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The aim of this study is to identify the opinions of the novice teachers about
the problems experienced during the induction process and the fields of
training needed to overcome these problems so as to contribute to the their
professional development. This study was conducted with survey research
model and the study group consisted of 812 novice teachers. As a result of
the research, it was determined that the novice teachers mostly thought
that they would not have problems. In addition, It was found out that they
believed that individuals taking part in the education process of the novice
teacher training the tasks undertaken and the aims of the education process
were appropriate. They believed that there six months extention of their
nomination starting from September, having them prepare files should be
abolished. In line with the results of study, It was proposed to conduct the
process of novice teacher education in the place of duty, provide the
documents online, and to evaluate the supervisor teachers and school
administrators as well.
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Introduction

Induction Education is an education program which supports the professional development of the novice
teacher in his/her novice years, makes the process of orientation to profession easier, and develops the sense
of belonging. This education is a link between the basic knowledge and skills gathered during the pre-service
education and the beginning of the profession (Smith & Ingersoll, 2004). To manage the novice education
process effectively in line with the professional development is crucial about the opportunity and
consciousness of lifelong learning (Wong, 2004).

Induction Education became a crucial subject in Turkey in the 2000's. There are many different practices in
various countries about this type of education. For instance, supporting the induction education of novice
teachers is in the responsibility of local school districts and schools in the U.S.A. (NCTQ, 2004). Different types
of education programs are conducted in many different states (Choy, Chen, Bugarin & Broughman, 2006). The
induction education is programmed in order to support and help the novice teachers in different levels as state,
local or school. The aim of these programs is to develop the professional practices, to improve the perceptions
about teaching and to decrease the burnout level that can be experienced in the recent years of the profession
(Smith & Ingersoll, 2004).

In England, it was expected to have qualified teachers, who are in charge with the assessment of subject
knowledge of the novice teacher within one year period. The supervisor teachers are responsible for
supervising the school that the teacher is working, the practices of induction period, general knowledge about
students, participating and following the educational activities in and outside the school. Three different
assessment processes are conducted in order to define in what level that the novice teachers meet the national
standards, the development stages and process that they completed and to finish the induction period (Neil &
Morgan, 2003).

In Finland, the novice teacher education programs are generally determined by the schools itself (Ladd,
2007). The novice teachers perceive the in-service training programs, aiming the novices’ professional
development, as an opportunity for self-development not as an obligation (Sahlberg, 2007). Moreover, in-
service training programs for primary and secondary school teachers in national and regional levels are
programmed by the summer schools of the universities continuously and also the teacher unions and special
institutes give the opportunity of in-service training for teachers (Malaty, 2006).

The process of being novice teacher has three stages in Singapore. The first stage named as holding the
profession focuses on developing personal and professional competencies. The second stage making teachers
skilled aims to decrease the concerns about classroom management and using instructional materials
effectively and efficiently. In the last stage, studies are being conducted for the prospective teachers to
influence their students and to leave positive traces on them as an educator (Chong & Tan, 2006).

In Hong Kong, novice teachers who begins to work by passing the exam, which measures subject knowledge
and personal characteristics, attend a one-year training in their respective schools. In addition, it is aimed to
ensure that novice teachers gain extensive experience, receive professional guidance and support services,
have well-grounded lifelong learning process and evaluate themselves (Ng, 2012).

In Estonia, the novice teacher training program has been implemented since 2004. This program, which is
also called as an entrance program, is accepted as the continuation of the undergraduate program and the first
stage of professional development. This program is supported by joint practices between the school and the
university; it also focuses on ensuring novice teachers’ adaptation to the school, and improves their basic
competences and solves problems encountered. Moreover, peer observations and learning among novice
teachers have an important role in the program (European Commission Staff Working Document, 2010).

In the Netherlands, there are highly autonomous and variable practices in novice teacher education.
Novices who have not graduated yet have full or part time practices in schools for one year are provided
preparatory training for induction. Senior students, called student teachers, receive training from both teaching
staff and advisors at practice schools (European Commission Staff Working Document, 2010).

When the novice teacher training practices are examined in different countries, it is observed that the
novice teachers who start the teaching profession after the undergraduate education are generally admitted to
work after the exams where the subject knowledge is measured. The novice duration change between one to
three years. The support and strengthening of the professional and personal development of the novice
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teachers is carried out jointly by the university-school cooperation in terms of furnishing them with the
necessary knowledge and skills to adapt to the profession, and strengthening teacher-student communication
and interaction. It is seen that the novice teachers who are new to the profession are assigned advisors in order
to help and guide them. However, while in some countries the novice teachers give lessons independently and
in other countries they lecture together with the advisor teachers. Novice teachers, in all countries in the
process of induction take an active role in the classroom activities, prepare course materials, teaching plan, etc.
and they are also supported to improve their classroom management skills. In some countries, it is seen that
novice teachers visit the schools where other novice teachers work to observe each other's courses during their
induction process, and at the end of many programs, novice teachers are generally successful in the
assessment of their professional knowledge and skills.

Until 1995, training of novice teachers' basic education was conducted according to the judicial sentences
of the regulations on “The internship of the first stage of basic education’s (elementary school) teachers" and
"Basic education’s second stage, to educate trainee teachers in charge at secondary education and adult
education institutions and running down their internship process". School principals, regional inspectors and
guidance teachers were responsible for the training of primary and secondary level novice teachers (MoNE,
1981). Between 1995 and 2014, this process was carried out according to the judicial sentences of the
“Regulation on the Training of MoNE Novice Civil Servants” and the “Induction Training” program published in
the Journal of Communiqués no. 2423. Novice teachers were subjected to basic, preparatory and practical
training, and a written exam was conducted at the end of this training. The exams are evaluated over 100
points, and those who score 60 or more are considered successful and the training of the unsuccessful novices
is repeated for one time only (MoNE, 1995).

The law adopted on 10.09.2014 states that “Ministry of National Education will make the novice teacher
appointment exam, and novice teachers will be subjected to written or oral examination at the end of one
year. As a result of this arrangement, novice teachers who were appointed in September 2014 were subjected
to performance evaluation in April, May and June 2015. The first two evaluations were conducted individually
by the institution director and the counselor in the educational institution where the novice teacher was
employed, and the third evaluation was made together by the individual inspectors, the education institution
director and the supervisor. The novice teachers appointed in September 2014 attended to the written exam
on 11.10.2015, the written exams of the novice teachers assigned in February 2015 were conducted by the
provincial directorates on 19.03.2016 and the oral exam was held on 21.03.2016-15.04.2016.

The last regulation on the process of teacher trainees was made on 02.03.2016 based on the Regulation on
Appointment and Relocation of the Ministry of National Education published in the Official Gazette No. 29329
in line with the Directive on the Process of Teacher Trainees. In the directive, it is explained that the novice
teachers will be subjected to the training process in the first six months of their induction and that the training
process will be carried out under the responsibility of the administrators and advisor teachers in the training
institution where the novice teachers are assigned in line with the training program determined by the Ministry
of National Education. Novice teachers chose the province and school where they can receive training through
the online system. In addition, an arrangement was made to allow them to go to their assigned positions in
September, before they completed the first four months of their training in their preferred provincial centers
and the last two months of the training process in institutions designated by provincial national education
directorates. In this process, the trainings were conducted in the schools preferred by novice teachers. During
the process, it is aimed to support the novice teachers about the professional, personal and intellectual
development of the teaching profession and to give them knowledge about educational environments and
management processes in and out of class / in and out of school activities. In this arrangement, novice teachers
were prevented from entering classes and only allowed to observe the counselor teacher and teachers in
different branches and to keep diaries for their evaluation. The educational films and books determined by the
Ministry of National Education were also used to develop the novice in the process. The first performance
evaluation of the novices was conducted by the advisor teacher and the school administration in the first six
months of their nomination, while the second and third performance evaluations were conducted in the
schools where they started to work. The four-month training started on 07.03.2016 and ended on 24.06.2016.
In 27.06.2016, in-service training process, which is the second part of the process of teacher training in
provincial centers, has started. During the in-service trainings completed on 12.08.2016, in-service trainings
were given to prospective teachers by school and branch managers in provincial centers. A total of 26 weeks,
129 days, 774 hours of monitoring, trainee teachers who participated in educational and out-of-school
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activities, professional work activities and in-service training activities were taken to the written and oral exams
at the end of the first six months of their employment. Novice teachers who were unsuccessful in the first time
from the written exam were given another exam right, while the novice teachers who failed the second written
exam lost their right to become teachers and were directed to the civil service.

The related literature shows that feeling isolated, not knowing exactly what is required, not being able to
cope with the workload and additional tasks, lack of materials and equipment, physical infrastructure, lack of
help from experienced teachers or counselors causes frustration and a sense of failure (Rubinstein, 2010;
Veenman, 1984). As a result of these experiences, for example in the USA; it is seen that approximately 50 % of
the teachers who have talent and creative potential leave the profession in the first five years (National Center
for Education Statistics, 2010). Some research in Turkey also reveals that the feeling of professional burnout is
mostly experienced in the first five years of profession. Sanli and Tan’s (2017) research conducted with class
and branch teachers revealed that both emotional burnout and burnout in the form of personal failure were
more common among teachers in the first five years of their profession. Yildiz (2012) conducted a research
with guidance teachers and it was revealed that burnout level of teachers whose professional seniority is
between one to five years is more than the teachers’ with higher seniority. Otacioglu’s (2008) research with
music teachers, found that teachers who had been working for five years or less had more professional
burnout than those with more experienced teachers.

For this reason, the first year of novice teachers’ profession is very important in terms of shaping their
perspectives on their professions and supporting their professional development. In this study, it was aimed to
determine the problems that the novice teachers may experience and the areas they may need further
training, to evaluate the current novice teacher training process and to develop proposals for a novice teacher
training program that will support the professional development of them based on the opinions of novice
teachers appointed in February 2016. In the light of the aim of the study the research questions of the study
were;

1. What are the problems that novice teachers may experience and the training areas they may need?
2. What are the opinions of novice teachers about the process of teacher training?

3. What are the recommendations of novice teachers for a novice teacher training program to support their
professional development?

Method
Research Model

This study is survey design. Karasar (2005) describes the survey models as research approaches that aim to
describe a situation as it is in the past or still exist, where events, individuals or objects are attempted to be
defined in their own circumstances. In this study, according to the opinions of the novice teachers, the
problems that may be experienced during the induction process were determined and their opinions about the
process of novice teacher training were taken.

Study Group

The study group consisted of 812 novice teachers attending novice teacher training in Adana, Gaziantep,
izmir, istanbul, Zonguldak and Elazig provinces. One province was chosen from six geographical regions. While
the provinces were preferred, the number of novice teachers and the ease of transportation of the researcher
were taken into consideration. Information about the novice teachers participating in the research is given in
Table 1.

According to Table 1, 68.80 % of the novice teacher participants were female and 31.20 % were male. It was
seen that the majority of teachers will work in the district center (44.70 %) and while the other novice teachers
will work in the city center (31.70%), village (18.10%) and town (5.50%). Most of the novice teachers graduated
from faculties of education / educational sciences (59.60%) and the percentages of the novice teachers are as
follows faculty of science / art / science and art (16.80%), other faculties (15.40%) and theology (8.20%). It was
also found that the (84.60 %) of the participants were subject-matter teachers and they 10.20% of them will be
teaching at primary school, 5.20% of them at preschool, 40.70% at secondary school, 37.00% of them at high
school, 17.90 % of them will at primary school, 2.40% at public education center and 2.10% will in kindergarten.
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Table 1.
Personal Information about Novice Teachers Participated to the Study

Variables N % N(Total) % (Total)

Gender Female 559 68.80
Male 253 31.20 812 100.00

Place of Duty City center 256 31.70
District center 361 44.70
Town 44 5.50 807 100.00
Village 146 18.10

Type of graduated school Education/Faculty of Educational Sciences 481 59.60
Science/Art/ Fac. of Arts and Science 136 16.80
Faculty of Theology 66 8.20 807 100.00
Other Faculties 124 15.40

Subject Area Pre-school Teaching 42 5.20
Primary School Teaching 82 10.20 807 100.00
Subject-matter Teaching 683 84.60

Type of School working at Pre-school 17 2.10
Primary school 144 17.90
Secondary school 328 40.70 806 100.00
High School 298 37.00
Public education center 19 2.40

*Novice teachers do not give their personal information completely.
Data Collection Tools

In this research, data were collected by Novice Teacher’s Problems and Needs Assessment Questionnaire
and Prospective Teacher Training Process Evaluation Form. In the process of developing the Novice Teacher
Problems and Needs Assessment Questionnaire, firstly, the literature was reviewed in order to determine the
problems that the novice teachers think they might experience during the induction process and the areas of
education they might need. At the same time, information about the problems they faced during the induction
process and the fields of education they needed were gathered from fifteen novice teachers (three classroom
teachers, three Turkish teachers, three science and technology teachers, two math teachers, two foreign
language teachers, a philosophy teacher and a music teacher) accepted the online invitation, working in
different regions in Turkey. Then, the survey items were developed. The questionnaire items were written
according to teaching skills, personal and professional development, and school, family, and community
relations subheadings. The opinions of four educators in the field of teacher education, five experts of
measurement and evaluation, and one Turkish language expert were taken and the final form of the Novice
Teacher Problems and Needs Assessment Questionnaire was finalized. The questionnaire is scaled as | have
problems (1), some problems (2) and no problems (3).

In the process of developing the Novice Teacher Training Process Evaluation Form, the Directive on Novice
Teacher Training Process, which came into force on 02.03.2016, was utilized. The items were written according
to the evaluation of the objectives of the training process, the training program, the work program, the tasks of
provincial / district national education directors, training process coordinators, educational institution
managers and advisor teachers. There was an open-ended question also to gather information about the other
opinions of the novice teachers. The form was also expertized by the experts whose opinions were taken for
the questionnaire, and after the opinions were received, the second part of the data collection tool, the
Evaluation Form of the Teacher Training Process, was finalized. In the form, novice teachers answered by
considering their opinions with the scale of (1) I do not find appropriate (7) to | completely find appropriate (7).

