other people and institutions to support their
children's learning, it is seen that these activities are mostly about attending PTA meetings and communicating
with the teachers of the child; it is also seen that the number of parents who participated in the activities
informative education, conferences, seminars etc. organized by the Ministry of National Education and the
school are very few. In the literature, studies regarding international family involvement (Hornby & Blackwell,
2018; Stanley, Vaterlaus, Tulane & Beckert 2017; Jezierski & Wall, 2017), although studies on family education
are emphasized in terms of providing academic support to their children such as seminars and conferences,
very few studies about this type of educational applications (Badger & Kunte, 2012) mentioning family
involvement studies carried out in Turkey are available. One of the reasons for the lack of involvement of
parents in these activities in Turkey may be the way MEB (Ministry of National Education) organizes these
activities. These activities, which are organized by the MEB, are generally not applicable to all parents and for
some reasons only a part of the parents can benefit from these activities. Parents who benefit from these
activities are usually those whose children are at risk for school behaviour or academic achievement, or whose
children need special education. In some cases, the parents who will benefit from these activities are randomly
selected by the school administration and teachers or by taking into consideration certain criteria determined
by the school. For example; in order to strengthen social development and prosperity, MEB organized Family
Education Course Programs (0-18 years) with taking into consideration as a priority for family education carried
out within the scope of non-formal education activities. The program put into practice includes, Family
Education Course Programs for the ages of 0-3, 3-6, 7-11, 12-18, Family Development Course Program for the
ages of 3-6, 3-6, Father Support Education Course Program for the age of 7-11 and llliterate Mother Support
Training Course Program (Basic ADP) for the ages of 3- 6 (General Directorate of Lifelong Learning, 2016). These
family educational activities are carried out in public education centers within the scope of non-formal
education activities organization and MEB and also they are intended for providing services to children of
families with low socioeconomic status. Parent academies, which were organized to strengthen the school-
parent communication and cooperation for the parents of the students in the public schools in Istanbul since
the 2018-2019 academic year, continue to be unavailable for all parents (Istanbul National Education
Directorate, 2019). The subjects that will be explained in the parent academies will be determined by the
school administration considering the needs of the parents of the region and the parents who will participate in
these parent academies have a certain number of each class in accordance with the physical facilities of the
school. It is also possible that parents do not participate in these activities because such activities are not
organized in their schools. Akbasli and Kavak (2008) stated that they do not have the tools and equipment to
enlighten the parents about the education and development of school-parent associations in schools, and also
activities for informing parents about informative issues such as the school's program and related regulations
are not sufficiently organized. Argon and Kiyici (2012) also mentioned the lack of informative conferences and
seminars for all parents in their studies in which they determined teachers' opinions about the involvement of
families from primary education institutions and recommends that such activities be actively carried out for all
parents by the school administration and teachers after taking the opinions of parents. Parents' meetings were
the most important support activities that the parents stated that they carried out with the teacher for family
involvement. While the majority of the parents stated that they tried to attend the parent meetings regularly,
some of them stated that they did not attend because they thought that the topic discussed in the parent
meetings was generally aimed at raising donations for the school and they were disturbed by this situation. In
studies conducted especially in Turkey on parent involvement, donations requested from parents, is seen to be
in a situation that poses problems for parents, teachers and the school administration. In this context, the
findings of the study are consistent with the literature (Albez & Ada, 2018; Nural, Kaya & Kaya, 2013; Ozgan &
Aygin, 2010; Porsuk & Kunt, 2012).
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In line with the results of the study, it could be said that parents are not sufficient in general and specific
academic support activities about their children’s learning. School-parent cooperation also need to be carried
out in order to carry out academic activities in which parents feel inadequate to support their children's
education, and it is beneficial to organize family education programs for families by schools and MEB.
Additionally, it is thought that the inclusion of educational activities in the education programs on how the
family can support the school learning of their children, will increase the involvement of the family in their
children's education. These educational activities can be directed towards academic supportive activities such
as learning strategies, study strategies, the effects of adolescence in this context and the use of technology in
education, which will help parents to help their children while they are studying at home or doing their
homework. No study investigating the relationship between parent's age and family involvement was found in
the literature. As a result of this research, it is considered that the reasons of the relationship between the ages
of the parents of the secondary school students and the level of supporting their children's learning should be
investigated in more detail. In this research, concurrent mixed method was used. By using the sequential mixed
method, detailed interviews can be conducted on the critical findings obtained from the survey, and further
investigation of the issues that parents have the most problems in supporting their children's learning can be
provided. In the collection of quantitative data in the research, using only the surveys and taking the opinions
of parents in the same school could be expressed as the limitations of the research. A similar study should be
carried out in consultation with the parents of different schools. On the other hand, it is thought that the use of
data collection tools such as scale, which can make further statistical calculations, will be important in terms of
examining the relationship between parents' supportive activities and their demographic characteristics. This
study conducted with the parents of secondary school students can also be carried out at different levels of
education, thus contributing to the analysis of the support activities that families carry out or fail to learn about
their children in our education system from a more holistic point of view and to make wider interventions to
eliminate the deficiencies of parents.
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TURKCE SURUM

Giris
“Aile, toplumun en kiiglk sosyal orgiitli ve ayni zamanda egitim kurumudur. Clinkii bireyin ilk duygu,
davranis, disilince ve egitimini kazandigl yer ailesidir”(Kincal, 1999). Anne-baba genel olarak gocuklarin okul
oncesi donemine (0-6 yas) kadar yiiriime, konusma, yeme gibi temel beceriler basta olmak tizere pek ¢ok bilgi
ve becerinin o6gretilmesinde ilk Ogretmenleri konumundadirlar. Celenk’in (2003) Gordon’dan (1993)
aktardiginda gore c¢ocuk okula basladiginda bu 6gretmenlik rolii 6nemli oOlgiide 6gretmenlere gegse de,
ebeveynlerin ¢ocuklarinin egitim sirecindeki rolleri devam etmektedir. Bu nedenle 6gretmen ve okullarin,
ogrencilerin egitimlerinden birincil derecede sorumlu olduklari anlayisi, glinimuzde yerini, cocuklarin egitimleri
ile ilgili sorumlulugunun okul, aile ve toplum tarafindan paylasiimasi gerektigi yoniindeki bir anlayisa
birakmistir. Bu anlayis, genel olarak egitimde kaliteyi, 6zelde ise 6grenci basarisini arttirabilmek igin
ogretmenlerin ve okullarin tek baslarina ¢alismalarinin yeterli olmadigi, ailelerin de bu siirece aktif olarak

katilmasi gerektigi tizerinde durmaktadir (Lindberg, 2014).

Aile katilimi, ailelerin gocuklarinin egitimine yonelik ilgileri, beklentileri, tutumlari, inanglari ve isteklerinden
onlarin ¢ocuklarinin egitimine destek icin evde ya da okulda gerceklestirdikleri etkinliklere kadar ¢ok farkh
sekillerde tanimlanabilir (Arens & Jude, 2017). Egitim bilimciler tarafindan aile katiimlarinin tarlerine iliskin de
farkll siniflandirmalar yapilmistir. Swap (1993; Cited by Unal, Yildirnm & Celik, 2000) ailelerin ¢ocuklarinin
egitimine nasil katilabileceklerine iliskin dért model sunmustur. Bu modeller; koruyucu model, okuldan eve
iletisim modeli, program gelistirme modeli ve isbirligi modelidir. Keith, Keith, Kimberly, Sperduto, Santillo ve
Killings (1998) ise, aile katilimini; ailelerin ¢ocuklariyla iliskili okuldan beklentileri, okul, veli ve ¢ocuk iletisimi,
ailelerin okulda diizenlenen faaliyetlere katilimi ve anne-babalarin 6grenme faaliyetlerine katilimi olmak lzere
dort boyutta tanimlamislardir. Lawson (2003) da dort farkli katihm tiri oldugunu ifade etmistir. Bunlar;
cocugun evdeki 6grenme ortamini olusturma, okuldaki fotokopi gibi kirtasiyecilik isleri, ders disi ve okul disi
kiiltarel-sportif etkinlikler ile gocuk gelisimi hakkinda bilgilendirici etkinliklere katilma, 6gretmenlere sinif igi
¢alismalarinda yardimci olma, veli-6gretmen birliklerine katilma, okulun karar verici komisyonlarinda yer alma,
okulun duzenlenmesine yardim etme, okul personelinin okul ile ilgili aldig1 yeniden yapilanma stratejilerini ve
yeniliklerini degerlendirme ve uygulama gorevlerini yerine getiren ortaklar olarak gérev yapmadir.

Yapilan arastirmalar ailenin egitime katiiminin 6grenci basarisini artirdigini (Celenk, 2003; Hill & Tyson,
2009; Jeynes, 2007; Kotaman, 2008; Shaw, 2008; Starr, 2011; Sad, 2012), 6grencilerin olumsuz davranislari ile
disiplin sorunlarinin azalmasini sagladigini (Celep, 2008; Cayak, 2013;Gonzalez-DeHass, Willems & Holbein,
2005; Sheldon, 2007; Starr, 2011); gocugun okula ve 6gretmene karsi olumlu tutumlar gelistirmesine yardimci
oldugunu (Argon & Kiyici, 2012) ve ¢cocugun daha kendine glivenli, uyumlu ve mutlu olmasini sagladigini (Oktay,
Gurkan, Zembat & Unutkan, 2003) gostermektedir. Aile katiliminin g¢ocuga sagladigi faydalar yaninda
Ogretmene ve aileye sagladigl yararlardan da s6z etmek mimkindir. Ailelerin egitim sirecine katilmalari
o6gretmenin egitim-0gretim sireci icinde istenilen hedeflere ulasmasi, 6grenci Uzerindeki performans ve
basarisi, motivasyonu ve 6grenciyi daha kolay tanimasinda etkili olmaktadir (Argon & Kiyici, 2012). Bunun
yaninda Lindberg ve Oguz’un (2016) aile katilimi konusunda 6nemli calismalari bulunan pek c¢ok egitim
bilimcinin (Epstein, 1995; Epstein et. al., 2002; Epstein & Sheldon, 2002; Hara & Burke, 1998) arastirmalarindan
da aktardigi gibi anne-babalar da hem cocuklarinin yetenek, ilgi ve o6zelliklerini daha iyi tanima sansi elde
edebilmekte hem de genel olarak okulun isleyisi ve yapisi ile ilgili bilgi edinebilmektedirler.

