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The purpose of this study was to examine the effect teaching practices on
pre-service teachers’ attitude towards teaching profession and sense of
efficacy beliefs. The explanatory sequential design, which is one of the
mixed methods research designs, was used in this study. The study group of
this research consisted of pre-service teachers who were studying at Nigde
Omer Halisdemir University, Faculty of Education, Pedagogical Formation
Training Certificate Programme (n = 14). While parametric test statistics
were used in the analysis of the quantitative data, content analysis
technique was employed in the analysis of the qualitative data. According to
the results of the study, it was concluded that teaching practices have a
statistically significant effect on the attitude of pre-service teachers towards
the profession and that these practices were not effective in developing
their sense of efficacy beliefs.
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Introduction

Based on the fact that the most important element of an education system is the teacher (Kog & Demirel,
1999), it can be said that the teacher is both affected by the system and affects the system itself (Aslan &
Saglam, 2017). Teachers are individuals who are in the cornerstone within the system to raise individuals in the
desired quality (Ozay-Kése, 2014). The teacher has an undeniable role in the development of the society and
the training of qualified manpower (Aslan & Saglam, 2018). From this perspective, it can be said that teachers
should be trained in a good way in reaching the desired goals in education (Kana, 2014). Therefore, teacher
education has a very important place for the education system to reach the goals required by the era and to
make the quality of education (Saglam & Kiriim, 2005). Not giving the necessary importance to teacher
education will cause unqualified teachers to enter the system and this will most likely affect the education
system negatively (Aslan & Saglam, 2018) because the changes made in the education system without raising
qualified teachers cannot create the desired effect (Kana, 2014). In this context, it can be said that teacher
education constitutes a significant part of education reforms (Ekinci & Tican-Basaran, 2015) and teacher
education is one of the factors that determine the quality of the education system (Oguz, 2004). The fact that
the teacher is the focus of improving the quality of the education system draws attention to teacher training
programmes (Ekinci & Tican-Basaran, 2015). Thus, the quality of the programmes employed in the training of
pre-service teachers also closely affects the quality of teachers (Gorgen, Cokgaliskan, & Korkut, 2012).
Therefore, it can be argued that the training they received before service is at the beginning of the variables
that determine the quality of the education services that teachers perform (Sagir, Bilen, & Ercan, 2014).

In the education system, teachers are expected to have some qualifications (Ministry of National Education
[MoNE], 2017). In this respect, teachers need to undergo a good pre-service training process in order to have
certain qualifications (Aslan & Saglam, 2018). Teaching practices constitute the most important aspect of the
pre-service training (Ko¢ & Demirel, 1999). These practices are a very important university course giving
prospective teachers an opportunity to put into practice what they have learned theoretically (Aslan & Saglam,
2017). This course has an important place in the development of teaching skills, due to the fact that teaching
practices course that teacher candidates receive before the service presents them an opportunity to put into
practice the theoretical knowledge they have (Sagir, Bilen, & Ercan, 2014). The teaching practices course is
implemented in order to put the theoretical knowledge which pre-service teachers have gained into practice
before the service (Ozkan, Albayrak, & Berber, 2005), has an important place in determining the deficiencies of
pre-service teachers (Kana, 2014) because they are being able to use the theoretical knowledge effectively and
efficiently in the classroom is possible with sufficient application opportunities before the service (Harmandar,
Bayrakceken, Kincal, Blyikkasap, & Kizilkaya, 2000).