Data Collection and Analysis

In order to determine the problems that novice teachers think they might experience and the areas of
education they may need, the Novice Teacher Problems and Needs Assessment Questionnaire and the Novice
Teacher Training Process Evaluation Form were prepared and applied together as a single booklet. In order to
carry out the implementation in six different provinces, necessary permissions were obtained from MoNE and
the schools where novice teacher training process trainings were conducted and the authorities were
informed. The data collection process of the study was carried out in Adana, Gaziantep, lzmir, Istanbul,
Zonguldak and Elazig respectively. The level of participation of the novice teachers to the problems they think
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they might experience, the fields of education they might need, and the expressions about the training process
were statistically analyzed, reported and interpreted according to percentages and frequencies. The data
related to the opinions of novice teachers about the teacher training process were analyzed according to the
descriptive analysis approach.

Results
Findings Regarding the Problems that Novice Teacher May Have and the Education Areas They May Need

The problems that novice teachers may experience and the training areas they may need were analyzed
together with sub-themes related to teaching skills field and given in Table 2.

Table 2.
Novice Teachers' Opinions on the Area of Teaching Skills and Sub-Themes They Think They May Have Problems
with.

| have | have some | don’t have
Items Total
problems problems problems
Motivation and Guidance f % f % f % N %
Motivating students to learn 14 1.70 208 25.70 587 72.60 809 100.00
Guiding students to learn 20 250 108 13.50 671 84.00 799 100.00
Encouraging students to ask questions 7 .90 64 7.90 737 91.20 808 100.00
Planning
Connecting with other disciplines during instructional

- 11 140 208 25.80 586 72.80 805 100.00
planning

Planning measurement and evaluation activities relevant to

. 6 .70 176 21.90 621 7730 803 100.00
aims and students

Planning instruction considering individual differences 19 240 278 34.50 508 63.10 805 100.00
Planning instruction in a student-centered nature 11 140 112 13.90 683 84.70 806 100.00
Curriculum

Specifying students’ individual learning needs 10 1.20 237 29.40 560 69.40 807 100.00
Presenting content in a consistent and an intelligible way 5 .60 93 11.60 705 87.80 803 100.00
Linking aims. subjects. and students’ learning levels 15 190 163 20.20 627 77.90 805 100.00

Specifying technology relevant to aims and students’ pre-
learning conditions
Ordering content considering students’ learning styles and

20 25 219 27.10 569 70.4 808 100.00

12 15 146 18.20 645 80.3 803 100.00

preparedness

Developing learning materials relevant to aims and students 12 15 209 26.0 582 72.50 803 100.00
Using various teaching methods 14 170 136 16.90 656 81.40 806 100.00
Designing learning activities relevant to aims and students 9 1.10 146 18.20 647 80.70 802 100.00
Learning Environment

Creating a democratic classroom atmosphere 7 .90 140 17.30 660 81.80 807 100.00
Creating a safe learning environment 16 2.00 126 15.60 666 82.40 808 100.00

Creating a class environment to promote student creativity 10 1.20 190 23.60 604 75.10 804 100.00
Arra|.1.g||.1g learning environment to develop aesthetic 25 310 217 26.90 565 70.00 307 100.00
sensitivity

Arranging an appropriate physical learning environment 25 310 226 28.20 551 68.70 802 100.00
Removing obstacles for special needs students for their
participation to school and classroom environment
Adapting knowledge and skills to the actual classroom
environment

Using technological devices in classroom setting 29 3.60 189 23.40 588 73.00 806 100.00
Measurement and Evaluation

Reforming the assessment tools according to the results of
measurement and evaluation

Giving assignments/homework relevant to students’ learning
levels

Giving feedback to students according to the results of
measurement and evaluation

Reforming the assessment tools used in monitoring student
progress according to the results of measurement and 12 150 234 29.30 554 69.30 800 100.00
evaluation

Monitoring student progress using various measurement and
evaluation techniques

31 390 306 3830 463 57.90 800 100.00

8 1.00 178 22.10 619 76.90 805 100.00

32 4.00 274 3430 494 61.80 800 100.00

16 2.00 122 15.20 666 82.80 804 100.00

6 .70 105 13.00 694 86.20 805 100.00

15 190 155 19.30 634 78.90 804 100.00
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In Table 2, it can be seen that novice teachers think that they will not have many problems regarding the
sub-themes related to teaching skills. Among the novice teachers who think that they will have problems one
fifth of them believed it would be about motivation and guidance are approximately one fifth and one third of
them at planning, curriculum and learning environments. It is very important to express that they think they
will live problems in planning courses according to individual differences of students (36.90%), determining
students' individual learning needs (30.60%), arranging the learning environment (30.00%), interfering with the
barriers that complicate the participation of students with special needs in the classroom and school
environment (42.20%), rearrangement of the measurement tools used in exams according to the results of
measurement and evaluation (37.30%) and rearrangement of the measurement tools used in the process of
monitoring student development according to the results of measurement and evaluation (30.80%).

The problems that novice teachers may experience and the training areas they may need are analyzed
together with their sub-themes related to personal and professional development area and given in Table 3.

Table 3.
Novice Teachers' Opinions on the Area of Personal and Professional Development and Sub-Themes They Think
They May Have Problems with

| have | have some | don’t have

Items problems  problems problems Total
Consciousness of Professional Development f % f % f % N %
Using higher-order thinking skills such as problem solving.

creative thinking. and critical thinking to support my 7 .90 178 2240 611 76.80 796 100.00
professional development

Fulfilling the requirements of my profession 6 .70 80 9.90 722 89.40 808 100.00
Knowing the educational rights of special needs students 35 440 286 35.60 483 60.10 804 100.00
Behavn'.\g accordingly to the teaching profession’s 10 120 128 15.80 672 83.00 810 100.00
regulations

Qualifying in field knowledge related to my profession 11 140 133 16.40 666 82.20 810 100.00

Supporting my students to develop national and
international values

Collaborating with other teachers for professional
development

Preparing a professional development plan 27 3.40 243 30.20 535 66.50 805 100.00
Pre-service Education-Personal and Professional Development Activities

Being informed about in-service professional development
activities organized by MoNe

Following the printed publication in the field 27 340 225 28.00 553 68.70 805 100.00
Participating to the professional development activities of

various institutions (e.g. congress. symposium. conference 34 420 254 31.60 515 64.10 803 100.00
etc.)

Following the digital resources in the field 28 350 232 2890 542 67.60 802 100.00
Participating to the in-service professional development
activities of MoNE

Participating to the personal development activities of
various institutions

Performance and Assesment

Utilizing the opinions of mentors for evaluating my
performance

Utilizing the opinions of students for evaluating my
performance

Doing self-evaluation during my performance assessment 7 .90 122 15.10 678 84.00 807 100.00
Utilizing the opinions of senior teachers for evaluating my
performance

Utilizing the opinions of school principals for evaluating my
performance

13 160 148 1830 647 80.10 808 100.00

24 300 160 1990 622 77.20 806 100.00

49 6.10 269 3330 490 60.60 808 100.00

30 3.70 195 2410 583 7220 808 100.00

27 340 205 25,50 573 71.20 805 100.00

40 5.00 18 23.00 581 72.00 807 100.00

21 260 185 23.00 597 74.00 803 100.00

18 220 138 17.10 650 80.60 806  100.00

20 250 197 2440 589 73.10 806  100.00

In Table 3, it can be seen that novice teachers do not think that they will have many problems regarding the
items related to personal and professional development. However, they stated that they think they will
experience problems and some problems especially in using high level thinking skills that will contribute to
their professional development (23.30%), knowing what the educational rights of disabled individuals are
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(40.00%), preparing a professional development plan (33.60%), and being aware of in-service trainings
(39.70%) follow the printed and digital publications related to the field (31.40%, 32.40%), participate in the
activities organized by the institutions (35.80%, 28.90%), guidance teachers (28.00%) and students (28.00%) in
the evaluation of their performance (25.60 %) and school administrators (26.90%).

The problems that novice teachers may experience and the areas of education they may need were
analyzed together with sub-themes related to school, family and community relations; and illustrated in Table
4,

Table 4.
Novice Teachers' Opinions on the Field and Sub-Themes of School, Family and Community Relations in which
They Think They May Have Problems

| have I have some |don’t have
Items Total
problems problems problems
Communicating/Receiving Support f % f % f % N %
Communicating with senior teachers 21 2.60 101 12.50 685 84.90 807 100.00
Receiving support from senior teachers on something 14 1.70 105 13.00 689 8530 808 100.00
that | need
Communicating effectively with other novice teachers 8 1.00 86 10.70 713  88.40 807  100.00
Receiving support from senior teachers on something 23 290 175 2170 608  75.40 806 100.00
that | need
Receivi f hing that |
n::‘;""”g support from my mentor on something that 25 310 137 17.00 642 79.90 804  100.00
Families. Community. Accommodation/Transportation
Exchanging ideas with parents about student progress 32 4.00 246 31.10 514 64.90 792  100.00
Adapting to the community around the school 42 5.20 248 30.70 518 64.10 808  100.00
Accommodation 84 1040 243 30.10 481 59.50 808  100.00
Providing collaboration between school and community 34 4.20 264 32.80 508 63.000 806 100.00
Transportation to school 95 11.80 281 35.00 427 53.2 803 100.00

Problems with School Principals

Work load that school principals supply to the novice
teachers

Getting support of the school principals in school
activities that novice teachers want to organize

132 16.60 340 42.70 325 40.80 797 100.00

63 7.80 337 4190 404 50.20 804  100.00

In Table 4, it can be seen that novice teachers do not think that they will have many problems regarding the
items related to school, family and community relations. It is clear that novice teachers think that they can
communicate with and receive help from experienced teachers, other prospective teachers, school
administrators and guidance teachers when they need it. However, it was also determined that novice teachers
think that they have a higher probability of having problems in getting help from school administrators
(24.60%) and guidance teachers (20.10%). Compared to other fields, a small number of novice teachers think
that they can share information with parents about the student development, adapt to the environment in
which the school is located, and have no problems in terms of accommodation, school-environment
cooperation and transportation to school. In other words, it is seen that all of the related items have high or
partial problems. More than one-third of the novice teachers stated that their students' expectations of their
parents were not high, that they could not adapt easily to the environment in which the school was located,
that they would have problems in providing cooperation between the school and the environment,
accommodation and transportation to school.

Findings Regarding the Opinions of Novice Teachers about the Process of Novice Teacher Training

The responses of the novice teachers to the objectives of the novice teacher training process, training and
work program, provincial / district national education principals, training process coordinators, administrators
of educational institutions, the tasks of guidance teachers were analyzed and summarized in Table 5.
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In Table 5, it can be seen that the novice teachers are pleased to receive training in the first six months of
the training program, considering that the items related to the process of teacher trainees are graded from 1 to
7 (1 do not find it appropriate - | find it completely appropriate). It was determined that 48.00%, almost half of
the novice teachers, stated that the novice process to continue for six months as of September is not
appropriate. It is seen that the majority of the novice teachers find it appropriate to prefer the provinces and
schools to be trained in training, to hold information meetings about the training in education, and to train
them under the responsibility of the administrators and advisor teachers. However, it is also seen that 13.80%
of them do not find it appropriate to be trained under the responsibility of the administrators and advisor
teachers. It was determined that 32.10% of the novice teachers did not find it appropriate to not enter the
courses independently, which is approximately one third, but that a group of 15.10% found it totally
inappropriate by specifying 7. By considering being assigned the duty of watch, more than one third of the
novice teachers stated that they found it completely appropriate by specifying 7, while a group of 19.20%
novice teachers stated that they did not find this application appropriate. It was determined that more than
half of the novice teachers found observing supervisor teachers, gaining skills related to classroom
management, observing lessons of teachers working in different areas / branches and classes, going to the
regions where different languages are used according to the cultural characteristics of the region and having
basic knowledge about the other languages used beside Turkish appropriate.

The results regarding the items under the work program title, show that 43.20% of all activities is not
appropriate by specifying 1. Approximately one-fifth of the novice teachers stated that the pre-class
preparation for three days a week under the guidance of a supervisor teacher, plans and materials was totally
appropriate. However, the other one-fifth, 18.50% of the novice teachers stated that they did not find this
application appropriate. While there are significant differences in the views of the novice teachers in the
regular recording of the observations, it is remarkable that 25.80% of them stated that they did not approve
the relevant item at all. It is seen that the majority of the novice teachers completely find watching movies and
reading books determined by MONE under the supervision of the advisor teacher, evaluating the films and
books read, participating in the clan and parent meetings with the related assistant manager during the
training education, visiting museums and libraries in the city one day of the week and using these places for
educational purposes as appropriate. However, 17.10% stated that they did not find it appropriate to make an
evaluation of the films and books that were read and 16.20% stated that they did not find it appropriate to
prepare a report. It is seen that the majority of the novice teachers find it appropriate to visit the institutions
such as public education, science and art centers, and to prepare reports on the functioning and training
opportunities.