Rogers, Theule, Ryan, Adams ve Keating (2009) aile katilimina iliskin yapilan arastirmalarda farkli bakis
acilarinin oldugunu ve iki 6nemli konu bashginin 6ne ciktigini ifade etmektedirler. Bunlardan ilki, veli ile
6gretmenin kurdugu iletisim ve velilerin okul tarafindan diizenlenen kurumsal etkinliklere katilimini kapsayan
okul temelli katihim; ikincisi ise, velilerin daha ¢ok cocuklarin akademik gelisimleri ile ilgili olarak evde uygun
6grenme ortamini saglamasi, ev 6devlerinde yardim etmesi ve glidiilemesi, cocugun bakimi gibi davranislarini
arastiran okul disi katilim ¢alismalaridir. Tlrkiye’de ise aile katiimina yonelik yapilan arastirmalarin daha ¢ok
Rogers ve digerlerinin (2009) ifade ettigi birinci tir arastirmalar kapsaminda ele alinabilecek olan Okul-Aile
Birligi Yonetmeligi cergevesinde belirlenen ve yiritilen okul-aile isbirligi etkinliklerine odaklanan galismalar
(Akbasli & Kavak, 2008; Cayak, 2013; Celik, 2005; Ozgan& Aydin, 2010; Porsuk & Kunt, 2012) oldugu
soylenebilir. Okul-Aile Birligi yonetmeligi cercevesinde kurulan okul-aile birliklerinin gorevi “okul ile aile
arasinda bitlnlesmeyi gerceklestirmek, veliler ile 6gretmenler arasinda isbirligini saglamak, egitim ve 6gretimi
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gelistirici faaliyetleri desteklemek, maddi imkanlardan yoksun 6grencilerin zorunlu ihtiyaglarini karsilamak ve
okula maddi katki saglamak” olarak tanimlanmaktadir (MEB, 2012). Akbash ve Kavak (2008) ortatgretim
okullarindaki okul aile birliklerinin gorevlerini gergeklestirme diizeylerini belirlemeyi amagladiklari
¢alismalarinda Okul-Aile Birligi Yonetmeligi'nin 6.maddesindeki gorevleri temele alarak bir anket
gelistirmislerdir. Anket “Kaynak Saglama”, “Ogretimi Gelistirme”, “Ana Baba Egitimi”, “Fiziksel Kosullari
iyilestirme” ve “Sosyal Kdltiirel Etkinlikler” olmak iizere bes boyuttan olusmaktadir. Yaptiklari ¢alismada
yonetici, 6gretmen ve velilerin gorislerine gore okul-aile birliginin en fazla yerine getirdigi ifade edilen gérevler
velilerin ve okul ¢evresinin okula maddi destekte bulunulmasini saglama, 6grencilere ulasim igin servis araci
saglama, okulun fiziki alt yapisinin bakim ve onarimlarinin yapilmasina destek olma, 6grencilerin basarisinin
artirmaya yonelik olarak aile ile etkili iletisimini saglayici calismalar yapma, okulda ve gevrede uyulmasi gerekli
kurallarin uygulanmasinda ve izlenmesinde velilerle isbirligi yapma olarak belirtilmislerdir. Bununla birlikte bu
goriglere en fazla katilan grup okul yonetimi iken en diisiik katilma orani ise velilere aittir. Bu sonugtan
hareketle okul-aile birliginin belirtilen gorevlerinin daha ¢ok maddi konulara yonelik olmasinin yaninda bu
gorevlerin dahi yerine getirildigi distinen velilerin okul yéntemine ve 6gretmenlere gére daha az oldugu
sdylenebilir. Aile katilimina iliskin yénetici, 6gretmen ve veli gérislerinin alindigi diger calismalarda (Ozgan &
Aydin, 2010; Porsuk & Kunt, 2012) yoneticiler en fazla karsilasilan sorunlari velilerin 6gretmenlerle yalnizca
okulda bir sorun oldugunda gorlismek istemesi, kendilerine yeterince destek olmamalari, parasal konularda
problem g¢ikarmalari, ¢ocuk egitimi konusunda bilgili olmamalari, velilerin g¢ocuklarinin olumsuz yoénlerini
kabullenmek istememeleri, velilerin veli toplantilarini ekonomik amagli olarak gérmeleri, egitim duzeylerinin
diisiik olmasi ve 6gretmenlerin aile ziyaretleri yapmamalari olarak ifade etmektedirler. Ogretmenler velilerin
okula yalnizca bir sorun oldugunda gelmesinden sikayetci iken veliler de kendilerinin okula bir problem ortaya
ciktiginda ya da para toplanacagi zaman davet edildiklerini diisiinmektedirler (Ozgan & Aydin, 2010). Yapilan
arastirmalardan okul-aile isbirligine ve velilerin cocuklarinin egitimine katilimlarina yonelik yapilan ¢alismalarin
genellikle maddi konular ve veli toplantilari aracilhigiyla iletisimin saglanmasi ile sinirh kaldigi gérilmektedir.
Porsuk ve Kunt (2012) Turkiye’de okul aile iliskilerinin sadece ekonomik dizeyde kalmasinin ailelerin okula
katilimlarini glglestirdigini belirtmektedirler. Bu ylizden aileler eksik oldugu konular ve karsilastigi problemler
ile ilgili 6gretmenlerle ve yoneticilerle gériisememekte ve okul-aile isbirliginin amacina yonelik ciddi programlar
gelistirilememektedir (Porsuk & Kunt, 2012).

Okul-aile birligi yonetmeliginde belirtilen isbirligi konulari disinda da ailelerin gocuklarinin egitimlerine
katilabilecekleri, onlarin bilissel ve duyussal gelisimini ve akademik basarilarini etkileyecek c¢ok sayida veli
davranisinin oldugu bilinmektedir. Aile katilimina yénelik egitim bilimciler tarafindan yapilan tanimlamalar ve
siniflamalar dogrultusunda ailenin egitim stirecine katilimi “cocugunun okul disi (evdeki) egitimini destekleme,
okul ve sinif etkinliklerine katilma ve okul programlari, okul kurallari ve etkinlikleri ile ilgili karar verme
streglerinde so6z sahibi olma” olarak tanimlanabilir (Glindiiz, 2018). Dolayisi ile aile katilimina y6nelik yapilan
arastirmalarda sadece okul-aile birliginin gérevleri ya da veli-6gretmen-yonetici iletisiminde genel hatlari ile
karsilasilan sorunlar degil ayni zamanda velilerin cocuklarinin 6grenmelerini ne diizeyde destekleyebildikleri de
arastirilmahdir. Harrison’a (2003) gore de “egitim bir bitlinselliktir; anne-baba, toplum, okul, 6gretmen ve
akranlar bu bitlinin pargalarnidir ve hepsi birer egitmendir. Dolayisiyla bitiniin pargalari birbirini
desteklemedikge basariya ulasilamayacaktir” (Cited by Ozgan & Aydin, 2010).Bu nedenle velilerin okul-aile
isbirligi kapsaminda gergeklestirilen etkinliklere katilimlari ve gocuklarinin egitimini okul disinda desteklemek
icin ne tir calismalar yaptiklarinin bir biitiin olarak ele alinmasi gerekmektedir. ilgili alanyazinda, yukaridaki
aciklamalardan da anlasilabilecegi gibi, Turkiye’de ailelerin c¢ocuklarinin okul disindaki egitimlerini
desteklemede ne kadar yeterli olduklarini ve hangi konularda eksikliklerinin oldugunu arastiran hem nicelik
hem de nitelik agisindan kapsamli bir arastirma bulunmamaktadir. Ote yandan 6grencilerin ortaokula gegisle
birlikte deneyimleri de farklilasmaktadir. ilkokuldaki egitiminde daha cok sinif 6gretmeni tarafindan dersler
islenirken ortaokulda hemen hemen her ders igin farkli bir 6gretmen olmaktadir. Genellikle ilkokul sinif
arkadaslarindan farkli 6grencilerle ayni sinifta olmakta; okulu degismektedir (Hill & Tyson, 2009). Bununla
birlikte ortaokul 6grencilerinin yaslari itibari ile ergenlik doneminde bir takim bedensel, zihinsel, psikolojik ve
sosyal degisimler olmaktadir. Bu yaslarda 6grencilerin 6grenmelerinde daha fazla 6zerklige ihtiya¢ duymalari,
arkadaslarina karisiimasini istememeleri, Gstlinliik kurma ve begenilme istekleri gibi durumlar aileleri ile olan
iletisimlerini de olumsuz yoénde etkileyebilmekte, catismalara sebep olabilmektedir (Bayhan & Isitan, 2010;
Dogan, 2007; Kreider, Caspe, Kennedy, & Weiss, 2007 cited by Thomas, Muls, Backer & Lombaerts, 2019). Bu
durumlar ortaokul 6grenci velilerinin gocuklarinin egitimlerini nasil desteklemeleri gerektigi ve onlara ne kadar
ozerklik tanimalari gerektigi konusunda bocalamalarina neden olmaktadir. Bu sorun ve énem durumlarindan
hareketle hem ortaokul 6grenci velilerinin ¢ocuklarinin okul disindaki 6grenmelerini nasil ve ne kadar
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destekleyebildikleri hem de MEB tarafindan ozellikle son yillarda ailelerin gocuklarinin egitimlerini nasil
destekleyebileceklerine  yonelik yapilan c¢alismalarin  uygulamada veliler tarafindan ne kadar
gerceklestirilebildigini ortaya koymanin bir gereklilik oldugu digtiniImistir. Arastirmanin amaci ortaokul
ogrenci velilerinin gocuklarinin 6grenmelerini ne kadar destekleyebildiklerini, hangi destekleme galismalarinda
yeterli olduklarini ve hangilerinin gelistiriimesi gerektigini belirlemektir. Bu genel amag¢ dogrultusunda
arastirmada asagidaki sorulara yanit aranmistir.

Velilerinin gocuklarinin 6grenmelerini desteklemede;
a) Gergeklestirdikleri akademik etkinliklere yonelik gorisleri nelerdir?
b) Gergeklestirdikleri gidiileyici etkinliklere yonelik goérusleri nelerdir?

c) Onlarin egitimlerinde etkili olabilecek kisiler (okul idaresi, 6gretmen, diger veliler, arkadaslari vs.) ile
gerceklestirdikleri etkinliklere yonelik gorusleri nelerdir?

Arastirmadan elde edilen sonuglarin egitimciler igin velilerin g¢ocuklarinin okuldaki 6grenmelerini
desteklemek icin ne tir etkinlikler yaptiklari ve gosterilmesi gereken veli davranislarini ne kadar
gerceklestirebildikleri konusunda bilgilendirici olacagl distntlmektedir. Bu baglamda elde edilen veriler
dogrultusunda belirlenen aile katihmi eksiklikleri dikkate alinarak etkili aile egitim programlar dizenlenebilir.
Bununla birlikte elde edilen veriler, velilerin de ¢ocuklarinin egitimlerini destekleme konusundaki eksikliklerini
belirleyebilmelerini saglayacaktir. Eksikliklerinin farkinda olan veliler bu konuda ne tiir bir egitime ihtiyaglar
olduklarinin da farkinda olacaklar ve bu dogrultuda kendilerini gelistirdiklerinde ¢ocuklarinin 6grenmelerine
daha fazla katki saglayabileceklerdir. Ailelerin gcocuklarinin 6grenmelerini dogru yontemlerle desteklemesi ise
cocuklarin akademik basarilarini ve 6grenmeye yonelik tutumlarini olumlu yonde etkileyecektir.

Yontem
Arastirmanin Modeli

Bu arastirmada karma yontem yaklagimi kullaniimistir. Karma yéntem tek bir ¢alismada ayni amag igin nitel
ve nicel veri toplama ile analiz siireglerinin birlikte kullanildigi bir arastirma desenidir (Creswell, 2003). Karma
yontemin nasil kullanilabilecegi konusunda arastirmacilar tarafindan farkhh karma yontem tasarimlari
sunulmustur (Creswell, 2003; Johnson & Onwuegbuzie, 2004; Leech & Onwuegbuzie, 2009; Morse, 2003).
Arastirmacilarin 6nerdigi karma yontem tasarimlari incelendiginde bu tasarimlarin siniflandirilmasinda dikkate
alinan ozelliklerin arastirmanin amaci, arastirmada nicel-nitel yontemlere verilecek olan agirlik, hangi tir
verilere daha fazla ihtiyag oldugu ile arastirma siresince nicel ve nitel yontemlerin kullanilma zamani ve miktari
ozellikleri oldugu gorilmektedir. Bu arastirmada Creswell (2003)'in siniflandirmasinda yer alan eszamanli
donlisimsel karma yontem tasarimi kullaniimigtir. Bu tasarimda nitel ve nicel veri toplama yodntemleri
¢alismanin bir pargasi olarak eszamanli bir bigimde toplanir ve yorumlama asamasinda iki yontemin bulgular
birlestirilerek verilerin yorumlanmasina gidilir. Oncelik veri tiirlerinden nitel veya nicel olana verilmekle birlikte
bazi durumlarda her iki veri tirine de esit dnem verilebilir. Bu tasarim genis caph veya alternatif bakis acilarina
imkan vermesi, arastirmaya katilanlari destekleyici olmasi ve calisilan olguyu daha iyi anlamayi saglama
bakimindan faydalidir (Baki& Gokcek, 2012; Creswell, 2003).Bu kapsamda ortaokul 6grenci velilerinin
cocuklarinin 6grenme durumlarini destekleme durumlarina iliskin gérisleri nicel veriler icin anket; nitel veriler
icin ise yari yapilandiriimis gériismeler yoluyla es zamanli olarak toplanmistir.