Practices applied by pre-service teachers in schools are of great importance in terms of developing skills
related to general culture and pedagogical formation knowledge and content knowledge related to teaching
profession (Riza & Hamurcu, 2000). Teaching practices are an important support for the pre-service teachers to
gain the competencies and responsibilities required by the profession (Ko¢ & Demirel, 1999). For this purpose,
the Higher Education Council (HEC) has conducted various studies to provide the transfer of theoretical
knowledge to the application in teacher education (Gérgen, Cokgaliskan, & Korkut, 2012). One of these studies
is the teaching practice course that has been added to teacher training programmes to increase faculty-school
cooperation (HEC, 1998). This course is designed to enable pre-service teachers to improve their knowledge
and skills by applying them in a classroom environment within the scope of HEC—-World Bank National
Education Development Project (HEC, 1998). Teaching practices course has the quality that gives teachers a
chance to apply the knowledge gained in the classes and to receive feedback from teachers/instructors and
students (HEC, 2007). The most important purpose of these practices in schools is the introduction of the
teaching profession and the mentor teachers' contribution to the professional development of pre-service
teachers (Gokge & Demirhan, 2005). It is expected that teaching practices course, which has an important place
in teacher education (Aslan & Saglam, 2017), also increases the positive attitude of pre-service teachers
towards the profession (Ozay-Kése, 2014) and improve their professional competence (Eker, 2015; Sagir, Bilen,
& Ercan, 2014). When pre-service teachers begin teaching profession, they should have a higher level of sense
of efficacy belief to perform their duties effectively (Tschanen-Moran & Hoy, 2001). If the teaching practices in
the schools, which are the most effective way of establishing the sense of efficacy beliefs of pre-service
teachers, become successful, these practices can contribute to make pre-service teachers feel competent
(Oksiiz & Coskun, 2012) because pre-service teachers improve sense of efficacy by seeing their strengths and
weaknesses through teaching practices (Tschanen-Moran, Woolfolk-Hoy, & Hoy, 1998). As a matter of fact,
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teaching practices have a quality that offers direct experiences to pre-service teachers (Tschanen-Moran &
Hoy, 2001). In this respect, it can be said that these practices, which offer direct experiences, can make
significant contributions to the development of sense of efficacy beliefs of pre-service teachers (Tschanen-
Moran, Woolfolk-Hoy, & Hoy, 1998). In this context, teaching practices received during the pre-service training
period can be defined as the most effective course in the development of the sense of efficacy beliefs of pre-
service teachers (Oksiiz & Coskun, 2012). At the same time, one of the preconditions for individuals, who will
perform the teaching profession, to fulfill the requirements of this profession more effectively is the attitude
towards teaching profession (Bayrakdar, Vural-Batik, & Barut, 2016). Based on the opinion that the attitude of
the individuals towards their professions can affect their achievements in their professions positively or
negatively (Semerci & Semerci, 2004), it can be said that it is very important that pre-service teachers have
positive attitude towards teaching in performing their duties when they begin the profession (Nalgaci &
Sokmen, 2016). It is because pre-service teachers’ positive attitude towards teaching profession will enable
them to be more effective in performing this profession (Ko¢ & Demirel, 1999). The success of pre-service
teachers in the profession depends on their love and willingness to practice this profession (Aydin & Saglam,
2012). It is unlikely that pre-service teachers will be able to perform this profession effectively and efficiently
without having positive attitude towards the teaching profession (Celik6z & Cetin, 2004). In this sense, it is
thought that teaching practices taken during the pre-service training period have an undeniable role in pre-
service teachers’ positive attitude towards the profession (Sisman & Acat, 2003). After all, teaching practices
have an important place for pre-service teachers in gaining sense of efficacy (Bayrakdar, Vural-Batik, & Barut,
2016), as well as developing positive attitudes towards teaching profession (Oksiiz & Coskun, 2012).

Although it is stated that teaching practices have a very important place in developing sense of efficacy
beliefs besides gaining positive attitudes towards the profession (Ben-Peretz, 2001), very little is known about
the effects of teaching practices on pre-service teachers. Firstly, the research on the effect of teaching practices
on the attitude of pre-service teachers towards the profession (Kilig, 2004; Kog & Demirel, 1999; Sisman & Acat,
2003; Toprakel, 2003) and sense of efficacy belief are limited (Aktag, 2011; Sagir, Bilen, & Ercan, 2014).
Although teaching practices have a significant place in making pre-service teachers gain positive attitudes
towards the profession, as well as develop their sense of efficacy belief (Ben-Peretz, 2001), little is known
about this issue. Even though the research literature reports that teaching practices have a significant influence
on the development of pre-service teachers’ attitude towards the profession (Kili¢, 2004; Kog¢ & Demirel, 1999;
Sisman & Acat, 2003; Toprakel, 2003) and their sense of efficacy belief (Aktag, 2011; Sagir, Bilen, & Ercan,
2014), this issue is contradictory in terms of the pre-service teachers taking pedagogical formation training. In
Turkey, the need for teachers at the secondary level is generally met by the graduates of science-literature
faculties. However, the fact that pedagogical formation training is tightened to a short period of time as a year
raises questions about whether pre-service teachers have achieved the necessary competencies. Unlike the
pre-service teachers studying at education faculties, the pre-service teachers taking pedagogical formation
training are both taking courses about educational sciences and performing the teaching practices. This
situation inevitably makes the quality of pedagogical formation training questionable in terms of raising
qualified teachers. In this direction, the aim of this explanatory sequential mixed methods research (Creswell &
Plano-Clark, 2011; Tashakkori & Teddlie, 1998) has been to reveal the effect and role of teaching practices on
pre-service teachers’ attitude towards the teaching profession and their sense of efficacy beliefs.