The majority of the novice teachers stated that they support teaching practices like making novice teachers
come together with retired teachers and individuals who have devoted themselves to education, benefiting
from the experiences of universities, non-governmental organizations and trainers in the central organization,
taking classes independently from September, making written and oral exams at the end of September by
specifying 6 and 7 completely. It is also very important that 20.30% of novice teachers stated that they did not
find it appropriate to have their written and oral exams at the end of the September term just as they will be
starting their teaching career. The novice teachers do not agree on the oral examination by the commissions
established in the provinces. 34.80% of the prospective teachers stated that they found this application
appropriate by specifying 1 and 2, while 29.70% stated that they found this application appropriate by
specifying 6 and 7. It is seen that the novice teachers have disagreements about the preparation of a file
consisting of documents related to personal and professional development to be used in the evaluation
process. It was seen that a 24.90% of them specified 1, and 19.10% of them stated less appropriateness by
specifying 2 and 3, but the majority of other novice teachers found it almost completely appropriate. There
were inconsistencies between the opinions of novice teachers in this regard. It was determined that 43.70% of
the novice teachers did not find the use of diaries in performance evaluation as 1. 71.20% of the novice
teachers stated that this application is totally appropriate by giving 7. Half of the novice teachers (50.70%) did
not find it appropriate to lose the make-up exam right of having failed the second written exam and become a
teacher. It was seen that 49.10% of the participants specified 6 and 7 which meant that they found the first
performance evaluation carried out by the counselor teacher and the school administration in the process of
trainee teacher education appropriate. Although 14.90% stated that it was not appropriate, the majority found
to be almost completely appropriate. 53.10% of the novice teachers stated that the second and third
performance evaluations were carried out in the schools where they were assigned considered as appropriate.
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It was seen that more than 50.00% of the novice teachers with the responses of 6 and 7 found the following
items appropriate as provincial / district national education principals to determine the educational institutions
that novice teachers will work in the process of training, provide support for the healthy implementation of the
work program prepared for the prospective teacher, training process coordinator in accordance with the work
schedule of the novice teachers to coordinate the out-of-school activities, prepare the work program of the
novice teachers together with the consultant teacher, take the necessary measures for the healthy execution
of the program, prepare the work program of the supervisory teachers together with the manager of the
education institution, help the novice teacher and to monitor the teacher teachers, novice teachers,
assessment and guidance, professional knowledge, skills, attitudes and behavior with. Moreover, more than
50.00% of the novice teachers ensured that they were mentally prepared for the teaching profession, their
intellectual development was supported, they learnt the functioning of educational environments and
management processes, they were aware of the importance of sharing professional development and training
experiences. It can be summarized as the objectives of the process were found to be completely appropriate
with the rates of 6 and 7.

Findings of Novice Teachers' Recommendations for a Novice Teacher Training Program to Support
Professional Development

Table 6 presents the suggestions of novice teachers for a novice teacher education program that will
support their professional development.

Table 6.

Recommendations of Novice Teachers for a Novice Teacher Training Program to Support Professional
Development

Recommendations N
Conducting the novice teacher training program in the province of the appointed school 9
Opportunity to prepare such documents as daily reports in an online system 11
Evaluating the mentors and school principals participating to novice teacher training process 21
Using alternative evaluation techniques other than the existing exam-based one 5
Developing a preparation program before the induction process and implementing it at undergraduate level 12
Conducting trainings for mentors and school principals 10
Providing online training opportunity in the last two months of the training process 34
Allowing some time for individual teaching and teaching under the guidance of mentors during the training process 20

Table 6 presents the recommendations of novice teachers for a novice teacher training program that will
support professional development. Nine of the novice teachers stated that the training of novice teacher
training should be done in the provinces where the task will be started, eleven of them stated the preparation
of reports and documents online, twenty-one of them suggest the evaluation of the teachers and school
administrators, five of them recommend to make another assessment to determine the suitability of the novice
teacher to the teaching profession at the end of the training process; and the training of school administrators,
thirty-four of them suggest online training, and twenty-two novice teachers made recommendations for taking
courses independently for a certain period and accompanied by a counselor for this certain period. Some
Examples of the opinions of novice teachers are as follows;

(C.T.23.izmir) “l am required to receive training in the process of teacher training in my province. | think it is
important for me to adapt to the region where | am appointed. ”

(C.T.33.istanbul) “ I think that filling the prepared forms electronically will benefit both paper and time. ”

(C.T.126.Gaziantep) “In-service training needs to be professionalized for a more qualified and successful
process.”

(C.T.142.Gaziantep) “...... | think that advisor teachers and school administrators should also be evaluated. ”

(C.T.8.Elazig) “I think that an assessment that should include observations would be more fair, considering
what | did during the process.”

(C.T.122.istanbul) “It is considered more appropriate to carry out the targeted project during university
education (like last 6 months).”
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(C.T.15.Zonguldak) “Consultant teachers and school administrators, who have almost less information than
us during the process, need to be trained more seriously. ”

(C.T.13.izmir) “Maybe the last two months seminars can be done online. Because more experiences and
general issues were discussed. Can't a system be created and a proposal to follow it from home, work,
cafe?”

Discussion, Conclusion and Implications

Novice teachers did not think that they will often have problems in the planning of teaching in terms of
teaching skills, in making connections between courses, in determining the appropriate technology for the
objectives in the curriculum and in developing materials while they do not found it appropriate to prepare in
certain days of the week according to the training and study program and prepare plans and materials. In other
words, novice teachers are unlikely to experience problems regarding their planning and preparation activities
and they are not satisfied with the planning and preparation activities they should do during the training
process. Erglinay and Adiglzel (2016) revealed that novice teachers felt sufficient in planning and practicing
teaching, classroom management and effective method technique selection as they met with their students
and gained experience in the first years of their profession. Ozen, Kilicoglu and Yilmaz Kilicoglu (2019) stated
that novice teachers who prepared lesson planned what kind of activities they would design in their lessons,
which resources they would benefit from and which material types they use. ilyas, Coskun and Toklucu (2017)
conducted a study with novice teachers and stated that there are problems in certain parts of the novice
teachers' training process, course planning, preparation and evaluation application and also they stated that
the failure of the course, especially in the process before the appointment of the knowledge and experience of
the novice teachers does not contribute.

It was seen that novice teachers projected to experience problems and seeked for further support in
personal and professional development. It was determined that teacher candidates mostly did not have
problems in fulfilling the responsibilities of the profession and cooperating with other teachers for their
professional development. Similarly, training of novice teachers and training of the program in institutions with
the help of supervisor teachers, preparing courses under the supervision of supervisor teachers, attending
meetings with the assistant principal, benefiting from the experiences of the trainers in the central
organization, and recognizing the importance of sharing the professional development and training experiences
of the novice teacher training process are mostly found appropriate. The novice teachers thought that they
would not have problems in taking responsibility and cooperating in terms of their professional development
and found the practices in the training process appropriate. Altintas and Gorgen (2017) also evaluated the
novice teacher training system and mentioned the relationship between professional teachers and novice
teachers and emphasized that there was a positive aspect of the contribution of teachers to the professional
development of novice teachers. Oral and Demir (2016) stated that the novice teacher training program
implemented in 2016 had positive effects on the professional development of novice teachers. In Kearney’s
(2014) study, it was observed that the support of teachers, cooperation with other teachers, observations,
seminars and workshops and the support provided to the novice teacher in the programs of the countries
which were considered to be very successful in novice education such as Japan, Germany, New Zealand,
Switzerland, China, France, Canada and America has important features.

In terms of personal and professional development of novice teachers, it was determined that they would
not have any problems in participating in personal and professional development activities organized by the
institutions and the Ministry of National Education and following the activities. In the training process, one day
of the week was allocated to visiting the museums and libraries in the city for educational purposes, to learn
the functioning of universities, non-governmental organizations, to meet with retired teachers and education
volunteers, review the educational content determined by the Ministry of Education and read books and carry
out discussions. Novice teachers, who think that they will not have any problems in terms of their personal and
professional development, find the applications of the training process supporting personal and professional
development completely appropriate. Kozikoglu and Soyalp (2018 revealed that the novice teachers gain
experience and the training program prepare them for the profession and contribute to the novice teachers
through book and movie watching activities and that the professional development of novice teachers is
supported in many ways. Topsakal and Duysak (2017) stated that the books, films and visits during the training
process were positive, and they enabled novice teachers to become equipped with intellectual knowledge,
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skills and attitudes. In some other studies, books, films and out-of-school activities have positive effects on the
personal and professional development of novice teachers (Cengiz, 2018; Guil, Tirkmen & Aksel, 2017).

It is seen that the novice teachers, the other teachers, students, and school administrators were satisfied
with their performances and they tought that the multiple evaluations to be made were appropriate for
understanding of evaluation and they did not think that they would have a problem with multiple evaluation.
Although there were various opinions; the majority agreed that the first performance evaluation in the
upbringing process should be conducted by the counselor teacher and the school administration in the process
of trainee teacher training and that the second and third performance evaluation should be carried out in the
schools where the appointments are made. It is seen that novice teachers find it appropriate to evaluate their
performances in a multiple way. Tas (2016) stated that in order to ensure the objectivity and consistency of the
evaluation process, multiple evaluations should be taken as basis, that is, more than one evaluator and data
sources should be utilized. Buldu (2014) states that teachers should be evaluated with multiple methods in
order to develop themselves and it is possible to determine their professional development needs with these
assessments. In their research, Agaoglu, Simsek and Ceylan (2001) state that multiple evaluation approach has
positive effects and should be applied in educational environment.

When the novice teachers' opinions about the problems they might have and their education areas they
need and the process of education were examined in terms of school, family and community relations; it was
determined that novice teachers mostly did not have any problems in communicating and getting help with
experienced teachers, communicating with other novice teachers and getting help from school administrators
and guidance teachers. However, it was also determined that novice teachers think that they have a higher
probability of having problems in getting help from school administrators and guidance teachers in the subjects
they need compared to other items. According to the training process, the novice teachers prepare the work
program together with the consultant teacher and prepare the work program of the school administrators who
take the necessary measures for the healthy execution of the program and the work program of the novice
teachers together with the administrator of the educational institution, and in the monitoring. It is seen that
the counselor teachers who are exemplary with their professional knowledge, skills, attitudes and behaviors
find their duties completely appropriate. In the study of Balkar and Sahin (2014), it was determined that the
practices carried out under the supervision of a counselor teacher increased the professional performance of
the teachers and the problems were solved effectively in a relatively shorter time. In the study of Kilig,
Babayigit and Erkus (2016), it was concluded that novice teachers gained experience through the practices they
conducted in the presence of counselor teachers. The study of Sarica and Ozpolat (2018) determined that the
opinions expressed by novice teachers about the roles of school principals in the process of education were
mostly positive but also there are negative ones. There were opinions of school principals that provide
coordination between guiding, positive, understanding, experienced, counselor and novice teachers and that
their knowledge is inadequate, negative, indifferent and their roles are unnecessary.

It was determined that two thirds of the novice teachers thought that they would have problems or some
problems in exchanging information with parents about the development of the students, adapting to the
environment in which the school is located, providing accommodation, cooperation between the school and
the environment. Perhaps the fact that they will be together with people they have never seen, where they
have never been, can cause novice teachers to be anxious and worried. According to the training program, the
novice teachers who will be going to the regions where different languages are used, find it appropriate to
receive education according to the cultural characteristics of the region and to have basic knowledge about the
languages used other than Turkish, suggest that they are in an effort to adapt to the conditions of different
regions. Sezgin (2005) stated that novice teachers should be assisted in adapting to the profession and school,
while Altintas and Gorgen (2017) emphasized that it would be difficult for the novice teachers to start working
in different places from the provinces they are assigned to. Kése (2016) stated that teacher training process in
schools located in city centers may cause problems for teachers working in rural areas.

Considering the fact that novice teachers are prepared for the teaching profession and are working hard to
improve themselves, it is necessary to reduce the workload and the number of documents to be completed. In
addition, considering the problems that may be experienced by the novice teachers who have just started
teaching, and the various problems they may face (accommodation, housing, transportation). It is highly
probable that stress and anxiety levels are high in the first years of the profession. Therefore, necessary
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measures should be taken in order for novice teachers to spend their first years more comfortably and open to
learning.

The places where the educational institutions to be employed by novice teachers are generally settlements
with different geographical and economic characteristics than the places where they live. For this reason, the
Ministry of National Education may provide support activities for the training of novice teachers in the school
or region, together with the school administrators and advisor teachers. In particular, in cooperation with the
nearest university and education faculty, a roadmap can be drawn on what can be done in order to adapt the
profession and the new environment to the novice teachers who will work in that region according to the
economic, geographical and cultural characteristics of the region and the expectations and needs of the people
of the region.

The training of novice teachers should be reviewed in a way to support the professional harmony and
development of novice teachers by taking the opinions of academicians, MoNE experts, school administrators,
senior teachers and novice teachers. Accordingly, the studies conducted in the process of teacher training and
the information provided should be complementary and supportive to the profession, not as a repetition of the
undergraduate programs, considering the special situations that novice teachers may encounter. Counselors
and school administrators who have important roles in the training of novice teachers in particular should be
fully informed about their roles in the process of teacher training. Lack of sufficient knowledge of and about
novice teachers regarding the process of teacher training negatively affects the process. In this respect, after
the planning of teacher training programs, pilot implementation should be performed. In line with the results
of the pilot implementation, a training process that will be structured with the necessary regulation and
improvement works will be more efficient.
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TURKCE SURUM

Giris
Adaylik egitimi, mesleginin ilk yillarinda olan aday 6gretmenlerin mesleki gelisimlerinin desteklenecegi,
meslege uyumlarinin kolaylastirilacagi ve aidiyetlerinin giliclendirilecegi bir egitimdir. Bu egitim, hizmet oncesi
O0gretmen egitimi ile elde edilen temel bilgi ve becerilerin ardindan 6gretmenlige gegiste bir kdpri asamasidir
(Smith & Ingersoll, 2004). Adaylik egitiminin nitelikli ve mesleki gelisime yonelik bir sireg¢ olarak yiritilmesi,

ogretmen adaylarina yasam boyu 6grenme olanagi ve bilinci kazandirmasi agisindan da olduk¢a 6nemlidir
(Wong, 2004).

Adaylik egitimi 2000’li yillarda diinyada ve Tirkiye’de dikkat ¢eken &nemli bir konu haline gelmistir. Bu
konuda cesitli Glkelerde farkli uygulamalar dikkat cekmektedir. Ornegin, ABD’de aday égretmenlerin adayhk
egitimlerinin desteklenmesi, yerel okul bolgelerinin ve okullarin sorumlulugundadir (NCTQ, 2004). Eyaletlerin
bircogunda farkli aday 6gretmenlik egitim programi uygulanmaktadir (Choy, Chen, Bugarin & Broughman,
2006). Aday 6gretmenlik programlari yeni 6gretmenleri desteklemek ve onlara yardimci olabilmek igin eyalet,
yerel veya okul diizeyinde agilmaktadir. Bu programlarin amaci ise 6gretmenlere mesleki uygulamalarini
gelistirmede ve o6gretime iliskin algilarini derinlestirmede yardimci olmak ve 0Ogretmenlik mesleginin ilk
yillarinda yasanan yipranmayi énlemektir (Smith & Ingersoll, 2004).

ingiltere’de alan bilgisinin 6lciildGgl bir sinavla géreve baslayan yeni 6gretmenlerin bir yil icerisinde gerekli
niteliklere sahip olmalari beklenmektedir. Aday 6gretmenin gelisiminden sorumlu olan danisman 6gretmen
slire¢ boyunca aday 6gretmene calistigl okul, adaylik stireci uygulamalari, 6grenciler ile ilgili genel bilgiler, hem
okul hem okul disi egitim Ogretim faaliyetlerine katilma ve bunlari takip etme konularinda danismanlik
yapmaktadir. Aday 6gretmenlerin ulusal standartlari ne 6lgiide karsiladiklari, siireg icerisinde aldiklari yol ile
gelisim asamalari ve adayliklarinin kalkmasi icin ti¢ farkli degerlendirme yapilmaktadir (Neil & Morgan, 2003).