Katilimcilar

Arastirmanin nicel verilerinin toplanacagl katiimcilarin belirlenmesinde uygun 6rnekleme yontemi
kullanilmistir. Bu drnekleme yontemi zaman, para ve isglicl agisindan var olan sinirliliklari ortadan kaldirip,
ornekleme kolay ulasma ve uygulama firsati saglamaktadir (Blytkéztark, Kilig-Cakmak, Akgiin, Karadeniz &
Demirel, 2017). Bu arastirmada arastirmacinin bu 6rnekleme tlrinl segmesinin nedeni érnekleme dahil ettigi
okulda galisiyor olmasi nedeni ile katilimcilara daha kolay ulasabilmesi olmustur. Arastirmanin katiimcilarini
istanbul ilinde bir ortackulda 6grenim géren 5, 6., 7. ve 8.sinif dgrencilerinin velileri olusturmaktadir. Her bir
sinif diizeyinde Ogrenim goren Ogrencilerin velilerinden 90’ar kisi olmak (lizere toplamda 360 veliden
olusmaktadir. Arastirmada uygun 6rnekleme yolu ile belirlenen érneklem icerisinden basit tesadiifi 6rnekleme
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yontemi ile gérlismelerin yapilacagi katihmcilar segilmistir. Bunun icin her bir sinif diizeyinden rastlantisal olarak
belirlenen 43 6grenci velisi ile gdrismeler gerceklestirilmistir. Orneklemde yer alan velilerin demografik
ozellikleri Tablo 1’de gorilmektedir.

Tablo 1.

Velilerin Demografik Ozellikleri

Degisken f %

Veli Anne 300 100.00
Baba 0 .00

Egitim Durumu ilkokul 137 45.70
Ortaokul 63 21.00
Lise 65 21.70
Universite 4 1.30
Okumamis 31 10.30

Yas Araligi 20-30vyas 82 27.30
31-40 yas 164 54.70
41-50 yas 54 18.00

Meslek Ev hanimi 229 76.30
Serbest meslek 37 12.30
isgi 22 7.30
Memur 12 4.00

Bu arastirmaya katilan velilerin timiiniin annelerden olustugu gorilmuistlr. Arastirmanin annelerle
gerceklestirilmesi planlanan bir durum olmamakla birlikte katilimci olan 6grenci velileri annelerden olusmustur.
Katihmcilarin egitim durumlari incelendiginde ¢ogunlugunun ilkokul mezunu oldugu gorilmektedir. 137’si (%
45.70) ilkokul, 63’0 (%21.00) ortaokul, 65’i (% 21.70) lise ve dordl de (% 1.30) liniversite mezunudur. Velilerin
31'i (% 10.30) ise ilkokul terk olduklarini belirtmislerdir. Velilerin yaslari 82’sinin (%27.30) 20-30 yas, 164’Gnin
(%54.70) 31-40 ve 54’tintn (% 18.00) 41-50 yas arasindadir. Velilerin 229’u (% 76.30) ev hanimidir. Velilerin
37’si (% 12.30) serbest meslek sahibi, 22’si (% 7.30) isci ve 12’si (% 4.00) ise memurdur.

Veri Toplama Araglari

Arastirmanin nicel verilerinin toplanmasinda anket; nitel verilerinin toplanmasinda ise yari yapilandiriimis
gorisme formu kullanilmistir. Ortaokul velilerinin ¢ocuklarinin 6grenmelerini destekleme durumlarina iliskin
goruslerini belirleme anketi arastirmaci tarafindan hazirlanmistir. Anket hazirlanirken o6ncelikle alanyazina
dayali olarak madde havuzu olusturulmustur (Milli Egitim Bakanhgi Talim ve Terbiye Kurulu Baskanligi, 2008;
Sheldon & Epstein, 2007; Walker, Wilkins, Dallaire, Sandler & Hoover-Dempsey, 2005). Olusturulan 70 maddelik
taslak anket ikisi egitim programlari ve 6gretim alaninda gérev yapan 6gretim Uyesi; ikisi Tlirkge 6gretmeni, biri
Okul Psikolojik Danismani ve biri Turk dili ve edebiyati alaninda gérev yapan 6gretim lyesi olan toplam alti
uzmanin gorisine sunulmustur. Bu uzmanlar anket maddelerini kapsam gecerligi, arastirmanin amacina
uygunlugu ile ifadelerin agik ve anlasilirhgl acilarindan degerlendirmisler ve Onerilerde bulunmuslardir.
Uzmanlarin goris ve onerileri dogrultusunda sekiz madde anlasilir olmama, ayni seyi 6lgme ve ¢ok uzun olma
gibi gerekgelerle anketten gikarilmis; lic madde de binisiklik olmasi ve uzun olmasi nedeniyle iki madde halinde
yazilmis ve ankete son hali verilmistir. Anketin, arastirma kapsamina alinmayan 10 ortaokul 6grenci velisine 6n
uygulamasi yapilmistir. Bu uygulama kapsaminda velilerden anketin anlasilirhgina iliskin herhangi bir sorun
belirtiimemistir. Anketin birinci boyutu olan “Velinin Cocugunun Derslerine Yardimci Olma Etkinlikleri”
boyutunda 39 madde; “Velinin Cocugunun Ogrenmelerini Giidiileyici Etkinlikleri” boyutunda 9 madde ve son
boyut olan “Velinin Cocugunun Ogrenmesini Desteklemek Amaciyla Diger Kisiler ve Kurumlar ile
Gergeklestirilen Etkinlikler” boyutunda ise 16 madde olmak lzere Ulg¢ boyuttan ve toplam 64 maddeden
olusmaktadir. Ankette “her zaman”, “cogu zaman”, “bazen”, “hicbir zaman” olmak (izere dortli likert
kullantimstir.

Arastirmada kullanilan yari yapilandirilmis gérisme formuna son sekli verilmeden 6nce hazirlanmis olan
sorular uzman goriisiine sunulmustur. Biri program gelistirme uzmani; biri Tirkce 6gretmeni ve biri de Okul
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psikolojik danismani olmak tzere li¢ uzmandan gériisme formunu sorularin arastirmanin amacina uygunluguna
ve dil agisindan anlasilirhgina yonelik degerlendirmeleri istemistir. Uzmanlarin goris ve onerileri dogrultusunda
bazi sorularin ifade edilis sekillerinde ufak degisiklikler yapilmistir. Gériigme formunda Uli¢ soru yer almaktadir.
Bu sorularin arastirmada kullanilan ankette yer alan boyutlar ile uyumlu olmasina dikkat edilmistir. Bu sorularda
velilere cocuklarinin 6grenmelerini desteklemede gerceklestirdikleri akademik destekleme c¢alismalarinin,
giudileme etkinliklerinin ve g¢ocuklarinin egitiminde etkili olabilecek kisi ya da kurumlarin isbirligi ile
gerceklestirdigi destekleme galismalarinin neler oldugu sorulmustur. Gérismeler her bir veli ile arastirmacinin
belirledigi uygun bir gliin ve okul saatinde okulun bos bir sinifinda gercgeklestirilmistir. Gergeklestirilen
gorismeler ses kayit cihazi kullanilarak kaydedilmistir. Her bir veli ile gorismeler ortalama 7-10 dakika
surmistlr. Tum goérusmeler yaklasik 370 dakika sirmis ve bir hafta igerisinde gergeklestirilmistir.

Verilerin Toplanmasi ve Analizi

Anketlerin velilere ulastiriimasinda her bir sinifin sube rehber dgretmeni yardimci olmustur. Oncelikle
arastirmaci 6gretmenleri anketlerin kapsami ve nasil isaretleme yapilacagi konusunda bilgilendirmistir. Sube
rehber 6gretmenleri anketleri velilere 2015 yili Nisan ayinda yapilan genel veli toplantisinda dagitmis, velilere
ankete iliskin gerekli agiklamalari yapmis ve velilerden anketleri doldurarak kendilerine ulastirmalarini
istemislerdir. 360 anketten 50 tanesi geri donmemis; 10 tanesi ise eksik ya da yanhs dolduruldugu igin
degerlendirmeye alinmamistir. Geriye kalan 300 anketten elde edilen veriler analiz edilmistir. Anketlerden elde
edilen nicel verilerin analizinde frekans, ylizde ve aritmetik ortalama kullanilmistir. Arastirmadan elde edilen
nitel verilerin analizinde ise ankette yer alan boyutlar ve arastirma sorulari dikkate alinarak olusturulmus olan
temalar dikkate alinarak betimsel analiz gergeklestirilmistir. Elde edilen temalara iliskin bulgularin
desteklenmesinde velilerin gorislerinden bazilari dogrudan alinti olarak verilmistir. Nicel ve nitel verilerin
toplanmasi ve analizi es zamanl olarak gergeklestirilmis ve elde edilen bulgular arastirmanin sorulari dikkate
alinarak birlikte sunulmus ve yorumlanmigtir. Nitel verilerin glivenirligi icin verilerin % 40.00’inin arastirmaci
disinda iki uzman tarafindan analiz edilmesi saglanmis ve kodlamalari arasindaki glvenirligin belirlenmesinde
Miles & Huberman’in (1994) formill (Guvenirlik= Gorus birligi/ Gorus birligi + Gorus ayrihgr) kullanilmistir.
Arastirmanin nitel verilerin analizinde yardimci olan uzmanla bir {niversitenin Egitim Programlari ve Ogretim
anabilim dalinda gorev yapmakta olan ve bilimsel arastirma yontemleri ile nitel veri analizi derslerini alarak
farkh konularda nitel arastirma calismalari yapmis doktor 6gretim dyeleridir. Yildinnm ve Simsek (2011) bu
yuzdenin %70.00 ve Uzeri olmasinin yeterli oldugunu belirtmektedir. Creswell’e (2013) goére nitel bir
arastirmada givenirligin saglanmasi i¢in arastirmaci ile uzman arasindaki uyumun en az % 80.00 olmasi
gerekmektedir. Bu arastirmada Miles ve Huberman’in (1994) formiliine gére hesaplanan li¢ uzman arasindaki
guvenirlik (uyusum) ylzdesi % 89.00’dur ve alanyazina gore bu ylzde elde edilen nitel verilerin glvenilir
oldugunu gostermektedir. Arastirmada etik ilkeler dikkate alinmistir. Bu baglamda katilimcilar arastirma
hakkinda bilgilendirilmis, katihmcilarin arastirmaya gontlli olarak katilmasi saglanmis ve katilimcilara
arastirmadan elde edilecek verilerin sadece bilimsel amach kullanilacagi belirtilmistir.

Bulgular

Arastirmanin alt amaglari, ankette yer alan boyutlar ve gériisme sorulari dikkate alinarak velilerin
cocuklarinin 6grenmelerini desteklemeye yonelik gergeklestirdikleri calismalar akademik etkinlikler, giduleyici
etkinlikler ile diger kisiler ve kurumlar ile isbirligine dayal gergeklestirdikleri etkinlikler olmak tzere (g alt baslik
altinda sunulmustur.

Velilerin Cocuklarinin Ggrenmelerini Desteklemek icin Gergeklestirdikleri Akademik Etkinliklere iliskin Elde
Edilen Bulgular

Tablo 2’de velilerin gocuklarinin 6grenmelerini desteklemek igin gerceklestirdikleri akademik etkinliklere
iliskin elde edilen bulgular sunulmustur.
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Tablo 2.
Velilerin Gergeklestirdikleri Akademik Etkinliklere Yénelik Gortsleri
E3
X @©
Cogu Higbir B E
Her zaman zaman Bazen zaman E T;
Destekleme Caligmalari f % f % f % f % &0
Proje ve performans Gdevi gibi ¢calismalarini takip etme 149 49.70 84 28.00 58 19.30 9 3.00 3.24
Ogretmen tarafindan verilen giinliik 6devlerini inceleme 73 2430 79 2630 120 40.00 28 9.30 2.66
Odevlerini yaparken farkli 6§renme kaynaklarindan faydalanarak onu 173 57.70 64 2130 47 1570 16 5.30 3.31
arastirma yapmaya tesvik etme
Egitimini nasil destekleyebilecegimle ilgili bilgi edinmek igin farkh 83 27.70 66 22.00 114 38.00 37 12.30 2.65
kaynaklardan yararlanma
Ders kitaplari ve her dersin egitim programinin igerigi hakkinda bilgi 83 2770 71 23.70 113 37.70 33 11.00 2.68
edinme
Cocugumun iginde bulundugu yas grubunun gelisimsel ve psikolojik 133 4430 79 2630 65 21.70 23 7.70 3.07
ozellikleri hakkinda bilgi edinme
Cocugumun égrenmelerinde ilgi, yetenek ve edilimlerini dikkate 131 43.70 88 2930 64 21.30 17 5.70 3.11
almasini saglama
Ders ¢alisma plani hazirlamasina yardimci olma 119 3970 70 2330 75 25.00 36 12.00 291
Evde fiziksel olarak gocugumun tercihlerine uygun bir 6grenme ortami 166 55.30 80 26.70 46 15.30 8 2.70 3.35
diizenleme
Okulda agilan kurslara ve/veya etiitlere génderme 182 60.70 53 17.70 45 15.00 20 6.70 3.32
Ozel ders almasini saglama 72 24.00 42 1400 73 2430 113 37.70 2.24
Basarili arkadaslari ile grup olusturarak birlikte ¢alismasini saglama 92 30.70 58 1930 102 34.00 48 16.00 2.65
Derslerin evde birlikte tekrarini yapma 45 1500 59 19.70 127 4230 69 23.00 2.27
Dersleri ile ilgili test ¢6zmesini saglama 131 43.70 87 29.00 71 23.70 6 2.00 3.16
Farkli galisma tekniklerini kullanarak ders sinavlarina hazirlanmasina 96 3200 86 2870 89 29.70 29 9.70 2.83
yardimci olma
Okulda derslerinde 6grendidi bilgileri okul disinda yeni durumlarda 89 29.70 95 31.70 89 29.70 27 9.00 2.82
kullanmasini saglama
Farkli 6grenme stratejilerinden yararlanmasini saglama 76 2530 98 32.70 102 34.00 24 8.00 2.75
Ogrenmelerini kendi 6§renme stiline gére gerceklestirmesine yardimci 87 29.00 104 3470 86 28.70 23 7.70 2.85
olma
“Neden”. “nasil” ve “ne yapmali” gibi sorular sormaya ve sorgulama 107 3570 85 2830 79 2630 29 9.70 291
yapmaya tesvik etme
Yaptigi édevierden ve sinavlardan aldigi sonuglari takip etme 207 69.00 58 1930 26 8.70 9 3.00 3.54
Sosyal bilimler-Tiirkge dersi becerilerini gelistirmek igin;
Ogrenmelerini destekleyici ve édretmenlerinin énerdidi mekénlari, 85 28.30 60 20.00 121 4030 34 11.30 2.65
miizeleri, kiiltiir ve tabiat varliklarini gezmeye gétirme
Birlikte kitap okuma etkinlikleri yapma 49 16.30 58 19.30 130 4330 63 21.00 2.31
Gezdigimiz yerlere ya da okudugu kitaplara yénelik kendisine ilging 31 10.30 58 19.30 113 37.70 98 32.70 2.07
gelen kisi, olay ve yerler hakkindaki diistincelerini yazma ¢alismalari
yaptirma
Birlikte sinemaya ve/veya tiyatroya giderek izlenenler dogrultusunda 70 23.30 64 2130 103 3430 63 21.00 2.47
ona sorular sorma. Onun konuyu anlamasina ve ¢éziimlemesine
yardimci olma
Aile ortaminda ve diger ortamlarda konusmaya cesaretlendirerek 179 59.70 63 21.00 49 16.30 9 3.00 3.37
duygu ve diistincelerini rahatga ifade etmesini saglama
Dogada meydana gelen degisimleri gézlemlemesini ve bu gézlemlere 95 31.70 87 29.00 85 28.30 33 11.00 2.81
iliskin gesitli ¢ikarimlarda bulunmasini saglama
Matematik becerilerini gelistirmek igin;
Satrang, dama, bilgisayar oyunlari vb. oyunlar oynama 70 23.30 57 19.00 91 30.30 82 27.30 2.38
Matematigi eglenceli hale getirmek igin ¢ocugumla sudoku vb. 54 18.00 45 15.00 125 41.70 76 25.30 2.26
bilmeceleri ¢gozme
Glinliik yasantimizdaki olaylarda matematige iliskin sorular sorma 94 31.30 87 29.00 82 27.30 37 12.30 2.79
Matematik islem becerisini gelistirmek icin para kullanim alanlarini ve 77 25.70 64 21.30 108 36.00 51 17.00 2.56
degderlerini pekistirmek amaciyla marketlerden, alisveris
brostirlerinden vb. yararlanarak dért islem iceren problemler
olusturma
Cevresinde gordiigii gesitli nesneler ile geometride 6grendidi ¢esitli 65 21.70 58 19.30 105 35.00 72 24.00 2.39
sekil ve cisimler arasinda iliski kurmasini saglama
Gazete, dergi vb. yayinlarda; miize, tarihi eserler, sanat eserleri vb. 51 17.00 70 2330 107 35.70 72 24.00 2.33
yerlerde bulunan geometriyle ilgili kisimlara dikkatini cekme
Eve bir esya alirken, bir alani tahmin ederken, bir esyayi monte etme 85 28.30 76 2530 98 3270 41 13.70 2.68
talimatlarini izlerken élgiilerin dogru olmasinin ve dogru
kullaniimasinin ne kadar énemli oldugunu fark ettirme
Kendi ile ilgili konularda tablolar olusturmasini saglama 85 28.30 78 26.00 96 32.00 41 13.70 2.37
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Yazili materyallerdeki gocugumun ilgi alanina giren grafikleri 58 19.30 69 23.00 100 3330 73 24.30 2.87
inceletme, bu grafiklerdeki bilgileri yorumlamasini saglama
Fen ve Teknoloji dersi becerilerini gelistirmek igin;

Doga olaylarini gézlemlemesini saglama 113 37.70 72 2400 79 2630 36 12.00 2.87
Canlilarin biiyiime, gelisme ve beslenmelerini gézlemlemesini saglama 105 35.00 70 2330 87 29.00 38 12.70 2.81
Fen bilgilerinin teknolojiye yansidigi durumlara ve giinliik yasamda 57 19.00 88 2930 88 2930 67 2230 2.45
kullanilan érneklere dikkatini gekme

Cevre sorunlari ile ilgili sorumluluk ve biling gelistirmesine yardimci 156 52.00 78 26.00 50 16.70 16 5.30 3.25
olma

Tablo 2’'de goruldugi gibi velilerin ¢cocuklarinin derslerine yardim etmek icin “her zaman” ve “cogu zaman”
yaptiklarini ifade ettikleri destekleme c¢alismalari daha ¢ok genel akademik destekleme galismalari olmustur.
Velilerin blylk bir ¢ogunlugunun “her zaman” ya da “gogu zaman” vyaptiklari yoniinde en fazla goris
belirttikleri genel akademik destekleme galismalari ¢ocuklarinin proje ve performans ddevlerini takip etme,
onlari farkl 6grenme kaynaklarindan arastirma yapmaya tesvik etme, dersleri ile ilgili test ¢6zmelerini saglama,
evde uygun 6grenme ortamlari hazirlama, okul kurslarina génderme ve yaptigi ddevler ile sinavlardan aldig
sonuglari izlemedir. Bu destekleme c¢alismalarini velilerin yaklasik Ggte ikisi tarafindan “her zaman” ya da “cogu
zaman” yaparim seklinde ifade edilen ¢ocugumun icinde bulundugu yas grubunun gelisimsel ve psikolojik
ozellikleri hakkinda bilgi edinme, “Neden”, “nasil” ve “ne yapmali” gibi sorular sormaya ve sorgulama yapmaya
tesvik etme ve gocugumun 6grenmelerinde ilgi, yetenek ve egilimlerini dikkate almasini saglama seklindeki
genel destekleme galismalar takip etmektedir. Cocuklarina 6zel ders aldirma, gocuklarin okulda gordikleri
derslerin evde birlikte tekrarini yapma, basarili arkadaglari ile grup olusturarak birlikte galismasini saglama ve
g¢ocugunun egitimini nasil destekleyebilecegiyle ilgili bilgi edinmek igin farkh kaynaklardan yararlanma
davranislari ise velilerin hig bir zaman yapmadiklarini veya bazen yaptiklarini belirttikleri destekleme galismalar
olmustur. Tablo 1’de goraldugia gibi veliler cocuklarinin Sosyal bilimler, Tirkce, Fen ve teknoloji ile Matematik
derslerine yonelik 6zel destekleme calismalarini daha az yapmaktadirlar. Sosyal bilimler ve Tiirkce gibi sozel
derslere yonelik en fazla yaptiklarini ifade ettikleri destekleme calismasi aile ortaminda ve diger ortamlarda
cocuklarini konusmaya cesaretlendirerek duygu ve distincelerini rahatca ifade etmelerini saglamaktir. Velilerin
¢ogunun “bazen” yaptiklarini ya da “higbir zaman” yapmadiklarini belirttikleri etkinlik ise ¢ocuklarina gezdikleri
yerlere ya da okudugu kitaplara yonelik kendisine ilging gelen kisi, olay ve yerler hakkindaki diistincelerini
yazma ¢alismalari yaptirma olmustur. Matematik becerilerini gelistirmek igin velilerin ¢ogu tarafindan “her
zaman” ya da “cogu zaman” yaptiklari ifade edilen destekleme c¢alismasi giinlik yasantilarindaki olaylarda
matematige iliskin sorular sormadir. Bu becerileri desteklemede en az (bazen ya da hicbir zaman) yapilan
etkinlik ise matematigi eglenceli hale getirmek icin cocuguyla sudoku vb. bilmeceleri ¢6zme olmustur. Fen ve
teknoloji dersi becerilerini gelistirmede fen bilgilerinin teknolojiye yansidigi durumlara ve ginlik yasamda
kullanilan 6rneklerine dikkatinin gekilmesini saglama etkinliginin velilerin gogunlugu tarafindan en az yapilan ya
da hi¢ yapilmayan destekleme galismasi oldugu gorilmistiir. Velilerin ¢ogunlugu tarafindan gocuklarinin bu
derse yonelik becerilerini gelistirmede “her zaman” ya da “¢ogu zaman” yapilan olarak ifade edilen etkinlik ise
onlarin ¢evre sorunlari ile ilgili sorumluluk ve biling gelistirmelerine yardimci olmadir. Velilerle ¢ocuklarinin
derslerine iliskin hangi akademik destekleme etkinliklerini yaptiklarini belirlemeye yoénelik gorismeler de
gerceklestirilmistir. Yapilan gorismelerden elde edilen gorisler ve bu goérislere ait frekans dagihmlari Tablo
3’te verilmistir.