Finlandiya’da aday 6gretmen egitimi programlari genellikle okullarin kendilerinin belirledikleri programlardir
(Ladd, 2007). Aday Ogretmenlerin mesleki gelisimlerinin desteklenmesi amaciyla dizenlenen hizmet igi
egitimler 6gretmenler tarafindan bir zorunluluk olarak degil, kendilerini gelistirmek icin bir firsat olarak
algilanmaktadir (Sahlberg, 2007). Ayrica Universitelerde acilan yaz okullari ile ulusal ve bolgesel dizeylerde
surekli olmak kosuluyla ilkdgretim ve ortadgretim 6gretmenlerine yonelik hizmet ici egitimler verilmekte ve
o0gretmenler birligi ile 6zel enstitiiler de 6gretmenlere yonelik hizmet ici egitim imkanlari sunmaktadir (Malaty,
2006).

Singapur’da aday 6gretmenlik siireci tic asamadan olusmaktadir. ilk asama 6gretmenlige tutunabilme olarak
adlandirilmakta, kisisel ve mesleki yeterliklerin gelistiriimesine odaklanilmaktadir. ikinci asamada aday
o6gretmenlerin ustalasmasi icin ¢aba sarf edilirken, sinif yonetimi, 6gretim kaynaklarinin etkili ve verimli
kullanimi ile beceri gelistirmede duyulan kaygilarin giderilmesi amaglanmaktadir. Son asamada ise aday
o6gretmenlerin 6grencilerini etkilemelerine ve bir egitimci olarak onlar Gizerinde olumlu izler birakabilmelerine
y6nelik ¢alismalar yuratiilmektedir (Chong & Tan, 2006).

Hong Kong’da alan bilgisi ve kisisel 6zellikleri dlgen sinavla goéreve baslayan aday 6gretmenler gorevli
olduklari okullarda bir yil stiren egitim almaktadir. Ayrica aday 6gretmenlerin kapsamli bir tecriibe kazanmalari,
profesyonel bir rehberlik ve destek hizmeti almalari, yasam boyu 6grenmelerinde saglam temellerin atilmasi ve
kendi kendilerini degerlendirebilmelerini saglamak amaglanmaktadir (Ng, 2012).

Estonya’da aday 6gretmen egitimi programi 2004’ten beri uygulanmaktadir. Giris programi olarak da ifade
edilen bu program; lisans programinin devami ve mesleki gelisimin ilk asamasi olarak kabul edilmektedir.
Program, okul ve Universite arasindaki ortak uygulamalarla desteklenmekte ve aday 6gretmenlerin okula
uyumlarinin saglanmasi, temel yeterliklerinin gelistirilmesi ve karsilasilan problemleri ¢ézmelerini saglamaya
odaklanmaktadir. Ayrica, aday 6gretmenler arasinda yapilan akran gozlemleri ve 6grenmeleri de programda
6nemli bir yer tutmaktadir (European Commission Staff Working Document, 2010).

Hollanda’da aday Ogretmen egitiminde oldukg¢a 6zerk ve degisken uygulamalar s6z konusudur. Heniz
mezun olmayan 6gretmen adaylari bir yil boyunca tam ya da yari zamanl olarak okullarda uygulama yapmakta
ve boylelikle adayliga hazirlik egitimi almalari saglanmaktadir. Ogrenci 6gretmenler olarak adlandirilan son sinif
o6grencileri hem o6gretim elemanlarindan hem de uygulama okullarindaki danisman 6gretmenlerden egitim
almaktadir (European Commission Staff Working Document, 2010).
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Farkh Glkelerde aday 6gretmen yetistirme uygulamalari incelendiginde, lisans 6grenimi sonrasi 6gretmenlik
meslegine baslayan aday Ogretmenlerin genellikle alan bilgisinin 06l¢lldiigi sinavlardan sonra goreve
baslatildigi, adaylik surecinin bir ile Gg yil arasinda degistigi ve bu siiregte aday 6gretmenlerin mesleki ve kisisel
gelisimlerinin desteklenmesi ve glglendirilmesi igin Universite ve okullar arasinda isbirligi saglanip, adaylarin
meslege uyumunu saglamak icin gerekli bilgi ve becerileri kazandiran, 6gretmen-6grenci iletisimini ve
etkilesimini glglendiren uygulamalara yer verildigi goriilmektedir. Meslege yeni baslayan aday 6gretmenlerin,
kendilerine yardimci olmasi ve yol gostermesi amaciyla danisman 6gretmenlerin gorevlendirildigi, bazi
llkelerde aday 6gretmenlerin bagimsiz olarak, bazi llkelerde ise danisman 6gretmeni ile birlikte dersler verdigi
gorilmektedir. Aday 6gretmenlerin, adaylik siirecinde tiim Ulkelerde sinif igi egitim etkinliklerinde etkin rol
aldiklari, ders materyalleri, 6gretim plani vb. hazirladiklari ve sinif yonetimi becerilerini gelistirmelerinin
desteklendigi gorilmektedir. Bazi Ulkelerde, aday 6gretmenlerin adaylik siireglerinde diger aday 6gretmenlerin
gorev yaptiklari okullari ziyaret edip birbirlerinin derslerini gbzlemledikleri ve bircok programin sonunda aday
ogretmenlerin genellikle mesleki bilgi ve becerileri ile ilgili bir degerlendirmeden gectikleri gorilmektedir.

Tirkiye’de 1995 yilina kadar, aday o6gretmenlerin egitimleri “Temel egitim birinci kademe (ilkokul)
ogretmenleri stajyerlik yonetmeligi” ve “Temel egitim ikinci kademe, orta Ogretim ve yaygin egitim
kurumlarinda gorevli stajyer 6gretmenlerin yetistiriimeleri ve stajyerliklerinin kaldirilmasina iligkin yénetmelik”
hiikiimlerine gére yiritilmistir. ilkégretim birinci ve ikinci kademe aday 6gretmenlerin yetistiriimesinde okul
mudurleri, bolge mufettisleri ve rehber 6gretmenler sorumlu olmustur (MEB, 1981). 1995-2014 yillari arasinda
ise bu siire¢ 2423 sayili Tebligler Dergisinde yayimlanan “MEB Aday Memurlarin Yetistiriimelerine iliskin
Yonetmelik” hikimleri ve 2436 sayili Tebligler Dergisinde yayimlanan “Adaylik Egitimi” programina gore
ylratalmistir. Aday 6gretmenler temel, hazirlayici ve uygulamali egitime tabi tutulmus, temel ve hazirlayic
egitimin bitiminde yazili bir sinav yapilmistir. Sinavlar 100 puan tzerinden degerlendirmeye alinip, 60 ve yukari
puan alanlar basarili kabul edilmis, basarili olamayan adaylarin egitimleri bir defaya mahsus olmak Uzere
tekrarlattiriimistir (MEB, 1995).

10.09.2014 tarihinde kabul edilen torba yasada “Aday 6gretmenlige atanma sinavini MEB’in yapacagi, aday
o6gretmenlerin bir yilin sonunda yazili veya s6zlii sinava tabii tutulacagi” belirtilmistir. Bu diizenleme sonucunda,
2014 yih Eylal ayinda atanan aday oOgretmenler 2015 yili Nisan, Mayis ve Haziran aylarinda performans
degerlendirmesine tabi tutulmustur. ilk iki degerlendirme aday &gretmenin gorev yaptig egitim kurumunda
kurum mudarda ve danisman 6gretmen tarafindan bireysel olarak ayri ayri, lGglincl degerlendirme ise maarif
miifettisi, egitim kurumu midird ve danisman Ogretmen tarafindan ayri formlarin bireysel olarak
doldurulmasiyla bir arada yapilmistir. Eylil 2014’te atanan aday 6gretmenler 11.10.2015’te yazili sinava girmis,
Subat 2015’te atanan aday Ogretmenlerin yazili sinavlari 19.03.2016 tarihinde, s6zIi sinav ise 21.03.2016-

15.04.2016 tarihleri arasinda il madurliklerince yapilmistir.

Aday 6gretmen yetistirme siirecine iliskin son diizenleme ise 29329 sayili Resmi Gazete’de yayimlanan Millt
Egitim Bakanligi Ogretmen Atama ve Yer Degistirme Y®netmeligi'ne dayali olarak 02.03.2016’da Aday
Ogretmen Yetistirme Sirecine iliskin Yénerge ile yapilmistir. Yonergede, aday 6gretmenlerin adayliklarinin ilk
alti ayinda yetistirme siirecine tabi tutulacaklari ve yetistirme slrecinin de MEB tarafindan belirlenen yetistirme
programi dogrultusunda aday 6gretmenlerin gérevlendirildigi egitim kurumunda, egitim kurumu yoneticileri ve
danisman 6gretmenlerin sorumlulugunda gergeklestirilecegi agiklanmistir. Aday 6gretmenlere; gevrimigi sistem
lizerinden yetistirme egitimi alabilecekleri il ve okul tercihi yaptirilmistir. Ayrica, atandiklari gérev yerlerine Eylil
ayinda gidebilmeleri yoninde bir diizenleme vyapilmis, ©6ncesinde ise tercih ettikleri il merkezlerinde
egitimlerinin ilk doért aylk bolimind ve il milli egitim muddurliklerinin belirledikleri kurumlarda da yetistirme
slireci egitiminin son iki aylik boliminid tamamlamalari saglanmistir. Bu silirecte verilen egitimler aday
6gretmenlerin tercih ettikleri okullarda gergeklesmistir. Siire¢ boyunca aday 6gretmenlerin; sinif ici/disi, okul
ici/disi etkinlikler ile 6gretmenlik meslegine hazir olup mesleki, kisisel ve entelektiiel gelisimlerinin desteklenip,
egitim ortamlari ve yonetim siregleri hakkinda bilgi sahibi olmalari amaglanmistir. Bu diizenlemede, aday
ogretmenlerin bagimsiz olarak derslere girmeleri ve ndbet tutmalari engellenmis, bunun yerine danisman
o6gretmenini ve farkh branslardaki 6gretmenleri gézlemlemesi, kendi degerlendirmelerinde yararlaniimak tizere
glnlikler tutmalari istenmistir. MEB tarafindan belirlenen egitim igerikli filmler ve kitaplar da sireg icerisinde
adayin kendisini gelistirmesi icin kullaniimistir. Adaylarin birinci performans degerlendirmesi adayliklarinin ilk
alti ayinda danisman oOgretmen ve okul idaresi tarafindan vyapilirken, ikinci ve Uglinci performans
degerlendirmeleri goreve basladiklari okullarda gerceklestirilmistir. 07.03.2016 tarihinde baslayan dort ayhk
egitim 24.06.2016 tarihinde sonlanmistir. 27.06.2016'da ise yine il merkezlerinde aday 6gretmen yetistirme
stirecinin ikinci bolima olan hizmet igi egitim sireci baslamistir. 12.08.2016’da tamamlanan hizmet igi egitimler
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siresince il merkezlerindeki okul ve sube midirleri tarafindan aday 6gretmenlere yonelik hizmet ici egitimler
verilmistir. Toplamda 26 hafta, 129 gin, 774 saat izleme, egitim ve okul disi faaliyetlere, mesleki ¢alisma
faaliyetlerine ve hizmet igi egitim faaliyetlerine katilan aday Ogretmenler, goreve bagladiklari ilk alti ayin
sonunda yazili ve s6zIu sinava alinmislardir. Yazili sinavdan ilk seferde basarisiz olan aday 6gretmenlere bir sinav
hakki daha taninirken, ikinci yazili sinavdan da basarisiz olan aday 6gretmenler 6gretmen olma hakkini kaybedip
memurluga yonlendirilmistir.

Arastirmalar, aday 6gretmenlerin izole edilmislik hissi, kendilerinden ne istenildigini tam olarak bilememe, is
yika ve ilave verilen gorevlerle basa ¢ikma konusunda yetersizlik hissetme, materyal, arag-gereg eksikligi,
fiziksel alt yapi eksiklikleri, deneyimli 6gretmenlerden ya da danismanlardan yardim alamama gibi durumlarin
kendilerinde hayal kirikhgi yarattigini ve basarisizik duygusuna kapilmalarina neden oldugunu ortaya
koymaktadir (Rubinstein, 2010; Veenman, 1984). Bu yasantilarin sonucunda, 6rnegin ABD’de; yetenekli ve
yaratici potansiyeli olan 6gretmenlerin yaklagik %50.00’inin ilk bes yilda meslekten ayrildigi goriilmektedir
(National Center for Education Statistics, 2010). Turkiye’de yapilan bazi arastirmalar da tikenmislik duygusunun
en fazla meslegin ilk bes yilinda yasandigini ortaya koymaktadir. Sanl ve Tan (2017), sinif ve brans 6gretmenleri
ile gerceklestirdigi arastirmasinda hem duygusal tikenmisligin hem de kisisel basarisizlik seklindeki
tiikenmisligin mesleginin ilk bes yilindaki 6gretmenlerde daha ¢ok goriildiigini ortaya koymustur. Yildiz (2012),
rehber Ogretmenler ile gergeklestirdigi arastirmasinda mesleki kidemleri bir ile bes yil arasinda olan
ogretmenlerin, kidemleri daha fazla olan 6gretmenlere gére daha ¢ok tlkenmislik yasadiklarini ortaya
¢ikarmistir. Otacioglu (2008) ise miizik 6gretmenleri ile yaptigl arastirmasinda bes yil ve daha az slre galisan
o6gretmenlerin mesleki tikenmisliklerinin, daha tecriibeli 6gretmenlere oranla fazla oldugunu belirlemistir.

Bu nedenle mesleginin ilk yilinda olan aday 6gretmenlerin mesleklerine iliskin bakis acilarinin sekillenecegi
ve mesleki gelisimlerinin desteklenecegi aday 6gretmenlik donemi olduk¢a énemlidir. Bu arastirmada 2016 yili
Subat déneminde atanan aday 6gretmenlerin gorislerine dayali olarak, aday 6gretmenlerin yasayabilecekleri
sorunlari ve gereksinim duyabilecekleri egitim alanlarini belirlemek, mevcut aday 6gretmen yetistirme sirecini
degerlendirmek ve aday 6gretmenlerin mesleki gelisimlerini destekleyecek bir aday 6gretmen egitim programi
icin Oneriler gelistirmek amaglanmistir. Bu genel amaca ulasmak igin asagidaki sorulara yanit aranmistir;

1. Aday 6gretmenlerin yasayabilecekleri sorunlar ve gereksinim duyabilecekleri egitim alanlari nelerdir?
2. Aday 6gretmenlerin, aday 6gretmen yetistirme sirecine iliskin gorisleri nelerdir?

3. Aday 6gretmenlerin mesleki gelisimlerini destekleyecek bir aday 6gretmen egitim programi igin onerileri
nelerdir?

Yontem
Arastirmanin Modeli

Arastirmada tarama modeli kullaniimistir. Karasar (2005), tarama modellerini gegmiste ya da hala var olan
bir durumu, oldugu sekliyle betimlemeyi amaclayan, olaylarin, bireylerin ya da nesnelerin kendi kosullarinda,
oldugu gibi tanimlanmaya c¢alisildigl arastirma yaklasimlari olarak agiklamaktadir. Bu arastirmada da aday
o6gretmenlerin gorislerine gore adaylik slirecinde yasanabilecek sorunlarin neler olabilecegi belirlenmis, aday
o6gretmen yetistirme sireci ile ilgili gorisleri alinmistir.

Arastirma Gruplari

Arastirmanin galisma grubunu Adana, Gaziantep, izmir, Istanbul, Zonguldak ve Elazig illerinde aday
6gretmen yetistirme siireci egitimlerine katilan 812 aday 6gretmen olusturmustur. Alti cografi bolgeden birer il
tercih edilmistir. iller tercih edilirken aday 6gretmen sayilari ve arastirmacinin ulasim kolayligi g6z éniinde
bulundurulmustur. Arastirmaya katilan aday 6gretmenlere iliskin bilgiler Tablo 1’de yer almaktadir.
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Tablo 1.
Calisma Grubunda Yer Alan Aday Ogretmenlerin Kisisel Bilgileri

Degiskenler N % N(Toplam) % (Toplam)

Cinsiyet Kadin 559 68.80
Erkek 253 31.20 812 100.00

Gorev yapilacak yerlesim birimi il merkezi 256 31.70
ilce merkezi 361 44.70
Belde 44 5.50 807 100.00
Koy 146 18.10

Mezun olunan okul tiri Egitim/Egitim Bilimleri Fak. 481 59.60
Fen/Edebiyat/ Fen Edebiyat Fak. 136 16.80
ilahiyat Fak. 66 8.20 807 100.00
Diger Fakdlteler 124 15.40

Brans Okul 6ncesi 6gretmenligi 42 5.20
Sinif 6gretmenligi 82 10.20 807 100.00
Brans 6gretmenligi 683 84.60

Gorev yapilacak okul tlri Anaokulu 17 2.10
ilkokul 144  17.90
Ortaokul 328 40.70 806 100.00
Lise 298 37.00
Halk E§. Merkezi 19 2.40

*Aday 6gretmenlerin tamami kisisel bilgilerini eksiksiz bir halde vermemistir.

Tablo 1’e gore arastirmaya katilan aday 6gretmenlerin % 68.80’i kadin ve % 31.20’si erkektir. Cogunlugun
ilce merkezinde (%44.70), diger aday 6gretmenlerin ise il merkezi (%31.70), kéy (%18.10) ve belde (%5.50) de
gorev yapacagi goriulmektedir. Egitim/egitim bilimleri fakiltelerinden (%59.60) mezun olan aday 6gretmenlerin
sayica fazla oldugu, bunu fen/edebiyat/fen edebiyat fakiltelerinden (%16.80) mezun olan aday 6gretmenlerin,
diger fakilteler (%15.40) ve ilahiyat (%8.20) fakiiltelerinden mezun olan aday 6gretmenlerin takip ettigi
goriilmektedir. Arastirmada brans (%84.60), sinif (%10.20) ve okul 6ncesi (%5.20) 6gretmenlerinin yer aldigi ve
%40.70'inin ortaokul, %37.00'inin lise, %17.90"inin ilkokul, %2.40’inin halk egitim merkezi ve %2.10’unun ise
anaokulunda galisacagi gorilmektedir.

Veri Toplama Araglari

Arastirmada veriler Aday Ogretmen Sorun ve Gereksinim Belirleme Anketi ve Aday Ogretmen Yetistirme
Sirecini Degerlendirme Formu ile toplanmistir.

Aday Ogretmen Sorun ve Gereksinim Belirleme Anketi’nin gelistiriime siirecinde aday &gretmenlerin,
adaylik strecinde yasayabileceklerini diisiindikleri sorunlarin ve gereksinim duyabilecekleri egitim alanlarinin
belirlenebilmesi amaciyla 6ncelikle alanyazin taramasi yapilmistir. Ayni zamanda, Tiirkiye’de farkli bolgelerde
gbrev yapan ve cevrimici ortam Uzerinden goénderilen daveti kabul eden on bes aday 6gretmenden (Ug¢ sinif
6gretmeni, ¢ Tirkce 6gretmeni, lic fen ve teknoloji 6gretmeni, iki matematik 6gretmeni, iki yabanci dil
6gretmeni, bir felsefe 6gretmeni, bir mizik 6gretmeni) yari yapilandiriimis gérisme formu ile adaylik stirecinde
yasadiklari sorunlar ve gereksinim duyduklari egitim alanlarinin neler olduguna iliskin bilgiler toplanmustir.
Ardindan anket maddelerinin yazim asamasina gecilmistir. Anket maddeleri 6gretim becerisi, kisisel ve mesleki
gelisim ve okul, aile, toplum iliskileri alt basliklarina gére yazilmistir. Ogretmen egitimi alaninda uzman dért
egitimci, 6lcme ve degerlendirme alaninda gorev yapan bes uzman ve bir Tirk dili uzmaninin gorisleri alinarak
Aday Ogretmen Sorun ve Gereksinim Belirleme Anketi’ne son sekli verilmistir. Ankette aday dgretmenler, sorun
yasarim (1), kismen sorun yasarim (2) ve sorun yasamam (3) dlzeylerini g6z 6ninde bulundurarak cevap
vermislerdir.

Aday Ogretmen Yetistirme Siirecini Degerlendirme Formu’nun gelistiriimesi siirecinde ise 02.03.2016
tarihinde vyiriirlige giren Aday Ogretmen Yetistirme Siirecine iliskin Yonerge’den yararlaniimistir. Maddeler
yetistirme slrecinin amaglarini, yetistirme programini, ¢calisma programini, il/ilge milli egitim mudurlerinin,
yetistirme slreci koordinatorlerinin, egitim kurumu yodneticilerinin ve danisman 6gretmenlerin goérevlerini
degerlendirme basliklarina gore yazilmistir. Formun sonunda aday 6gretmenlerin belirtmek istedikleri diger
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goruslerini de 6grenebilmek amaci ile agik uglu bir soru yer almistir. Form, anket icin gorusleri alinan uzmanlara
sunulmus, gorisleri alindiktan sonra veri toplama aracinin ikinci b&limi olan Aday Ogretmen Yetistirme
Surecini Degerlendirme Formu’na son sekli verilmistir. Formda aday 6gretmenler, hi¢ uygun bulmuyorum
(1)’'den baslayip tamamen uygun buluyorum (7) ‘ye kadar dizeylerini géz ©6niinde bulundurarak cevap
vermislerdir.

Verilerin Toplanmasi ve Analizi

Aday Ogretmenlerin yasayabileceklerini dusinduikleri sorunlarin ve gereksinim duyabilecekleri egitim
alanlarinin belirlenmesi icin Aday Ogretmen Sorun ve Gereksinim Belirleme Anketi ile Aday Ogretmen
Yetistirme Surecini Degerlendirme Formu tek bir kitapgik olarak hazirlanmig ve birlikte uygulanmistir. Alti farkl
ilde uygulamanin yapilabilmesi icin MEB’den gerekli uygulama izni alinmig ve aday 6§retmen yetistirme sireci
egitimlerinin gergeklestirildigi okullar aranarak yetkililere bilgi verilmistir. Arastirmanin veri toplama siireci
sirasiyla Adana, Gaziantep, izmir, istanbul, Zonguldak ve Elazig’da gergeklestirilmistir. Aday 6gretmenlerin
yasayabileceklerini dustindikleri sorunlara, gereksinim duyabilecekleri egitim alanlarina ve yetistirme sireci ile
ilgili ifadelere katilma diizeyleri istatistiksel olarak analiz edilmis, ylizde ve frekanslara gore raporlastirilmis ve
yorumlanmigtir. Aday 6gretmenlerin aday 6gretmen yetistirme sirecine iliskin belirtmek istedikleri gorislere
iliskin veriler ise betimsel analiz yaklasimina gore analiz edilmistir.

Bulgular

Aday Ogretmenlerin Yasayabilecekleri Sorunlara ve Gereksinim Duyabilecekleri Egitim Alanlarina iliskin
Bulgular

Aday o6gretmenlerin yasayabilecekleri sorunlar ve gereksinim duyabilecekleri egitim alanlari, 6gretim
becerisi alanina ait alt temalar ile birlikte analiz edilerek Tablo 2’de verilmistir.

Tablo 2’de 6gretim becerisi alanina ait alt temalara iliskin maddelerle ilgili olarak aday 6gretmenlerin yiksek
oranda sorun yasamayacaklarini disindikleri gorilmektedir. Motivasyon ve rehberlik temasina iliskin bazi
maddelerde sorun yasayacagini diisiinen aday 6gretmenlerin yaklasik beste bir oldugu, planlama, 6gretim
programi ve 6grenme ortamlari temalarina iliskin bazi maddelerde sorun yasayacagini disinen aday
o6gretmenlerin yaklasik tgte bir oldugu belirlenmistir. Dersleri 6grencilerin bireysel farkliliklarina gére planlama
(%36.90), ogrencilerin bireysel 6grenme ihtiyaglarini belirleme (%30.60), 6grenme ortamini diizenleme
(%30.00), 6zel gereksinimli 6grencilerin sinif ve okul ortamina katilimini zorlastiran engellere miidahale etme
(%42.20), 6lgme ve degerlendirme sonuglarina gére sinavlarda kullanilan 6lgme araglarini yeniden diizenleme
(%37.30) ve olgme ve degerlendirme sonuglarina gére 6grenci gelisimini izleme siirecinde kullanilan 6lgme
araglarini yeniden dizenleme (%30.80) maddelerine diger maddelerden daha yiksek oranda sorun ve kismen
sorun yasayacaklarini disinduklerini ifade etmeleri oldukga 6nemlidir.

Aday 6gretmenlerin yasayabilecekleri sorunlar ve gereksinim duyabilecekleri egitim alanlari kisisel ve
mesleki gelisim alanina ait alt temalari ile birlikte analiz edilerek Tablo 3’te verilmistir.

Tablo 3’te aday 6gretmenlerin kisisel ve mesleki gelisim alanina ait maddelerle ilgili olarak yiksek oranda
sorun yasamayacaklarini distindikleri gorilmektedir. Ancak 6zellikle mesleki gelisimlerine katki saglayacak st
diizey dusinme becerilerini kullanma (%23.30) engelli bireylerin egitim haklarinin neler oldugunu bilme
(%40.00), mesleki gelisim plani hazirlama (%33.60), hizmet i¢i egitimlerden haberdar olma (%39.70), alana
yonelik basili ve dijital yayinlar takip etme (%31.40, %32.40), kurumlarin dizenledigi etkinliklere katilma
(%35.80,%28.90), performanslarinin degerlendirilmesinde rehber 6gretmenlerin (%28.00), o6grencilerin
(%25.60) ve okul yoneticilerinin (%26.90) gorislerini alma maddelerine diger maddelerden daha yiiksek oranda
sorun ve kismen sorun yasayacaklarini duslindiklerini ifade etmeleri olduk¢ca 6nemlidir.