Tablo 3’te goruldigu gibi velilerden30’u ¢ocugunu konu ile ilgili soru ¢dézmesini sagladiklarini; 12’si birlikte
konu tekrari yaptiklarini; 10’u ise 6dev kontroll yaptiklarini belirtmislerdir. Soru ¢dézdirme ve konu tekrari
calismalarina yonelik velilerin gorislerinden bazilari su sekildedir:

V1: “Bitlin derslerine yardimci olmaya ¢alisiyorum ama 6zellikle temel derslerine yonelik soru ¢ézmesini
sagliyorum. Bu sorulari bazen ona aldigim test kitaplarindan yapiyor bazen de internetten yararlaniyorum
ona uygun testler buluyorum zaman tutarak kendini degerlendirebilecegi...”

V11: “... Konu tekrarinin ardindan o konunun pekismesi icin konu ile ilgili soru ¢ézmesinin ¢ok dnemli
oldugunu distiniiyorum. O nedenle mimkiin oldugunda konu tekrarindan ya hemen sonra ya da birkag giin
sonra test ¢ozdliriyorum ya da kendim uygun sorular yaziyorum ona.”

V14: “... Mesela Tiirkge 6gretmeni ¢ok glizel bir sey demis onlara. Her hafta isledikleri konu ile ilgili 10 tane
soru ¢ézeceksiniz ve bu sorularin cevaplariniz anneniz ya da babaniz kontrol edip imza atacak hafta sonu.
Pazartesi de 6gretmenlerine gésteriyorlar. Ben de her hafta sonu yapti mi diye kontrol ediyorum”.
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Tablo 3.
Velilerin Gergeklestirdikleri Akademik Destekleme Calismalarina lliskin Gériisleri*

- &£
L= = —
— 5 =
= Q2 ©° <
£ g £ § € % =
g g 2 9 S 3 £
$ £ § i3 & %
Tema Kodiar S F § 5 ® B OB
Velilerin Konu ile ilgili soru ¢dzmesini saglama 22 15 9 16 9 3 30
Akademik Birlikte konu tekrari yapma 7 7 7 6 3 3 12
Destekleme Bireysel kitap okuma 11 11
Calismalari Odev kontrolii yapma 3 6 3 5 9 2 10
Ders konusuna iliskin sohbet etme 3 4 1 - 6
Arastirma yapma 2 1 5 2 3 - 5
Birlikte kitap okuma - 4 - - - - 4
Kelime dagarcigini zenginlestirme - 2 - 4 - 4
Egitsel oyunlar oynama 3 2 1 1 - 3
*Ayni velinin derslere gore gorisleri her ders icin ayri gosterilmistir.
V25: “... Bize ve ¢ocuklara sinif 6gretmenimiz her giin konu tekrari yapin diyor. Ben de buna dikkat etmeye

cahsiyorum...”

V34: “Konu tekrari gercekten ¢ok énemli. Biz babamiz aksam eve gelmeden yani aksam yemeginden 6nce
genelde o giin okulda gordikleri derslerin genel bir tekrarini yapmaya dikkat ediyoruz birlikte”.

V40: “Acikcasi ben ¢ok ilgilenemiyorum gocugumla dersleri konusunda. Ama diyorum ki sen ddevlerini yap
bitir sonra gel bana goster. O da yapip sonra bana gosteriyor olmus mu diye.”

V40: “Ben o6devlerin kontrol ediyorum. Ediyorum etmesine ama bazi dersler su yanhs bu dogru olmus
diyemiyorum. Mesela ingilizce &devini yaptin mi a¢ bir bakayim diyorum. Bakiyorum sorularin cevaplarini
yazmissa iste ya da isaretlemeler yapmissa tamam diyorum. Ama dogru mu yapmis yanlis mi onu ¢ok
bilmiyorum genelde....”

Velilerin gorislerinde ifade ettikleri bazi destekleme galismalarinin ise desteklenecek derse gore degistigi bir
baska deyisle ilgili dersin desteklenmesine 6zel gergeklestirilen destekleme c¢alismalari oldugu sdylenebilir. 11
veli Tirkge dersi kapsaminda verilen hikaye/roman kitaplarini gocuklarina evde okumalarini séylediklerini; 10
veli farkh derslere gore cocuklarinin 6devlerini kontrol ettiklerini belirtmislerdir. Veliler tarafindan 6dev
kontroliiniin en fazla yapildigi ders ingilizce; en az yapildigi ders ise Tablo 3’te gériilen dersler disindaki diger
dersler olmustur. Velilerden altisi Tiirkge, Sosyal bilimler ve ingilizce olarak farkli derslere yénelik birlikte ders
konusuna iliskin sohbet ettiklerini sdylemislerdir. Bes veli Tablo 3’'te gosterilen diger dersler disindaki tim
derslere yonelik arastirma calismalari yaptirdiklarini belirtmislerdir. Kitap okutma, ders konusuna iliskin sohbet
etme ve arastirma galismalari yaptiklarini ifade eden velilerin gorislerinden bazilari asagida verilmistir:

V7: “Benim izledigimi bazi tarihi diziler var televizyonda. Tarihe de ¢ok ilgi duyuyorum. izledigim dizilerdeki
bazi konular cocugumun sosyal bilgiler dersine gérdiigi konulardan oluyor birlikte Gizerine sohbet ediyoruz.
Cok da keyif aliyoruz bundan”.

V8: “Tirkce dersine 6gretmenleri hikaye kitabi okuyun diyor ve ¢ocuklardan okuduklari bir kitabi sonra
sinifta anlatmalarini istiyor, soru da soruyor o kitaptan. Ben de eve gelince ag Tirkge dersi igi kitap oku biraz
diyorum...”

Birlikte kitap okuma, kelime dagarcigini zenginlestirme, egitsel oyunlar oynama veliler tarafindan en az ifade
edilen destekleme galismalari olmustur. Dort veli Turkge dersine yonelik becerilerini gelistirmek igin birlikte
kitap okuma calismalari yaptiklarini ifade etmislerdir. Toplamda dért veli ingilizce ve/veya Tiirkce derslerine
yonelik birlikte kelime calismalari yaptiklarini; Gg¢ veli de farkh derslere yonelik ¢ocuklarina egitsel oyunlar
oynattiklarini belirtmislerdir. Bu destekleme c¢alismalarini bazi veliler goriislerinde su sekilde ifade etmislerdir:
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V2: “Yani genelde yaptiklarim genel destekleme c¢alismalari. Her bir derse iliskin yaptigim 6zel destekleme
calismalari az. Ama Tiirkge dersine faydasi olsun diye birlikte okuma galismalari yapiyoruz. ikimiz yarim saat
kitap okuyoruz mesela herkes kendi kitabini okuyor”.

V18: “Kelime dagarcigini zenginlestirici oyunlar oynuyoruz biz birlikte. Bulmaca ¢6zliyoruz, scrabble
oynuyoruz. Ya da iste ne bileyim birbirimizin soyledigi kelimelerin son harfleri ile kelime tlretmece
oynuyoruz”.

Gorusmelerden elde edilen bulgularin da anket bulgularini destekler nitelikte oldugu séylenebilir. Gerek
anketlerden gerekse gorismelerden elde edilen bulgular velilerin ¢ocuklarinin 6grenmelerini akademik
anlamda destekleme calismalarinda tiim derslere iliskin gergeklestirebilecekleri genel destekleme ¢alismalarini
daha fazla yaptiklarini; ancak her bir dersin 6zel amaglarina iligkin yapilan destekleme galismalarinin ise ¢ok az
oldugunu gostermektedir. Ozellikle velilerle gerceklestirilen goriismelerde sayisal derslere iligkin
gerceklestirilen 6zel destekleme calismalar ¢ok az veli tarafindan ifade edilmistir. Velilerin ¢ogunlugu ise
cocuklarinin 6grenmelerini akademik anlamda desteklemeye yonelik herhangi bir ¢alisma yapmadiklarindan
bahsetmislerdir:

V1: “Akademik anlamda derken? ... Valla benim onun derslerine iliskin ¢ok bir bilgim yok. Odevlerini yapti
mi diye kontrol ediyorum en fazla. Yoksa daha 0zel bir sey yapamiyorum zaten benim bilgim ona yeter mi
ki?”

V12: “Yani genel seyleri yapiyoruz iste. Odev kontrolii, bazen iste anladigim derslerde gérsel sanatlar, miizik
oyle derslerinde yardimci olmam gereken bir seyler oluyorsa onlari yapiyoruz birlikte. Matematik, Turkce
gibi asil yardimci olmak istedigim konularda hemen hemen hig¢ yardimci olamiyorum”

V36:“Biz hi¢ yardimci olamiyoruz. Ben de babasi da yogun calisiyoruz. Zamanimiz da ¢ok yok o nedenle
yeterince ilgilenemiyoruz”.

Velilerin Cocuklarinin Ogrenmelerini Desteklemek icin Gergeklestirdikleri Giidiileyici Etkinliklere iliskin Elde
Edilen Bulgular

Velilerin gocuklarinin 6grenmelerini desteklemede onlarin etkili, keyif alarak ve neden 6grendiklerinin
farkinda olarak 6grenmelerini saglamalarinda onlari 6grenmeye karsi gilidileyecek destekleme calismalarini
gerceklestirmeleri 6nemli olmaktadir. Tablo 4’te velilerin gocuklarini 6grenmeye karsi gidilemek igin
gerceklestirdikleri etkinliklere iliskin goriislerine yonelik elde edilen bulgular gdsterilmistir.

Tablo 4’te gorildiGgi gibi cocuklarini 6grenmeye glidiilemek igin velilerin cogunlugu tarafindan “her zaman”
ya da “cogu zaman” olarak gerceklestirdikleri ifade edilen destekleme galismalari ders ¢alisma sorumluluklarini
yerine getirdiginde giizel sézlerle onu dvme, basarisiz oldugu durumlarda basarili olacagini séyleyerek onu
ylireklendirme ve okulda giiniiniin nasil gegtigi hakkinda onunla sohbet etmedir. Velilerin gogunlugu tarafindan
“bazen” yaptiklari ya da “hicbir zaman” yapmadiklari yoniinde ifade edilen glidiileme ¢alismalari ise ¢ocugunun
kompozisyon, siir, resim gibi ¢alismalarini tesvik amaciyla evin gériinen yerlerine asma ve ders ¢alisma
sorumluluklarini yerine getirdiginde onu sevdidi bir etkinliGe gétiirme olmustur. Velilerle yapilan gérismelerde
onlara g¢ocuklarini 6grenmeye gilidiilemek icin ne tiir destekleme ¢alismalari yaptiklari da sorulmustur. Yapilan
gorismelerden elde edilen bulgular ve bu goriislere ait frekans dagilimlari Tablo 5’te verilmistir.

Tablo 5'te goriildGgi gibi velilerin en fazla gergeklestirdikleri giidileme galismalari ¢ocuklarinin basarilarini
o6vme ve basarilarini 6dillendirmedir. 30 veli gocugu bir sinavda ya da bir 6devde basarili oldugu zaman onu
odullendirdigini; 25 veli de ona takdir edici konusmalar yaptigini ifade etmistir. Bu konuda ifade edilen veli
gorislerinden bazilari su sekildedir:

V8: “ ....notlarini yliksek getirir basarili olursa tatil gibi, denize gitmek gibi ya da sevdigi istedigi bir seyi almak
icin sOz veririz ve yapariz.”

V10:“yiksek bir not aldiginda &dillendiriyorum tabi. Dogum giiniinde hediye alarak ya da gezmeye
goturerek yapiyorum genelde”.

V17:“Basarmasi gereken bir isi ugrasip basarmasi durumunda s6z verdigim ve cok istedigi bir seyi ona
alirm”.
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V20: “Basarili oldugunda kitap alarak ya da 6zel geziler yaparak odillendiriyorum”.