Aday ogretmenlerin yasayabilecekleri sorunlar ve gereksinim duyabilecekleri egitim alanlari okul, aile ve
toplum iliskileri alanina ait alt temalar ile birlikte analiz edilerek Tablo 4’te verilmistir.
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Tablo 2.
Aday Ogretmenlerin Sorun Yasayabileceklerini Diisiindiikleri Odretim Becerisi Alani ve Alt Temalarina iliskin
Gortsleri

Kismen

Maddeler Sorun Sorun Sorun Toplam

Yasarim Yasamam

Yasarim

Motivasyon ve Rehberlik f % f % f % N %
Ogrencileri 6grenmeye giidiilemede 14 170 208 25.70 587 72.60 809 100.00
Ogrencilerin 8grenmelerine rehberlik etmede 20 2.50 108 13.50 671 84.00 799 100.00
Ogrencileri soru sormaya cesaretlendirmede 7 .90 64 7.90 737 91.20 808 100.00
Planlama
Ogretimi planlarken diger dersler ile baglanti kurmada 11 140 208 2580 58 72.80 805 100.00

Kazanimlara ve 6grencilere uygun 6lgme ve
degerlendirme etkinlikleri planlamada
Dersleri 6grencilerin bireysel farkliliklarina gore

6 .70 176 2190 621 7730 803 100.00

19 240 278 3450 508 63.10 805 100.00

planlamada

Ogretimi dgrenciyi merkeze alarak planlamada 11 140 112 13.90 683 84.70 806 100.00
Ogretim Programi

Ogrencilerin bireysel grenme ihtiyaglarini belirlemede 10 120 237 2940 560 69.40 807 100.00
icerigi, tutarli ve anlasilir bigimde sunmada 5 .60 93 1160 705 87.80 803 100.00

Kazanimlar, konular ve 6grencilerin 6grenme diizeyleri
arasinda baglanti kurmada

Kazanimlara ve 6grencilerin 6n 6grenmelerine uygun
teknolojiyi belirlemede

icerigi, 6grencilerin 6grenme bicimi ve
hazirbulunusluklarina gore siralamada

Kazanimlara ve 6grencilere uygun 6grenme materyalleri
gelistirmede

Farkl 6gretim yontemlerini kullanmada 14 170 136 1690 656 8140 806 100.00
Kazanimlara ve 6grencilere uygun 6grenme etkinlikleri
tasarlamada

Ogrenme Ortami

Demokratik bir sinif ortami olusturmada 7 .90 140 1730 660 81.80 807 100.00
Glvenli bir 6grenme ortami olusturmada 16 200 126 1560 666 8240 808 100.00
Ogrencilerin yaraticiliklarini gelistirici sinif ortami
olusturmada

Ogrenme ortamini estetik duyarlihgi artiracak sekilde
diizenlemede

Ogrenme ortamlarinin fiziksel kosullarini uygun sekilde
diizenlemede

Ozel gereksinimli 6grencilerin sinif/okul ortamina

15 190 163 20.20 627 7790 805 100.00

20 25 219 2710 569 70.4 808  100.00

12 15 146 18.20 645 80.3 803  100.00

12 15 209 26.0 582 7250 803  100.00

9 1.10 146 1820 647 80.70 802 100.00

10 120 190 23.60 604 7510 804 100.00

25 310 217 2690 565 70.00 807 100.00

25 310 226 2820 551 68.70 802 100.00

katilimlarini zorlastiran fiziksel engellere midahale 31 390 306 3830 463 57.90 800 100.00
etmede

Ogrenilen bilgi ve becerileri gergek sinif ortamina 3 1.00 178 2210 619 76.90 805 100.00
uyarlamada

Teknolojik araglari sinif ortaminda kullanmada 29 3,60 189 2340 588 73.00 806 100.00
Olgme Degerlendirme

Olgme ve degerlendirme sonuglarina gére sinavlarda
kullanilan 6lgme araglarini yeniden dizenlemede
Ogrencilerin 6grenme diizeylerine uygun édev vermede 16 2.00 122 15.20 666 82.80 804 100.00
Olgme ve degerlendirme sonuglarina gére dgrenciye geri
bildirim vermede

Olgme ve degerlendirme sonuglarina gore dgrenci
gelisimini izleme sirecinde kullanilan 6lgme araglarini 12 150 234 2930 554 69.30 800 100.00
yeniden dizenlemede

Farkh 6lgme ve degerlendirme yontemlerini kullanarak
o6grenci gelisimini izlemede

32 400 274 3430 494 6180 800 100.00

6 .70 105 13.00 694 86.20 805 100.00

15 190 155 1930 634 7890 804 100.00
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Tablo 3.

Aday Ogretmenlerin Sorun Yagsayabileceklerini Diisiindiikleri Kisisel ve Mesleki Gelisim Alani ve Alt Temalarina

iliskin Gériisleri

Kismen
Maddeler Sorun Sorun Sorun Toplam
Yasarim Yasamam
Yasarim
Mesleki Gelisim Bilinci f % f % f % N %
Mesleki gelisimime katki saglayacak problem ¢ézme, 7 90 178 2240 611 76.80 796 100.00
elestirel ve yaratici diisinme gibi Ust diizey
disiinme becerilerini kullanmada
Meslegimin sorumluluklarini yerine getirmede 6 .70 80 990 722 89.40 808 100.00
Engelli bireylerin egitim haklarinin neler oldugunu 35 440 286 3560 483 60.10 804 100.00
bilme konusunda
Ogretmenlik meslegi mevzuatina uygun 10 1.20 128 15.80 672 83.00 810 100.00
davranmada
Meslegime yonelik alan bilgimin yeterliligi hakkinda 11 140 133 16.40 666 82.20 810 100.00
Ogrencilerimde ulusal ve evrensel degerlerin 13 160 148 1830 647 80.10 808 100.00
gelisimini desteklemede
Diger 6gretmenlerle mesleki gelisimime yonelik 24 3.00 160 1990 622 77.20 806 100.00
isbirligi yapmada
Mesleki gelisim plani hazirlamada 27 3.40 243 30.20 535 66.50 805 100.00
Hizmet ici Egitim ve Kisisel-Mesleki Gelisim Etkinlikleri
Milli Egitim Bakanliginin diizenledigi mesleki 49 6.10 269 33.30 490 60.60 808 100.00
gelisime yonelik hizmet ici egitimlerden haberdar
olmada
Alana yonelik basili yayinlari takip etmede 27 3.40 225 28.00 553 6870 805 100.00
Kurumlarin diizenledigi mesleki gelisime yonelik 34 420 254 3160 515 64.10 803 100.00
kongre, sempozyum, konferans vb. gibi etkinliklere
katilmada
Alanima yonelik dijital kaynaklari takip etmede 28 3.50 232 2890 542 67.60 802 100.00
Milli Egitim Bakanliginin diizenledigi mesleki 30 3.70 195 24.10 583 7220 808 100.00
gelisime yonelik hizmet igi egitimlere katilmada
Kurumlarin diizenledigi kisisel gelisim etkinliklerine 27 3.40 205 2550 573 7120 805 100.00
katilmada
Performans ve Degerlendirme
Performansimi degerlendirirken rehber 40 5.00 186 23.00 581 72.00 807 100.00
o6gretmenlerin goruslerinden yararlanmada
Performansimi degerlendirirken 6grenci 21 2.60 185 23.00 597 74.00 803 100.00
goruslerinden yararlanmada
Performansimi degerlendirirken 6z degerlendirme 7 90 122 15.10 678 84.00 807 100.00
yapmada
Performansimi degerlendirirken kidemli 18 220 138 17.10 650 80.60 806 100.00
o6gretmenlerin goruslerinden yararlanmada
Performansimi degerlendirirken okul yoneticilerinin 20 2.50 197 24.40 589 73.10 806 100.00

gorislerinden yararlanmada
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Tablo 4.
Aday Odretmenlerin Sorun Yasayabileceklerini Diisiindiikleri Okul, Aile ve Toplum lliskileri Alani ve Alt
Temalarina lliskin Gériisleri

Kismen

Maddeler Sorun Sorun Sorun Toplam
Yasarim Yagsamam

Yasarim
iletisim Kurma ve Yardim Alma f % f % f % N %
Deneyimli 6gretmenlerle etkili iletisim kurmada 21 260 101 1250 685 84.90 807 100.00
Gereksinim duydugum konularda deneyimli 14 1.70 105 13.00 689 85.30 808 100.00
o6gretmenlerden yardim almada
Diger aday 6gretmenlerle etkili iletisim kurmada 8 1.00 86 10.70 713 88.40 807 100.00
Gereksinim duydugum konularda okul 23 290 175 21.70 608 75.40 806 100.00
yoneticilerinden yardim almada
Gereksinim duydugum konularda rehber 25 3.10 137 17.00 642 79.90 804 100.00
o6gretmenimden yardim almada
Aileler, Cevre, Konaklama ve Ulagim
Ogrencinin gelisimi ile ilgili olarak ailelerle bilgi 32 400 246 31.10 514 64.90 792 100.00
alis-verisinde bulunmada
Okulun bulundugu gevreye uyum saglamada 42 520 248 30.70 518 64.10 808 100.00
Konaklama konusunda 84 10.40 243 30.10 481 59.50 808 100.00
Okul — gevre arasinda isbirligini saglamada 34 420 264 32.80 508 63.000 806 100.00
Okula ulasim konusunda 95 11.80 281 35.00 427 53.2 803 100.00

Okul Yéneticileri ile Yasanan Sorunlar

Okul yoneticilerinin aday 6gretmenlere verdikleri 132 16.60 340 42.70 325 40.80 797 100.00
is yliiki nedeniyle

Aday 6gretmenlerin yapmak istedikleri okul 63 7.80 337 4190 404 50.20 804 100.00
faaliyetlerinin okul yoneticileri tarafindan

desteklenmesinde

Tablo 4’te aday 6gretmenlerin okul, aile ve toplum iliskileri alanina ait maddelerle ilgili olarak yiksek oranda
sorun yasamayacaklarini diastndukleri goriilmektedir. Aday 6gretmenlerin deneyimli 6gretmenler, diger aday
ogretmenler, okul yoneticileri ve rehber 06gretmenleri ile gereksinim duyduklarinda hem iletisime
gecebileceklerini hem de onlardan yardim alabileceklerini distindiikleri aciktir. Ancak aday 6gretmenlerin diger
maddelere oranla okul yoneticilerinden (%24.60) ve rehber 6gretmenlerinden (%20.10) yardim almada daha
yiiksek oranda sorun yasama ihtimalleri oldugunu distndiikleri de belirlenmistir. Aday 6gretmenlerin diger
alanlarla karsilastirildiginda daha az bir bolimi 6grenci gelisimi ile ilgili olarak ailelerle bilgi alisverisinde
bulunabilecegini, okulun bulundugu cevreye uyum saglayabilecegini, konaklama, okul-cevre arasinda isbirligini
saglamada, okula ulasim konusunda sorun yasamayacagini disinmektedir. Baska bir deyisle ilgili maddelerin
hepsinde sorun yasama ya da kismen sorun yasama oranlarinin oldukca yiiksek oldugu gorilmektedir. Aday
ogretmenlerin yaklasik lgte birinden fazlasi 6grencilerinin velileri ile ilgili beklentilerinin ylksek olmadigini,
okulun bulundugu cevreye kolay uyum saglayamayacaklarini, okul-cevre arasindaki isbirligini saglama,
konaklama ve okula ulasim konusunda sorunlar yasayacaklarini distindiiklerini belirtmistir.

Aday Ogretmenlerin Aday Ogretmen Yetistirme Siireci ile ilgili Goriislerine iliskin Bulgular

Aday 6gretmenlerin, aday 6gretmen yetistirme sirecinin amaglari, yetistirme ve calisma programi, il/ilge
milli egitim midurlerinin, yetistirme silireci koordinatoérlerinin, egitim kurumu yoneticilerinin, danisman
o6gretmenlerin gorevleri ile ilgili maddelere verdikleri yanitlar analiz edilerek Tablo 5’te verilmistir.
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Tablo 5’te aday 6gretmen yetistirme siireci ile ilgili maddelerin 1-7 (hi¢ uygun bulmuyorum-tamamen uygun
buluyorum) arasinda derecelendirildigi gbz 6niinde bulunduruldugunda, yetistirme programi ile ilgili aday
O0gretmenlerin ilk alti ayda yetistirme egitimi almaktan memnun olduklari séylenebilir. Adaylik strecinin eyll
doéneminden itibaren alti ay daha devam etmesini, %48.00’lik bir dilimin, neredeyse aday Ogretmenlerin
yarisinin 1’i belirterek hi¢ uygun bulmadigi belirlenmistir. Yetistirme egitimi alinacak illerin ve okullarin tercih
edilmesini, yetistirme egitimi ile ilgili bilgilendirme toplantilarinin yapilmasini, kurum yéneticileri ve danisman
o6gretmen sorumlulugunda yetistiriimelerini aday 6gretmenlerin ¢ogunlugunun uygun buldugu gorilmektedir.
Ancak yine de %13.80’lik bir dilimin 1’i belirterek kurum yoneticilerinin ve danisman Ogretmenlerin
sorumlulugunda yetistirilmeyi hi¢ uygun bulmadiklari da goriilmektedir. Aday 6gretmenlerin, yaklasik tGgte biri
olan %32.10'lik bir dilimin 1’i belirterek bagimsiz olarak derslere girilmemesi uygulamasini hi¢ uygun
bulmadiklari ancak %15.10’luk bir grubun ise bagimsiz olarak derslere giriimemesini 7’yi belirterek tamamen
uygun bulduklari belirlenmistir. Aday 6gretmenlere ndbet gorevi verilmemesini, aday Ogretmenlerin Ugte
birinden fazlasinin 7’yi belirterek tamamen uygun buldugu gorilmekteyken %19.20’lik bir grup aday 6gretmen
ise 1'i belirterek bu uygulamayi hi¢ uygun bulmadiklarini dile getirmislerdir. Aday 6gretmenlerin, danisman
6gretmenini gozlemlemesi, sinif yonetimi ile ilgili beceri kazanmasi, farkli alanlarda/dallarda ve siniflarda gérev
yapan 6gretmenlerin derslerini gézlemlemesi, farkl dillerin kullanildigi bolgelere gidecek aday 6gretmenlerin
bolgenin kulturel 6zelliklerine gore egitim almasi ve Tiirkge disinda kullanilan dillerle ilgili temel dizeyde bilgi
sahibi olunmasini aday 6gretmenlerin yaridan fazlasinin 6 ve 7’yi belirterek uygun buldugu belirlenmistir.

Aday 6gretmenlerin, ¢alisma programi bashgi altindaki maddelere iliskin derecelendirmelerine bakildiginda,
yapilan tim etkinlikler ile ilgili glnluk tutulmasini %43.20’lik bir dilimin 1’i belirterek hi¢ uygun bulmadig
gorilmektedir. Danisman ogretmen egliginde haftada G¢ giin ders Oncesi hazirhk, plan ve materyal
hazirlanmasini aday 6gretmenlerin yaklasik beste biri tamamen uygun bulduklarini dile getirmislerdir. Ancak
aday 6gretmenlerin yine yaklasik beste biri olan %18.50'lik bir dilimi de 1’i belirterek bu uygulamayi hi¢ uygun
bulmadiklarini dile getirmislerdir. Yapilan gozlemlerin dizenli olarak kaydedilmesinde aday 6gretmenlerin
gorislerinde 6nemli farkhhklar bulunurken %25.80’lik bir dilimin 1'i belirterek ilgili maddeyi hi¢ uygun
bulmadiklarini belirtmesi oldukga dikkat gekicidir. Danigsman 6gretmen kontroliinde MEB tarafindan belirlenen
filmlerin izlenmesini ve kitaplarin okunmasini, izlenen filmler ve okunan kitaplar ile ilgili degerlendirme
yapilmasini, yetistirme egitimi stresince ilgili midir yardimcisi ile ziimre ve veli toplantilarina katilmayi,
haftanin bir giini sehirdeki mize ve kitlphaneleri ziyaret edip, bu mekanlarin egitim amach kullanimlari
konusunda rapor hazirlanmasini cogunlugun 6 ve 7’yi belirterek tamamen uygun buldugu gorilmektedir. Ancak
%17.10’luk bir dilim 1’i belirterek izlenen filmler ve okunan kitaplara iliskin degerlendirme yapmayi, %16.20’lik
bir dilim de rapor hazirlanmasini hi¢ uygun bulmadiklarini dile getirmislerdir. Halk egitim, bilim-sanat merkezleri
gibi kurumlarin ziyaret edilmesi, isleyis ve egitim olanaklari ile ilgili rapor hazirlanmasini da aday 6gretmenlerin
cogunlugunun uygun bulduklari gérilmektedir.

Aday oOgretmenlerin, emekli 6gretmenler ve egitime gonil vermis bireyler ile bir araya gelip deneyim
kazanmalarini, Universitelerin, sivil toplum kuruluslarinin  ve merkez teskilatindaki egitimcilerin
deneyimlerinden yararlanmayi, Eylil doneminden itibaren bagimsiz olarak derslere girilmesini, yazili ve sozli
sinavlarin  Eylil dénemi bitiminde vyapilmasini, yazili sinav kapsaminin mevzuat ve 6gretmenlik
uygulamalarindan olusmasini aday 6gretmenlerin ¢ogunlugunun 6 ve 7’yi belirterek tamamen uygun bulduklari
belirlenmistir. Aday 6gretmenlerin %20.30’luk bir diliminin ise yazili ve s6zlii sinavlarinin géreve baslayacaklari
Eylil doneminin bitiminde yapilmasini 1’i belirterek hi¢ uygun bulmadiklarini belirtmeleri de olduk¢a 6nemlidir.
Aday Ogretmenler s6zli sinavin illerde olusturulan komisyonlar tarafindan yapilmasi konusunda da goris
birligine sahip degildir. Aday 6gretmenlerin %34.80’i 1 ve 2'yi belirterek bu uygulamayi uygun bulmadiklarini,
%29.70'i ise 6 ve 7’yi belirterek bu uygulamayi uygun buldugunu belirtmislerdir. Degerlendirme siirecinde
kullaniilmak (Gizere kisisel ve mesleki gelisim ile ilgili belgelerden olusan bir dosya hazirlanmasini konusunda da
aday ogretmenlerin géris ayrihgl yasadigi gorilmektedir. %24.90'lik bir dilimin 1'i belirterek hi¢ uygun
bulmadigi, %19.10’'luk bir dilimin de 2 ve 3’G belirterek daha az uygun bulduklari ancak diger aday
ogretmenlerin ¢ogunlugunun ise neredeyse tamamen uygun bulduklar goriilmektedir. Bu konuda da aday
o6gretmenlerin gorisleri arasinda tutarsizhklar bulunmaktadir. Performans degerlendirmede ginliklerin
kullanilmasini aday Ogretmenlerin %43.70’inin 1’i belirterek hi¢ uygun bulmadiklari belirlenmistir. Yazil
sinavdan basarisiz olanlara bir sinav hakkinin daha verilmesi ile ilgili aday 6gretmenlerin %71.20’si 7'yi
belirterek bu uygulamayl tamamen uygun bulduklari, ikinci yazili sinavdan da basarisiz olan aday 6gretmenin,
o6gretmen olma hakkini kaybedip memur olmasini aday 6gretmenlerin yarisinin (%50.70) 1’i belirterek hi¢ uygun
bulmadiklari goriilmektedir. Birinci performans degerlendirmesinin, aday 6gretmen yetistirme slrecinde
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danisman 6gretmen ve okul idaresi tarafindan yapilmasini %49.10’luk bir dilimin 6 ve 7’yi belirterek uygun
bulduklari gérulmektedir. Her ne kadar %14.90’lik bir dilim 1’i belirterek hi¢ uygun bulmadigini belirtmis olsa da
gogunlugun neredeyse tamamen uygun buldugu goériilmektedir. ikinci ve Gglincii performans
degerlendirmesinin atama yapilan okullarda gergeklestirilmesi ile ilgili aday 6gretmenlerin %53.10’luk bir dilimi
6 ve 7'yi belirterek degerlendirme seklini uygun bulduklarini belirtmistir.

Aday 6gretmenlerin, il/ilce milli egitim mudurlerinin yetistirme slrecinde aday 6gretmenlerin ¢alisacaklar
egitim kurumlarini belirleyip, kurumun aday 6gretmen igin hazirladig ¢calisma programinin saglkl uygulanmasi
icin destek saglamasi, yetistirme sireci koordinatoriiniin aday 6gretmenlerin okul disi faaliyetlerini ¢alisma
programina uygun olarak koordine edip, yetistirme sirecine iliskin gerekenleri yapmasi, egitim kurumu
yOneticilerinin aday 6gretmenlerin galisma programini danisman 6gretmenle birlikte hazirlayip, programin
saglikli yurGatulmesi igin gerekli tedbirleri almasi, danisman 6gretmenlerin, aday 6gretmenlerin galisma
programini egitim kurumu yoneticisi ile birlikte hazirlayip, aday 6gretmene yardimci olmasi ve danisman
o6gretmenlerin, aday 6gretmenlerin yetismesi igin izleme, degerlendirme ve rehberlikte bulunup, mesleki bilgi,
beceri, tutum ve davranislariyla onlara 6rnek olmasini aday 6gretmenlerin %50.00’dan fazlasinin 6 ve 7’yi
belirterek tamamen uygun bulduklari gérilmektedir. Aday 6gretmenlerin 6gretmenlik meslegine zihinsel olarak
hazir olmalarinin saglanmasi, entelektiiel gelisimlerinin desteklenmesi, egitim ortamlarinin ve ydnetim
sureglerinin isleyisini 6grenmelerinin saglanmasi ile mesleki gelisim ve egitim deneyimlerinin paylasiimasinin
onemini fark etmelerinin saglanmasi ile ilgili aday 6gretmenlerin yine %50.00’dan fazlasinin 6 ve 7’yi belirterek
yetistirme slrecinin amaglarini tamamen uygun bulduklari belirlenmistir.

Aday Ogretmenlerin Mesleki Gelisimi Destekleyecek Bir Aday Ogretmen Egitim Programi icin Onerilerine
iliskin Bulgular

Aday 6gretmenlerin mesleki gelisimlerini destekleyecek bir aday 6gretmen egitimi programi i¢in 6nerileri
Tablo 6’da yer almaktadir.

Tablo 6.

Aday Ggretmenlerin Mesleki Gelisimi Destekleyecek Bir Aday Ogretmen Egitim Programi Igin Onerileri
Oneriler N
Aday 6gretmen yetistirme sireci egitimlerinin géreve baslanilacak yerde yapilmasi 9
Aday 6gretmen yetistirme sirecinde kullanilan giinlik, rapor vb. belgelerin online ortamda 11
hazirlanmasi
Aday Ogretmenlerin yetistiriimesinden sorumlu olan danisman 06gretmenlerin ve okul 21
yoneticilerinin de degerlendirilmesi
Yetistirme sireci sonunda aday 6gretmenin 6gretmenlik meslegine uygunlugunu belirleyecek 5

bir baska degerlendirmenin de yapilmasi

Lisans son sinifta adaylik stirecine hazirlik egitiminin verilmesi 12
Yetistirme siirecinde gorev alan danisman 6gretmenlere ve okul yoneticilerine yonelik nitelikli
egitimlerin diizenlenmesi

Yetistirme sireci egitimlerinin bir bolimunin online olarak verilmesi 34
Yetistirme sireci egitiminde belirli bir siire bagimsiz, belirli bir siire ise danisman 6gretmen 20
esliginde derslere girilmesi

10

Tablo 6’da aday 6gretmenlerin mesleki gelisimi destekleyecek bir aday 6gretmen egitimi programi igin
onerilerine yer verilmistir. Aday 6gretmenlerin dokuzu aday 6gretmen yetistirme slreci egitiminin goreve
baslanilacak illerde yapilmasi gerektigine, on biri giinliik, rapor vb. belgelerin online ortamda hazirlanmasina,
yirmi biri yetistirme siirecinde yer alan danisman 6gretmenlerin ve okul yoneticilerinin de degerlendirilmesine,
besi yetistirme slireci sonunda aday 6gretmenin 6gretmenlik meslegine uygunlugunu belirleyecek bir baska
degerlendirmenin de yapilmasina, on ikisi adaylik sirecine hazirlik egitimlerinin olmasina, onu yetistirme
siirecinde gorev alan danisman 6gretmenlere ve okul yoneticilerine yonelik egitimlerin diizenlenmesine, otuz
dordi yetistirme siireci egitiminin bir béliminin online egitim biciminde verilmesine, yirmisi aday 6gretmen
yetistirme sirecinde belirli bir stire bagimsiz, belirli bir siire ise danisman 6gretmen esliginde derslere girilmesi
yoniinde 6nerilerde bulunmustur. Aday 6gretmenlerin gorislerinden érnekler asagidaki gibidir;

(A.0.23.izmir) “Atandigim ilde aday &gretmen vyetistirme siireci egitimi almam gerekiyor. Atandigim
bolgeye, okula uyumumu saglamam agisindan énemli oldugunu disiintiyorum.”
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(A.0.33.istanbul) “Hazirlanan formlarin elektronik ortamda doldurulmasinin hem kagit hem zaman
acisindan fayda saglayacagini diistintiyorum.”

(A.0.126.Gaziantep) “Daha nitelikli ve basari dolu bir siire¢ icin hizmet ici egitimlerin profesyonel hale
getirilmesi gerekiyor.”

(A.0.142.Gaziantep) “... danisman 6gretmenlerin ve okul idarecilerinin de degerlendirilmesi gerektigini
distntyorum.”

(A.0.8.Elazig) “Siire¢ boyunca neler yaptigimin da géz éniinde bulunduruldugu, gézlemlere yer verilmesi
gereken bir degerlendirmenin daha adil olacagi kanaatindeyim.”

(A.0.122.istanbul) “Hedeflenen projenin Gniversite egitimi sirasinda gerceklestiriimesi daha uygun
goriilmektedir (son 6 ay gibi).”

(A.0.15.Zonguldak) “Siire¢ boyunca neredeyse bizden az bilgiye sahip olan danisman égretmenlerin ve okul
yoneticilerinin daha ciddi bir egitime alinmasi gerekmektedir.”

(A.0.13.izmir) “Belki son iki aylik seminerler ¢evrimici ortamda yapilabilir. Ciinkii daha ¢ok tecriibeler ve
genel konular konusuldu. Bir sistem olusturup evden, isten, kafeden takip edilmesine iliskin bir 6neri
olusturulamaz mi?”

Tartisma, Sonug ve Oneriler

Aday Ogretmenlerin yasayabilecekleri sorunlar ve gereksinim duyabilecekleri egitim alanlari ile yetistirme
sirecine iliskin gorisleri birlikte incelendiginde; aday 6gretmenlerin 6gretim becerisi agisindan 6gretimin
planlanmasinda, dersler arasi baglanti kurmada, 6gretim programinda yer alan kazanimlara ve 6grencilere
uygun teknolojiyi belirleyip materyal gelistirmede c¢ogunlukla sorun yasamayacaklarini dislindikleri
belirlenirken, yetistirme ve calisma programina gére haftanin belirli giinleri ders 6ncesi hazirlik yapip, plan ve
materyal hazirlanmasini ¢ok uygun bulmadiklari gorilmektedir. Baska bir deyisle, aday 6gretmenlerin kendi
yapacaklari planlama ve hazirlik g¢alismalarina iliskin sorun yasama ihtimallerini disuk gorip, yetistirme
surecinde yapmalari gereken planlama ve hazirlik ¢galhismalarindan ¢ok memnun olmadiklari anlagiimaktadir.
Erglinay ve Adiglizel (2016) de yaptigl arastirmada aday 6gretmenlerin mesleklerinin ilk yillarinda 6grencilerini
tanidik¢a ve deneyim kazandik¢a Ogretimi planlama ve uygulamada, sinif yonetimi ve etkili yontem teknik
seciminde kendilerini yeterli hissettiklerini ortaya c¢ikarmistir. Ozen, Kilicoglu ve Yilmaz Kilicoglu (2019) ise
arastirmalarinda ders plani hazirlayan aday 6gretmenlerin, derslerinde ne tlr etkinlikler tasarlayacaklarini,
hangi kaynaklardan vyararlanacaklarini ve hangi materyal tirlerini kullanacaklarini da planladiklarini
belirtmislerdir. ilyas, Coskun ve Toklucu’nun (2017) aday &gretmenler ile gergeklestirdigi arastirmada ise aday
o0gretmenlerin belirli bir bélimi yetistirme siirecinin ders planlama, hazirlik ve degerlendirme uygulamasinin
aksayan yonleri oldugunu belirtmis, 6zellikle atanmadan 6nceki sirecte de 6gretmenlik yapmis olan adaylarin
konu ile ilgili bilgi ve tecriibelerinin olmasinin, uygulamanin kendilerine katki saglamadigini ifade etmislerdir.