V27: “...yani her zaman bir hediye almamiz ya da onun istedigi bir seyi yapmamiz miimkin olmuyor tabi.
Ama ben her basarisinda onu takdir edici sozler séylemeyi ihmal etmiyorum. Basarili oldugunda aferin
diyorum, benim ogluma da bu yakisirdi zaten diyorum....”

V36: “Cocugumu glidiilemekte ona bir isi basardiginda 6vgi dolu sézler sdylemenin 6nemli oldugunu
diisiiniyorum ama tabi abartmadan. Benim kizim ¢ok duygusal o nedenle bir isi basardiginda 6viilmek onun
daha ¢ok calismasini sagliyor. Bravo yavrum hep bdyle devam et g¢alismalarinin karsiligini simdi oldugu gibi
ileride de ¢ok fazlasiyla alacaksin diyorum mesela...”

Tablo 4.
Ortaokul Ogrenci Velilerinin Gerceklestirdikleri Giidiileme Etkinliklerine Yénelik Gériisleri
Her zaman Cogu Bazen Hicbir
zaman zaman
=
Destekleme Caligmalari 'g
f % f % f % f % Z

Ortalama (X)

Giincel olaylar hakkinda konusarak bu olaylar ile

derslerde égrendikleri arasinda iliski kurmasini 122 40.70 75 25.00 76 25.30 27 9.00 2.97
saglama

Okuldan eve geldiginde okulda giintiniin nasil
gectigi hakkinda sohbet etme

Yaninda kitap ve gazete okuyarak onu da
okumaya tesvik etme

Basarisiz olmasi halinde, gayret ederse basarili
olacagini séyleyerek onu yiireklendirme

Ders calisma sorumluluklarini yerine getirdiginde
glizel sézlerle onu évme

Sadece basarilarini degil, cabalarini da
édiillendirme

Ders ¢calisma sorumluluklarini yerine getirdiginde
onu sevdigi bir etkinlige gétiirme

Yardim almadan kendi kendine bir seyler
basarmasina firsat verme

Kompozisyon, siir, resim gibi ¢calismalarini tesvik
amaciyla evin gériinen bir yerine asma

198 66.00 56 18.70 38 1270 8 270 3.48

115 3830 74 24.70 90 30.00 21 7.00 2.94

224 7470 41 13.70 23 7.70 12 4.00 3.59

214 71.30 60 20.00 23 7.70 3 1.00 3.62

152 50.70 65 21.70 77 2570 5 200 3.21

105 35.00 64 2130 88 29.30 43 14.30 2.77

187 62.30 79 26.30 30 1000 4 130 3.50

86 28.70 78 26.00 87 29.00 49 16.30 2.67

Tablo 5.
Velilerin Gergeklestirdikleri Giidiileyici Destekleme Calismalarina iliskin Gériisleri
Tema Kodlar f
Guduleyici Destekleme Basarilarini 6dillendirme 30
Calismalar Basarilarini vme 25
Egitimin-6grenmenin faydalari hakkinda konusma 20
Basarili olduguna-olacagina yonelik 6zglivenini gelistirme 13
Kendi 6grenme amaclarini belirlemesini saglama 7

ikinci sirada veliler tarafindan gocuklarini giidiilemeye yénelik en fazla ifade edilen diger destekleme
calismalari ise gocuguyla egitimin-6grenmenin faydalari hakkinda konusma ve onun basarili olduguna-olacagina
iliskin 6zglivenini gelistirme olmustur. Velilerden 20’si 6grenmenin neden énemli oldugu ve 6grendiklerinin
kendisine saglayacagl yararlarin neler olacagl konularinda zaman zaman konusmalar yaptiklarini ifade
etmislerdir. On (¢ veli ise gocugunu basarili olduguna ya da isterse basaril olabilecegine inanmasini saglamanin
cok 6nemli oldugunu belirtmislerdir. Bu destekleme c¢alismalarina yonelik bazi velilerin gorisleri su sekildedir:
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V4: “Ben odillendirmeyi her zaman yapmiyorum. Yaptigim zamanlarda da 6ncelikle bir 6grenci olarak
¢alismanin onun goérevi oldugunu belirtiyorum ve 06grendiklerinin ileride ona saglayacagl faydalardan
bahsediyorum. Calistiginda bu 6grenmelerinin ileriki yillarinda onun daha rahat bir yasam siirmesinde
onemli olacagini, cevresinde saygin bir insan olmasinda ve kiltiirli bir insan olmasinda 6grenmenin
6neminden bahsediyorum”.

V27:“Cocugumla o6grenmelerinin kendine ve topluma saglayacagl faydalardan bahsediyorum. Kendine
faydalari oldugu gibi topluma da faydali bir birey olmasinda 6grenmenin ¢ok énemli oldugunu soyliyor ve
orneklendiriyorum. Mesela...”

V34:“Bence ¢ocugumun basarili olabilmesi icin 6ncelikle kendisinin buna inanmasi gerekiyor. O nedenle
sadece basarili oldugu durumlarda degil basarisiz oldugu durumlarda da konusuyorum onunla. Hatalarini
goérmesini ve eger dikkat ederse bagsaramayacagi hig birgey olmadigini sdyliiyorum ona”.

V40:“Benim oglum bazi derslere hig calismiyor. Neden ¢alismiyorsun diyorum e zaten o dersi anlamiyorum
ki diyor. Ben de diyorum once bir kendine gliven yapabilecegine inan. Sen bir calis bakalim oluyor mu
olmuyor mu diyorum. Anlamadigin yerleri de 6gretmenine sor derste diyorum”.

Velilerden sadece yedisi ise c¢ocuklarinin 6grenmeye karsi gudilenmelerinde onlarin kendi 6grenme
amaclarini belirlemelerini sagladiklarini ifade etmislerdir. iki veli gériislerini su sekilde ifade etmistir:

V19: “Benim oglumun bir hedefi var o da pilot olmak. Diyorum ki ben ona ¢alisirsan bu 6grenmelerinin
karsihginda ileride istedigin meslegi yapabilir pilot olabilirsin diyorum. Clinku pilot olabilmek igin 6ncelikle
Universite sinavlarina girmen gerekecek ve Universite sinavlarinda basarili olman da 6grenmelerine bagl
diyorum”.

V31:“Kizim ¢ok hirsli bir cocuk benim ve derslerde basarili olmak onun igin ¢cok énemli. Ben de diyorum ki
neden 6grenmek senin icin dnemli? Ogrenince ne olacak ne degisecek hayatinda bunu bir diisiin diyorum.
Bu sene devletin bursluluk sinavina girecek mesela o sinavi kazanmak da ¢ok &nemli onun igin. iste o
sinavda basarili olmak, sinavlarinda yiiksek not almak igin ¢ok g¢alisiyorum anne ben diyor. Kendi belirliyor
yani neden galistigini aslinda. “

Velilerin goriismelerde gerceklestirdiklerini belirttikleri glidiileme galismalarindan olan ¢ocugunu sevdigi bir
etkinlige ya da gezmeye gotirmenin anketten elde edilen bulgularla uyusmadigi séylenebilir. Bu destekleme
calismasi veli goruslerinde en fazla belirtilen ifadelerden biri olmus ancak anket bulgularinda Ders ¢alisma
sorumluluklarini yerine getirdiginde onu sevdigi bir etkinlige gétiirme etkinligi veliler tarafindan “higcbir zaman”
olarak en fazla belirtilen destekleme galismasi olmustur. Bununla birlikte ankette bu destekleme ¢alismasina
toplam veli sayisi igerisinde hig bir zaman seklinde ifade eden veli sayisinin az olmasi bu baglamda her iki 6lgme
aracindan elde edilen bulgularda dikkat gekici bir uyusmazligin olmadigini gdostermektedir. Genel olarak ise
velilerin gocuklarinin 6grenmelerini destekleme igin gergeklestirdikleri giidileme etkinliklerine iliskin anket ve
gorismeden elde edilen verilerin birbirini destekler nitelikte oldugu séylenebilir.

Velilerin Cocuklarinin Ogrenmelerini Desteklemek icin Onlarin Egitimlerinde Etkili Olabilecek Kisiler ile
Gergeklestirdikleri Etkinliklere iliskin Elde Edilen Bulgular

Velilerin ¢ocuklarinin 6grenmelerini desteklemede kullanabilecekleri bir diger destekleme ¢alismasi
cocugunun egitiminde etkili olabilecek diger kisilerle ve kurumlar ile gerceklestirdikleri etkinliklerdir. Bu kisiler
cocugunun arkadaslari, okul idaresi-6gretmenler, Milli Egitim Bakanhgi, Milli Egitim Mudurligt, diger
ogrencilerin velileri gibi genis kapsamda olabilir. Tablo 6’da velilerin ¢ocuklarinin egitiminde etkili olabilecegi
kisilerle gerceklestirdikleri etkinlikler sunulmustur:

Tablo 6’da goriuldugi gibi velilerin cogunlugu tarafindan “her zaman” ya da “cogu zaman” gerceklestirildigi
ifade edilen destekleme c¢alismalari okul toplantilarina katiimak ve bu toplantilarda olumlu-olumsuz
diisiincelerini agik¢a s6ylemek olmustur. Velilerin yarisindan fazlasinin “bazen” yaptiklari ya da “hi¢ bir zaman”
yapmadiklari destekleme galismalari ise MEB tarafindan diizenlenen aile egitimi kurslarina katilma, ¢ocugunun
sinifindaki velilerle tanisip ¢ocuklarinin dersleri hakkinda bilgi ve fikir alisverisinde bulunma, velilere yénelik
diizenlenen bilgilendirici program, konferans ve seminerlere katilma, ¢ocudguyla ilgili bilgi almak igin
égretmeniyle gériisme, 6gretmenden ders programlari ve islenecek konular hakkinda bilgi alma ve bir ders
konusunda ¢ocugunu desteklemede yetersiz kaldiginda baskalarindan yardim isteme olarak belirtilmistir.
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Tablo 6.
Velilerin Cocugunun Egitiminde Etkili Olabilecek Kisiler ve Kurumlarla Gergeklestirdikleri Etkinliklere Yénelik
Gortsleri
Cogu Higbir
Her zaman zZaman Bazen zaman f: E

g S

£ 8
Destekleme Caligmalari f % f % f % f % < 6
Okul toplantilarina katilma 212 70.70 54 18.00 28 9.30 6 2.00 3.57
Okul toplantilarinda olumlu ve olumsuz gériislerimi agik¢a s6yleme 155 51.70 85 28.30 48 16.00 12 4.00 3.28
Toplantiya katilamadi§im zamanlarda 6gretmenle gériismeye 152 50.70 70 23.30 64 2130 14 4.70 3.20
calisma
Cocugumla ilgili bilgi almak igin 6gretmeniyle gériisme 85 2830 64 21.30 110 36.70 41 13.70 2.64
Bir ders konusunda ¢ocugumu desteklemede yetersiz kaldigimda 80 26.70 73 24.30 104 34.70 43 14.30 2.63
baskalarindan yardim isteme
Cocugumun gelisim 6zellikleri hakkinda bilgi alma 120 40.00 72 24.00 79 2630 29 9.70 2.94
Ogretmenle sadece cocugum diisiik not aldiginda gériisme 31 10.30 15 5.00 64 2130 190 63.30 1.62
Ogretmenle sadece cocugumla ilgili olumsuz bir durum hakkinda 45 15.00 28 9.30 73 2430 154 51.30 1.88
konusmak igin okula ¢agrildigim zaman gériisme
Basarisini desteklemek icin neler yapmam gerektigini 99 33.00 76 25.30 92 30.70 33 11.00 2.80
o6gretmenleriyle gériisme
Ogretmenden, izledigi editim yaklasimi konusunda beni 111 37.00 82 27.30 80 26.70 27 9.00 2.92
aydinlatmasini isteme
lyi-kéti, zayif-gliclii yanlari hakkinda bilgi sahibi olmak hem de 111 37.00 80 26.70 87 29.00 22 7.30 2.93
6gretmeni bilgilendirmek amaciyla gériisme
Ogretmeninden, ders programlari ve islenecek konular hakkinda 67 2230 60 20.00 108 36.00 65 21.70 2.43
bilgi alma
Velilere yénelik diizenlenen bilgilendirici program, konferans ve 82 2730 62 20.70 104 3470 52 17.30 2.58
seminerlere katilma
MEB tarafindan yayinlanmis olan farkli yayinlari takip etme 98 3270 72 24.00 85 2830 45 15.00 2.74
MEB tarafindan gergeklestirilen aile egitimi kurslarina katiima 54 18.00 45 15.00 84 28.00 117 39.00 2.12
Cocugumun sinifindaki velilerle tanisip, cocuklarimizin dersleri 61 2030 65 21.70 119 39.70 55 18.30 2.44

hakkinda bilgi ve fikir alisverisinde bulunma

Velilerle yapilan gorismelerde onlara ¢ocuklarinin egitimlerinde etkili olabilecek kisi ve kurumlarla birlikte
ne tiir calismalar gergeklestirdikleri sorulmustur. Yapilan gériismelerden elde edilen gorisler ve bu gorislere ait

frekans dagilimlari Tablo 7’de verilmistir.

Tablo 7.
Velilerin Cocugunun Egitiminde Etkili Olabilecek Kisiler ve Kurumlarla Gergeklestirdikleri Etkinliklere Yénelik
Gortisleri
Tema Kodlar f
Paydaslarla gergeklestirilen Veli toplantilarina katilma 30
destekleme g¢alismalari Cocugu ile ilgili bir sorun durumunda okula ¢agrildiginda 15
gitme
Veli gériisme saatlerinde goriismeye gelme 7

Tablo 7’de goruldtgia gibi velilerle yapilan gorlismelerde de 25 veli tarafindan en fazla ifade edilen
destekleme calismasi veli toplantilarina katilmak olmustur. Bu konuda goriis belirten velilerden bazilarinin

gorisleri sunlardir:

V21: “Veli toplantilarina dizenli katilmaya ¢alisiyorum 6nemli ¢linkii. Veli toplantilarina katilamadigimda
bazen hastane islerim oluyor ¢linkii o zaman 6gretmenlerle birebir gériismek icin gériisme saatlerinde okula

gidiyorum”.

V32: “Veli toplantilari 6zellikle genel veli toplantilarini kagirmiyorum. Bu toplantilarda biitiin 6gretmenleri
bir arada gorebiliyorsunuz. Cocugunuzun notlarini 6greniyor ve ¢cocugunuzun hangi dersten 6zel bir durumu

var ise soylemeniz icin bltlin 6gretmenler orada oluyor aslinda”.

Bunun vaninda veli toplantilarina zellikle katilmadigini ifade eden veliler de olmustur. iki velinin veli

toplantilari konusundaki gorusleri su sekildedir:
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V37: “Ben katilmiyorum veli toplantilarina ¢iinkii hep ayni seyler konusuluyor. Ozellikle sadece sinif
o6gretmeninin oldugu veli toplantilarinda mutlaka konu okul aidatina geliyor. Sanki sirf bunu séylemek igin
¢agiriyorlarmig gibi geliyor bana”.

V43: “Valla her zaman katilmiyorum veli toplantilarina. Benim oglan biraz yaramaz ne zaman gitsem hep
cocuktan sikayet duyuyorum bu da beni daha ¢ok sinirlendiriyor o nedenle her zaman gitmiyorum”.

Yukaridaki ifadelerden anlasilacagl gibi bazi veliler ¢ocugu ile ilgili olumsuz bir durum nedeniyle okula
cagrildiklarinda gitmediklerini sylerken; 15 veli ise boyle bir durumda okula gidip okul idaresi ya da 6gretmenle
gorustiklerini belirtmislerdir. Velilerin bu konudaki agiklamalarindan 6rnek alintilar séyledir:

V8:“Benim oglum gegen sene sinifta kaldi. Hem derslerine ¢alismiyor hem de yaramaz. Okul idaresi dedi ki
bu sene siki tutmazsak gene kalir sinifta. O nedenle sag olsunlar onlar (okul idaresi — 6gretmen) ilgileniyor. E
ben de onlar olumsuz bir durumda beni ¢agirdiklarinda gidiyorum kesinlikle okula.”.

V13:“Ya bazen gocuklarimiz ergenligin de etkisi ile ¢cok fazla yaramazlik yapip 6gretmenlerini tGzlyorlar.
Boyle bir durumda 6gretmen bana gel derse ben hemen okula gidiyorum. Olan biteni sadece ¢cocugumdan
degil 6gretmende de dinleyince daha iyi gérebiliyorum yani ne oldugunu...”

Sadece yedi veli ise veli gorisme saatlerinde kendi istekleri ile 6gretmenle gérismek icin geldiklerini ifade
etmislerdir. Bu velilerin géruslerinden bazilari sunlardir:

V8:“Ben gocuklarimin egitimlerine hep ¢ok nem vermisimdir. O nedenle bitiin 6gretmenlerin veli gdrisme
saatlerini aldim. 1,5 ayda bir gidiyorum yanlarina onlarin gagirmalarini beklemeden. Soruyorum var mi
acaba ¢ocugumla ilgili bilmem gereken bir sey diye.”

V13:“Veli toplantilarinda her zaman ¢ocugunuzla ilgili 6zel konusamiyorsunuz. Yani olmuyor tim velilerin
icinde konusmak istemiyorsunuz bazen. Bazen de 6gretmenin o kadar vakti de olmuyor. Ama bizim sinif
o6gretmenimiz bizi veli gorisme saatlerinde konusunda bilgilendirdi. Bu saatlerde tim veliler gitmedigi icin
daha sakin oluyor ben de gidip ¢cocugumla ilgili bilgi alabiliyorum daha rahat bir sekilde...”

Velilerin ¢ocuklarinin egitiminde etkili olabilecegi kisiler ve kurumlarla gergeklestirdikleri etkinliklere yonelik
goruslerinden elde edilen bulgular genel olarak degerlendirildiginde dikkati ceken dnemli bir noktanin velilerin
gocuklarinin 6grenmelerini desteklemek igin isbirligi icerisinde olduklari kisinin genellikle sadece 6gretmenler ve
okul idaresi oldugu gorilmektedir. Baska bir deyisle cogunlukla ¢ocuklarinin 6grenmelerini destekleme amach
diger sinif velileri ile iletisim kurmadiklari, cocuklarina arkadaslari ile okul disi birlikte ¢alisabilecek 6grenme
ortamlari olusturmadiklari ve MEB’in kendilerine sundugu egitim olanaklarindan ¢ok fazla yararlanmadiklari
soylenebilir. Dikkat ¢ceken bir diger nokta ise velilerin 6gretmenler ile gorismelerini daha cok veli toplantilari
seklinde gergeklestirmeyi tercih etmeleri, kendi istekleri ile birebir gbriismeler yapmamaktadirlar.

Tartisma, Sonug ve Oneriler

Cocugun o6grenme sirecinin dogumuyla birlikte baslamasi ve zamaninin 6nemli bir kismini ailesi ile
gecirmesi nedeniyle ailenin ¢cocugun egitimini ve 6grenmelerini desteklemesi biliylk bir 6nem tasimaktadir. Bu
arastirmada da velilerin ¢ocuklarinin 6grenmelerini nasil ve ne kadar destekleyebildiklerinin ortaya konulmasi
amaclanmistir. Arastirmada veli kavrami ile kastedilen ¢cocugun egitiminden sorumlu olan kisi/kisiler olarak ele
alinmakla birlikte arastirmanin tim katiimcilarinin planlanmamis olmasina ragmen annelerden olustugu
gorilmistir. Karsilasilan bu durumdan hareketle cocuklarinin 6grenmelerini destekleme sorumlulugunun
cogunlukla annelerde oldugu soéylenebilir. Alanyazinda aile katiimina yoénelik yapilan c¢alismalarda da
cocuklarinin evde yapilan destekleme calismalarinda daha c¢ok anneleri ile birlikte galistiklari gorilmektedir
(Edwards & Gillies, 2011; Jezierski & Glenda, 2017; Wall, 2013). Yapilan bu arastirmanin katiimcilarinin anneler
olmasinin bir baska nedeni de annelerin biiylk bir cogunlugunun ev hanimi olmasi baska bir deyisle calismiyor
olmasi olabilir. Alanyazindaki arastirmalarin ise bu konuda farkh sonuglar ortaya koydugu goérilmektedir.
Goktirk ve Dingkal (2018) calismalarinda ¢ocuklarinin egitimleri ile daha fazla ilgilenen velilerin ¢alismayan ya
da az calisan veliler oldugunu belirtmislerdir.

Arastirmadan elde edilen bulgular dogrultusunda velilerin genel akademik destekleme galismalarini derslere
yonelik daha detayli ve 6zel akademik destekleme calismalarina gore daha fazla uygulayabildikleri séylenebilir.
Alanyazindaki ailelerin egitim dizeyleri ile aile katilim dizeyleri arasinda pozitif yonde bir iliski oldugunu
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gosteren arastirmalar (Argon & Kiyici, 2012; Baeck, 2010; Hornby & Blackwell, 2018;Kotaman, 2008; Lareau,
2011;) dikkate alindiginda velilerin genel akademik destekleme c¢alismalarini nispeten daha fazla
gerceklestirmelerinde egitim dizeylerinin etkili olabilecegini distindiirmektedir. Bununla birlikte arastirmada
kullanilan ankette yer alan derslere yonelik akademik destekleme galismalarina iliskin maddeler ilgili derse
iliskin ilkokul diizeyinde temel bilgi ve beceri gerektiren destekleme etkinliklerini kapsamaktadir. Bu durum
arastirmanin katilimcilari olan velilerin de ¢ogunlugunun en az ilkokul mezunu oldugu gbz oniine alindiginda
velilerin bu akademik destekleme c¢alismalarini derslere yonelik bilgi ve becerilerinden kaynaklanan
eksikliklerinden ziyade derslere iliskin bu ayrintili destekleme calismalarini nasil gercgeklestirebileceklerini
bilmemelerinden kaynaklaniyor olma olasiligini giigclendirmektedir. Oz (1983) de velilerle gerceklestirdigi
arastirmasinda velilerin gocuklarinin 6grenmelerini desteklemek istediklerini ancak nasil destekleyebileceklerini
bilmemeleri nedeniyle onlara yardimci olamadiklarini ifade etmistir (Porsuk & Kunt, 2012). Gindiiz (2018) de
yaptigl calismasinda sosyal ag Uzerinden gergeklestirilen veli koglugu arastirmasinda velilerin arastirmacidan
destekleme calismasi olarak en fazla beklentileri olan konulardan birinin de ders konularina yonelik ¢ocuklarini
nasil destekleyebileceklerine iliskin rehberlik edilmesi oldugunu belirtmistir. Caputo (2007), Lareau (2011) ve
Tulviste ve Kikas (2010) da ailelerin genelde aile katihmini nasil gerceklestirebilecekleri 6zelde ise ¢cocuklarinin
odevlerine nasil yardimci olabileceklerini bilme arzularinin yiiksek oldugunu belirtmektedirler.