Aday 6gretmenlerin yasayabilecekleri sorunlar ve gereksinim duyabilecekleri egitim alanlari ile yetistirme
slirecine iliskin gorisleri kisisel ve mesleki gelisimleri agisindan incelendiginde; aday 6gretmenlerin meslegin
sorumluluklarini yerine getirip diger 6gretmenler ile mesleki gelisimlerine yonelik isbirligi yapmada ¢ogunlukla
sorun yasamayacaklarini dislindikleri belirlenmistir. Benzer bicimde aday 6gretmenler yetistirme ve ¢alisma
programinin kurumlarda kurum yoneticileri ve danisman 6gretmen esliginde yetistiriime, danisman 6gretmen
esliginde ders hazirligi yapma, midir yardimcisi ile toplantilara katilma, merkez teskilatindaki egitimcilerin
deneyimlerinden yararlanma uygulamalarini ve aday 6gretmen yetistirme sirecinin mesleki gelisim ve egitim
deneyimlerinin paylasiimasinin  6nemini fark ettirme amacini ¢ogunlukla uygun bulmaktadirlar. Aday
ogretmenler mesleki gelisimleri agisindan sorumluluk alma ve isbirligi yapmada sorun yasamayacaklarini
distinip, yetistirme surecinde ki uygulamalari da uygun bulmuslardir. Altintas ve Goérgen’in (2017) aday
6gretmen yetistirme sistemini degerlendirdikleri arastirmalarinda da danisman 06gretmenler ve aday
ogretmenler arasindaki mesleki gelisim iliskisine deginilmis ve danisman 6gretmenlerin aday o6gretmenlerin
mesleki gelisimine katki saglamasi gibi olumlu bir yoniinin oldugunu vurgulanmistir. Oral ve Demir (2016) de
arastirmalarinda 2016 yilinda uygulamaya konulan aday 6gretmen yetistirme programinin aday 6gretmenlerin
mesleki gelisimlerine olumlu yonde etkileri oldugunu belirtmistir. Kearney (2014) arastirmasinda Japonya,
Almanya, Yeni Zelanda, isvicre, Cin, Fransa, Kanada ve Amerika gibi adaylik egitiminde oldukca basarili kabul
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edilen Ulkelerin programlarinda danisman Ogretmen desteginin, diger O6gretmenlerle isbirligine olanak
taninmasinin, gozlemlerin, seminer ve g¢alistaylarin ve aday O6gretmene saglanan destegin yetistirme
programinin dnemli 6zellikleri oldugunu belirtmistir.

Aday Ogretmenlerin kisisel ve mesleki gelisimleri agisindan kurumlarin ve Milli Egitim Bakanliginin
diizenledigi kisisel ve mesleki gelisim etkinliklerine katilhp, etkinlikleri takip etmede c¢ogunlukla sorun
yasamayacaklarini dusindikleri belirlenmistir. Yetistirme silreci uygulamalarinda da haftanin bir gini
bulunduklari sehirdeki mizeleri ve kitluphaneleri ziyaret ederek bu mekanlarin egitim amagli kullanimi
konusunda incelemeler yapmayi, Universitelerin, sivil toplum kuruluslarinin isleyislerini 6grenmeyi, emekli
O0gretmenler ve egitime gonll vermis bireyler ile bir araya gelip deneyim kazanmalarini saglayan kisisel ve
mesleki gelisim etkinliklerine katilmayi, MEB tarafindan belirlenen egitim igerikli filmleri izleyip kitaplari
okumay! ve degerlendirme yapmayl tamamen uygun bulmuglardir. Kisisel ve mesleki gelisimleri agisindan
kendilerini gelistirmek adina bir sorun yasamayacaklarini diisiinen aday 6gretmenler yetistirme siirecinin kisisel
ve mesleki gelisimi destekleyen uygulamalarini da tamamen uygun bulmaktadirlar. Kozikoglu ve Soyalp (2018)
de aday 6gretmen yetistirme programinin; aday 6gretmenlere deneyim kazandirip onlari meslege hazirladigini,
kitap ve film izleme etkinlikleri ile aday 6gretmenlere katki sundugunu ortaya c¢ikarmis ve aday 6gretmenlerin
¢ok yonlu olarak mesleki gelisimlerinin desteklendigini belirtmistir. Topsakal ve Duysak (2017) da yetistirme
sureci egitimlerinde okunan kitaplarin, izlenen filmlerin ve gergeklestirilen ziyaretlerin olumlu oldugunu, aday
O0gretmenlerin entelektiel bilgi, beceri ve tutumlarla donanimh bir hale gelmelerine imkan tanidigini
belirtmistir. Yapilan diger bazi arastirmalarda da okunan kitaplarin, izlenen filmlerin ve gergeklestirilen okul disi
faaliyetlerin aday 6gretmenlerin kisisel ve mesleki gelisimlerine olumlu yonde etkileri oldugu belirlenmistir
(Cengiz, 2018; Gil, Tirkmen & Aksel, 2017).

Aday o6gretmenlerin, performanslarinin degerlendirilmesinde diger 6gretmenlerin, 06grencilerin, okul
yoneticilerinin ve kendi gorislerinin alinmasini olumlu karsiladiklari ve yapilacak c¢oklu degerlendirmelerin
dogru bir degerlendirme anlayisi oldugunu dusiindikleri ve ¢oklu degerlendirme ile ilgili bir sorun
yasayacaklarini disinmedikleri goriilmektedir. Yetistirme slrecinde birinci performans degerlendirmesinin,
aday Ogretmen yetistirme slrecinde, danisman 6gretmen ve okul idaresi tarafindan yapilmasini, ikinci ve
Uglncu performans degerlendirmesinin ise atamalarinin yapildigi okullarda gergeklestirilmesini farkli goérisler
olsa da ¢ogunluk uygun buldugunu belirtmistir. Aday 6gretmenlerin, siireg icerisinde performanslarinin ¢oklu
bir bicimde degerlendiriimesini uygun bulduklari gorilmektedir. Tas (2016) da vyaptigl arastirmada
degerlendirme sirecinin objektifliginin ve tutarlihginin saglanabilmesi icin coklu degerlendirmenin temel
alinmasini yani birden fazla degerlendirici ve veri kaynagindan yararlanilmasi gerektigini belirtmistir. Buldu
(2014) ise arastirmasinda 6gretmenlerin kendilerini gelistirebilmeleri igin goklu yontemlerle degerlendirilmeleri
gerektigini ve bu degerlendirmeler ile mesleki gelisim ihtiyaglarinin belirlenmesinin mimkiin oldugunu
belirtmektedir. Agaoglu, Simsek ve Ceylan (2001) da arastirmalarinda ¢oklu degerlendirme yaklasimin olumlu
etkileri oldugunun ve egitim ortaminda uygulanmasi gerektigini ifade etmektedirler.

Aday 6gretmenlerin yasayabilecekleri sorunlar ve gereksinim duyabilecekleri egitim alanlari ile yetistirme
sirecine iliskin gorusleri okul, aile ve toplum iliskileri agisindan incelendiginde; aday 6gretmenlerin deneyimli
ogretmenler ile iletisim kurup yardim almada, diger aday 6gretmenler ile iletisim kurmada ve okul yoneticileri
ile rehber 6gretmenlerden yardim almada c¢ogunlukla sorun yasamayacaklarini dusiindikleri belirlenmistir.
Ancak aday 6gretmenlerin diger maddelere oranla gereksinim duyduklari konularda okul yéneticilerinden ve
rehber 6gretmenlerinden yardim almada daha yiiksek oranda sorun yasama ihtimalleri oldugunu dusindikleri
de belirlenmistir. Yetistirme siirecine gére aday oOgretmenlerin, calisma programini danisman Ogretmenle
birlikte hazirlayip, programin saghkh yiritiilmesi icin gerekli tedbirleri alan okul yéneticilerinin gérevlerini ve
aday o6gretmenlerin ¢alisma programini egitim kurumu yoneticisi ile birlikte hazirlayip, aday 6gretmene
yardimci olan ayni zamanda aday 6gretmenlerin yetismesi icin izleme, degerlendirme ve rehberlikte bulunup,
mesleki bilgi, beceri, tutum ve davranislariyla onlara 6rnek olan danisman 6gretmenlerin goérevlerini tamamen
uygun bulduklari goérilmektedir. Balkar ve Sahin’in (2014) arastirmasinda da danisman 6gretmen egliginde
gerceklestirilen uygulamalarin 6gretmenlerin mesleki performanslarini artirdigi ve sorunlarin etkili ve kisa siire
icerisinde ¢ozlime kavusturdugu belirlenmistir. Kilic, Babayigit ve Erkus’un (2016) arastirmasinda da aday
6gretmen vyetistirme slreci icerisinde aday 6gretmenlerin danisman 6gretmen esliginde gerceklestirdikleri
uygulamalar sayesinde deneyim kazandiklari sonucuna ulasiimistir. Sarica ve Ozpolat'in (2018) yaptigi
arastirmada da aday Ogretmenlerin, yetistirme sirecinde okul mdidurlerinin rollerine iliskin belirttikleri
goruslerin ¢cogunlukla olumlu olmak Gzere olumsuz gérislerin de oldugu belirlenmistir. Okul yoneticilerinin hem
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yol goésterici, olumlu, anlayish, tecriibeli, danisman ve aday 6gretmen arasinda koordinasyonu saglayan hem de
bilgilerinin yetersiz, olumsuz, ilgisiz ve rollerinin gereksiz oldugu yoniinde gorusler yer almaktadir.

Ogrencilerin gelisimi ile ilgili olarak aileler ile bilgi alisverisinde bulunmada, okulun bulundugu cevreye
uyum saglamada, konaklamada, okul-gevre arasinda isbirligini saglamada ve okula ulasim konusunda aday
ogretmenlerin Ggte ikisinin sorun ya da kismen sorun yasayacagini disiindigi belirlenmistir. Belki de hig
gitmedikleri yerlerde, gérmedikleri insanlarla bir arada olacak olmalari aday 6gretmenlerin tedirgin olmalarina
ve endise duymalarina neden olabilmektedir. Yetistirme programina gore farkh dillerin kullanildigi bolgelere
gidecek aday 6gretmenlerin bolgenin kiltirel 6zelliklerine gore egitim almayi ve Tirkge disinda kullanilan
dillerle ilgili temel diizeyde bilgi sahibi olmayi iceren uygulamalari tamamen uygun bulmalari, farkh bélgelerin
kosullarina uyum saglama gabasi igerisinde olduklarini disindirmektedir. Sezgin (2005) de arastirmasinda
goreve yeni baglayan o6gretmenlere, meslege ve okula uyum saglamada yardimci olunmasi gerektigini
belirtirken, Altintas ve Gorgen (2017) ise aday ogretmenlerin atandiklari illerden farkli yerlerde goreve
baslayacak olmalarinin aday 6gretmenlerin gorev yapacaklari yerlere uyum saglamalarini zorlastirabilecegini
vurgulamistir. Kése (2016) ise arastirmasinda aday 6gretmen yetistirme siirecinin sehir merkezlerinde yer alan
okullarda gergeklestirilmesinin, kirsal bolgede gorev yapacak 6gretmenler icin problem dogurabilecegini
belirtmistir.

Aday Ogretmenlerin aday 6gretmen yetistirme sirecinde, Ogretmenlik meslegine hazirlandiklari ve
kendilerini gelistirmek igin blyik emek verdikleri g6z 6niinde bulunduruldugunda is yiklerinin ve doldurmalari
gereken belge sayisinin azaltilmasi gerekmektedir. Ayrica heniiz 6gretmenlige yeni baslayan aday
ogretmenlerin mesleki anlamda yasayabilecekleri sorunlar ve karsilasabilecekleri gesitli (konaklama, barinma,
ulasim gibi) sorunlari da goz 6ninde bulunduruldugunda mesleginin ilk yillarinda stres ve kaygi diizeylerinin
ylksek olmasi olduk¢a muhtemeldir. Bu nedenle aday 6gretmenlerin ilk yillarini daha rahat ve 6grenmeye acik
bir bicimde gecirebilmeleri icin gerekli tedbirler alinmalidir.

Aday Ogretmenlerin gorev yapacaklari egitim kurumlarinin bulunduklari yerler genellikle yasadiklari
yerlerden farkli cografi ve ekonomik ozellikleri olan yerlesim yerleri olmaktadir. Bu nedenle okul yoneticisi
basta olmak lzere danisman 6gretmenler ile birlikte okul ya da bolge 6zelinde aday 6gretmen egitimi igin Milli
Egitim Bakanhg tarafindan destek faaliyetleri saglanabilir. Ozellikle en yakin {niversite ve egitim fakiiltesi ile
ishbirligi icerisinde olunup bolgenin ekonomik, cografi ve kiltiirel 6zelliklerine ve boélge insanlarinin beklenti ve
ihtiyaclarina gére o bolgede gérev yapacak aday 6gretmenlerin meslege ve yeni ortama uyum saglayabilmesi
icin neler yapilabilecegi konusunda bir yol haritasi ¢ikarilabilir.

Aday O6gretmen yetistirme egitiminin akademisyenlerin, MEB uzmanlarinin, okul yoneticilerinin, kidemli
O0gretmenlerin ve aday 6gretmenlerin gorisleri alinarak, aday 6gretmenlerin mesleki uyumunu ve gelisimini
destekleyecek bir bicimde gdzden gegirilmesi gerekmektedir. Buna gére aday 6gretmen yetistirme slrecinde
yapilan galismalar ve verilen bilgiler, aday Ogretmenlerin karsilasabilecekleri 6zel durumlar gz o6niinde
bulundurularak lisans programlarinin bir tekrar olarak degil, tamamlayicisi ve meslege uyumu destekleyici
olmalidir. Ozellikle aday &gretmenin yetismesi siirecinde dnemli rolleri olan danisman dgretmenler ve okul
yoneticileri aday 6gretmen yetistirme silirecindeki rolleri konusunda etkili bir bicimde bilgilendirilmelidir. Aday
ogretmenlerin aday 6gretmen yetistirme sirecine iliskin yeterli bilgiye sahip olmamalari slreci olumsuz
etkilemistir. Bu dogrultuda aday 6gretmen yetistirme egitimlerinin planlandiktan sonra pilot uygulamasinin
yapilmasi gerekmektedir. Pilot uygulama sonuglari dogrultusunda, gerekli diizenleme ve iyilestirme ¢alismalari
ile yapilandirilacak bir egitim siireci daha verimli olacaktir.
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