Arastirmada elde edilen 6nemli bulgulardan birisi de velilerin ¢ocuklarinin 6grenmelerini desteklemede
gudileyici etkinlikleri akademik destekleme g¢alismalarina ve gocuklarinin 6grenmelerini etkileyebilecek diger
kisilerle isbirligi yaptiklar etkinliklere gore daha fazla gergeklestirmeleridir. William, Swift, Williams ve Daal
(2017) da velilerin okul 6devlerine katilimi ile 6grencilerin 6zyeterliklerini artirma isimli ¢calismalarinda velilerin
matematik yeterliklerini gerektiren 6gretimsel tekniklerden ¢ok gocuklarini cesaretlendirme, model olma ve
giudilemeye iliskin destekleme calismalarini 6n plana ¢ikarmanin daha etkili sonuglar verdigini belirtmislerdir.
Velilerin gldileyici destekleme etkinliklerini akademik destekleme c¢alismalarina gére daha fazla
kullanmalarinin 6nemli nedenlerinden biri gldileyici etkinlikleri akademik destekleme calismalarina goére
kullanmada kendilerini daha yeterli hissetmeleri olabilir. Velilerin ¢ocuklarinin 6grenmelerini desteklemede
kullandiklari akademik destekleme etkinliklerine gore onlari gudilemek igin kullandiklari stratejilerin glinliik
yasantilarinda da daha fazla karsilastiklari durumlar oldugu soylenebilir. Arastirmanin katilimcilarinin egitim
durumlarinin biyik oranda ilkokul mezunu ya da ilkokul terk olmasi da gudileme etkinliklerinin daha fazla
belirtiimesinde etkili olmus olabilir. Baeckist? (2010) da egitim dizeyi disik velilerin okul-aile isbirligi
calismalarinda ozellikle gocuklarini akademik konularda desteklemede kendilerini daha yetersiz gérdiklerini
ifade etmektedir. Benzer sekilde Xu (2016) matematik 6devlerinde duyussal diizenlemeyi arastirdigi deneysel
¢alismasinda velilerin gocuklarinin 6devlerini kontrol etmede egitim dizeylerine gére gerceklestirdikleri
duyussal degerlendirmelerde bir farklihk olmadigi; ancak velilerin bilissel degerlendirme yapabilmelerinin
egitim dlzeylerine gore farklilastigl sonucunu elde etmislerdir. Bunun yaninda Gubbins & Otero(2018)kisilerin
daha etkili ve daha fazla faydali olabilecegini diistindtgi etkinliklere katilmada daha istekli oldugunu gésteren
pek cok arastirma bulundugunu ifade etmektedirler. Aile katilimi konusunda 6nemli ¢alismalari olan Hoover-
Dempsey ve digerleri (2015) bu durumu ailelerin veya velilerin sahip olduklari bilgi ve becerilerin ¢cocuklarinin
egitimine nasil bir katki saglayabilecegi konusundaki inanglari olarak tanimladiklari 6zyeterlikleri ile
iliskilendirmektedirler. Bir baska ©6nemli sebep de velilerin c¢ocuklarinin akademik 6grenmelerinden
ogretmenlerinin sorumlu oldugunu dusinmeleri; kendilerinin rollerinin ise ¢ocuklarini 6grenmeye karsi
giudilemek oldugunu ve kendinden beklenilenin de bu oldugunu disiinmeleri olabilir.

Velilerin ¢ocuklarinin  6grenmelerini desteklemede diger kisiler ve kurumlar ile gergeklestirdikleri
destekleme ¢alismalarina bakildiginda ise bu c¢alismalarin daha ¢ok veli toplantilarina katilmak ve ¢ocugun
o6gretmenleri ile iletisim kurmak yoninde oldugu; MEB ve okul tarafindan diizenlenen bilgilendirici egitim,
konferans, seminer vb. etkinliklere katilan velilerin ¢ok az oldugu goriilmektedir. Alanyazinda uluslararasi aile
katilmi ¢calismalarinda (Hornby & Blackwell, 2018; Stanley, Vaterlaus, Tulane & Beckert, 2017; Jezierski & Wall,
2017) seminer, konferans gibi cocuklarina akademik destek saglayabilme noktasinda aile egitimine yonelik
calismalar vurgulansa da Tirkiye’de yapilan aile katilimi ¢calismalarinda bu tir egitici uygulamalardan bahseden
cok az calisma (Porsuk & Kunt, 2012) bulunmaktadir. Turkiye’de velilerin bu etkinliklere katiiminin az olmasinin
nedenlerinden birinin MEB’in bu etkinlikleri diizenleme sekilleri olabilir. Milli Egitim Bakanlgi tarafindan
diizenlenen bu etkinlikler genelde velilerin tamamina yonelik uygulanamamakta ve farkli nedenlerle velilerin
ancak bir kismi bu etkinliklerden faydalanabilmektedir. Bu etkinliklerden faydalanabilen veliler genellikle
cocuklari okul davranislari ya da akademik basarilari agisindan risk konumunda olanlar ya da gocuklari 6zel
egitim gereksinimine ihtiya¢ duyanlar olmaktadir. Bazi durumlarda ise bu etkinliklerden faydalanacak veliler
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okul idaresi ve O0gretmenler tarafindan evreni temsil edecek sayida rastgele ya da okulun belirledigi belli
olgitler dikkate alinarak secilmektedir. Ornegin; MEB, toplumsal gelismeyi ve refahi giiclendirmek amaci ile
yaygin egitim faaliyetleri kapsaminda yuriittigu aile egitimlerini 6ncelikli alan olarak ele alarak Aile Egitimi Kurs
Programlari (0-18 yas) diizenlenmistir. Uygulamaya konulan program 0-3, 3-6, 7-11, 12-18 Yas Aile Egitimi Kurs
Programlari, 3-6 Yas Aile Gelisim Kurs Programi, 3-6, 7-11 Yas Baba Destek Egitimi Kurs Programi ve 3-6 Yas
Okuryazar Olmayan Anne Destek Egitimi Kurs Programi (Temel ADP)'indan olusmaktadir (Hayat Boyu Ogrenme
Genel MudurlGgi, 2016). Gergeklestirilen bu aile egitimi galismalari MEB biinyesinde yaygin egitim faaliyetleri
kapsaminda halk egitim merkezlerinde gerceklestiriimekte ve daha c¢ok sosyoekonomik dizeyi disuk risk
altindaki ailelerin ¢ocuklarina hizmet sunmaktadir. istanbul’daki resmi okullarda 6grenim géren &grencilerin
velilerine yonelik 2018-2019 6gretim yilindan itibaren okul-veli iletisimini ve isbirligini gliclendirmek amaciyla
diizenlenen veli akademilerinden de tiim velilerin yararlanamamasi durumu devam etmektedir (istanbul Milli
Egitim Mudurligh, 2019). Veli akademilerinde anlatilacak olan konular okul idaresi tarafindan bdlgenin
velilerinin ihtiyaclari da dikkate alinarak belirlenmekte ve bu veli akademilerine katilacak veliler okulun fiziki
imkanlari dogrultusunda her siniftan belli sayida olmaktadir. Velilerin bu etkinliklere hi¢ katihm
gostermemelerinde okullarinda bu tir etkinliklerin diizenlenmemesi de etkili olabilir. Akbasl ve Kavak (2008)
okullarda okul-aile birliklerinin 6gretimi ve egitimi gelistirme konularinda velileri aydinlatacak arag ve gereglere
sahip olmadiklarini, okulun programi ve ilgili yonetmelikler gibi bilgilendirici konularda velileri yeterince
aydinlatici konferans vb. etkinlikler dizenlenmedigini belirtmektedirler. Argon ve Kiyici (2012) da ilkdgretim
kurumlarindan ailelerin siirecine katilimlarina yonelik 6gretmen goruslerini belirledikleri ¢alismalarinda tim
velilere yonelik bilgilendirici konferans ve seminerlerin eksikliginden bahsetmisler ve okul idaresi ile
o6gretmenlerin anne ve babanin gorislerini alarak bu tip etkinliklerin tim velilere yonelik aktif olarak
gerceklestirilmesini 6nermektedirler. Velilerin aile katilimina yonelik 6gretmenle birlikte gerceklestirdiklerini
ifade ettikleri destekleme calismalarindan en 6nemlisi ise veli toplantilari olmustur. Velilerin baylk bir
¢ogunlugu veli toplantilarina diizenli katilmaya galistiklarini belirtmekle birlikte bir kismi da veli toplantilarinda
konusulan konunun genellikle okul igin bagis toplamaya yonelik oldugunu disundiikleri ve bu durumdan
rahatsiz olduklari igin katiimadiklarini séylemislerdir. Aile katihmina yonelik o6zellikle Tirkiye’de yapilan
calismalarda velilerden para istenen maddi konularin hem okul idaresi ve 6gretmenler hem de veliler igin sorun
teskil eden bir durum oldugu gorilmektedir. Bu baglamda arastirmanin bulgulari alanyazinla tutarlilik
gdstermektedir (Albez& Ada, 2018; Nural, Kaya & Kaya, 2013; Ozgan & Aygin, 2010; Porsuk & Kunt, 2012).

Arastirmadan elde edilen sonuglar dogrultusunda velilerin ¢ocuklarinin 6grenmelerini hem genel hem de
derslere yonelik 6zel gergeklestirdikleri akademik desteklemelerde yeterli diizeyde olmadigini géstermektedir.
Okul-veli isbirliginin velilerin gocuklarinin egitimlerini desteklemekte kendilerini eksik hissettikleri akademik
etkinlikleri gerceklestirmeye yonelik de yapilmasinin ve okullar ile MEB tarafindan ailelere yonelik aile egitim
programlari dizenlenmesinin faydali olacagi soylenebilir. Bununla birlikte egitim programlarinda ailenin
cocugunun okul 6grenmelerini nasil destekleyebileceklerine yonelik egitim etkinliklerine yer verilmesinin ailenin
cocuklarinin egitimlerine katilimini artiracagi distintilmektedir. Bu egitim etkinlikleri velilerin ¢ocuklari evde
ders calisirken ya da ev oOdevlerini yaparken onlara yardimci olabilmelerine katki saglayacak 6grenme
stratejileri, ders galisma stratejileri, ergenligin bu baglamdaki etkileri, teknolojinin egitimde kullanilmasi gibi
akademik desteleme calismalarina yonelik olabilir. Alanyazinda velinin yasi ile aile katilimi arasindaki iligkiyi
inceleyen bir ¢alismaya rastlanmamistir. Bu arastirma sonucunda elde edilen ortaokul velilerinin yaslari ile
cocuklarinin 6grenmelerini destekleme diizeyleri arasindaki iliskinin nedenlerinin daha ayrintili arastirilmasinin
gerekli oldugu distnilmektedir. Gergeklestirilmis olan bu arastirmada es zamanl karma yontem kullaniimistir.
Sirali karma yontem kullanilarak anket sonucunda elde edilen kritik bulgulara yonelik detayh gortismeler
gerceklestirilerek velilerin cocuklarinin 6grenmelerini desteklemede en fazla sorun yasadiklari konularin daha
derinlemesine arastiriimasi saglanabilir. Arastirmada nicel verilerin toplanmasinda sadece anket kullanilmasi ve
ayni okuldaki velilerin géruslerinin alinmasi arastirmanin sinirliliklari olarak ifade edilebilir. Benzer bir ¢alisma
farkli okullardaki velilerin goriisleri alinarak da gerceklestirilmelidir. Ote yandan 6lgek gibi daha ileri istatistiksel
hesaplamalarin yapilabilecegi veri toplama araglarinin kullanilmasinin velilerin gerceklestirdikleri destekleme
calismalarinin onlarin demografik 6zellikleri gibi farkl degiskenler ile iliskisinin incelenebilmesi agisindan 6nemli
olacagi distintlmektedir. Ortaokul 6grencilerinin velileri ile yapilan bu calisma farkli egitim basamaklarina
yonelik de gercgeklestirilerek egitim sistemimizde ailelerin ¢ocuklarinin 6grenmesine iliskin gergeklestirdikleri ya
da gergeklestiremedikleri destekleme calismalarinin daha biitlinsel bir bakis agisiyla analiz edilmesine ve
velilerin eksikliklerinin giderilmesine yonelik daha genis yelpazede miidahaleler yapilmasina katki saglanabilir.
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