Method

Research Design

This study is a mixed methods research (Tashakkori & Teddlie, 1998), which adopted explanatory sequential
design, one of the mixed method research designs (Creswell & Plano-Clark, 2011). The aim of the explanatory
sequential pattern is to begin the research problem with the quantitative stage both for data collection and
analysis and then to conduct qualitative study to explain the quantitative results (Creswell, 2012). The main
rationale for using the explanatory pattern in this research is that different patterns have different strengths
and weaknesses and that the data can be combined effectively to make use of these differences (Plano-Clark &
Ivankova, 2016). Therefore, in this study, the quantitative data were initially collected, then qualitative data
were gathered to help explain and elaborate the quantitative findings.
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Research Group

The study group of this research consisted of the pre-service teachers (n =14) who were studying at the
Pedagogical Formation Training Certificate Programme at the Faculty of Education of Nigde Omer Halisdemir
University in the spring term of the 2017-2018 academic year. Pre-service teachers, who constituted the study
group, were also studying in the 4th year of the History Department of the Faculty of Science and Literature of
the same university. 50% of the study group consisted of males (n =7) and %50 consisted of (n = 7) females. In
addition, the average mean age of the pre-service teachers participating in the research was 21 (SD = .13).

Procedure

In the research, the pre-service teachers carried out teaching practices during a period of 14 weeks. The
process in the research was put into practice in light of the programme proposed by the HEC. The pre-service
teachers spent the first week of the research process with getting to know the school and the mentor; the next
five weeks were spent by observation activities, and the last eight weeks by practice activities (see Table 1).

Table 1.
Process of Teaching Practices
Week Activities

1. Term Plan
1. Week 2. Meeting with the group, introduction of the course and the practice school

1. A day of the teacher at school
2. Week 2. Instructional strategies the teacher uses
3. Week 1.Teacher’s classroom management and control

1. Teacher in the constructivist approach
4. Week 2. Course activities and assessment of students

1. Observation of questioning and materials and resources used at school
5. Week 2. Making a course plan and observing a friend as a pre-service teacher
6. Week 1. Observation of the teachers’ teaching-learning process via observation form

2. Making a course plan and observing a friend as a pre-service teacher
7.Week 1. Making a course plan/observing a friend as a pre-service teacher /creating case data
8.Week 1. Making a course plan/observing a friend as a pre-service teacher /creating case data
9. Week 1. Making a course plan/observing a friend as a pre-service teacher /creating case data
10. Week 1. Making a course plan/observing a friend as a pre-service teacher /creating case data
11. Week 1. Making a course plan/observing a friend as a pre-service teacher /creating case data
12. Week 1. Making a course plan/observing a friend as a pre-service teacher /creating case data
13. Week 1. Making a course plan/observing a friend as a pre-service teacher /creating case data
14. Week 1. Making a course plan/observing a friend as a pre-service teacher /creating case data

The first week of the study was completed with getting to know the group, getting information about the
course, and introduction of the practice school. In the first week, accompanied with the lecturer conducting the
research, the pre-service teachers also visited schools, where they would carry out the practices, and got to
know about the school staff (school principal, mentor teachers, and other teachers). During this visit, the
course days and hours that the pre-service teachers would carry out practices were determined. The pre-
service teachers spent two days in practice schools each week; they performed observation on the days that
they did not carry out practice. They spent the first five weeks by observing and the last eight weeks by
practice. Regarding the first five weeks, the pre-service teachers shared their observations with the lecturer;
the observations conducted were discussed and inferences were made on how an effective and efficient course
should be. After the observation process, the pre-service teachers went through the practice process.

Each pre-service teacher had the opportunity to practice at least one course hour every two weeks. The
lesson plans of the pre-service teachers about the practice were reviewed by the lecturer every week and
necessary feedback was provided to them. The lecturer evaluated the practices and had the opportunity to give
feedback on the lesson plans, by spending at least one hour with the pre-service teachers every week. Besides
this, the lecturer visited the practice schools from time to time to make observations on the pre-service
teachers. The lecturer shared the results obtained from these observations with the pre-service teachers in the
courses at the faculty of education and provided feedback regarding an effective lesson. In addition, the
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lecturer occasionally followed the course videos of the pre-service teachers and provided them with the
feedback on the lessons.

Data Collection Tools

In the study, while "Attitude Scale towards Teaching Profession" and "Teachers' Sense of Efficacy Belief
Scale" were used for the collection of quantitative data, the "observation form", "interview form", and "diary
form" were used in collecting qualitative data. The explanatory information about the scale and forms used in
the research were tried to be briefly described by addressing them under the titles of "quantitative data

collection tools" and "qualitative data collection tools".

Quantitative Data Collection Tools

Attitude Scale towards Teaching Profession. "Attitude Scale towards Teaching Profession", developed by
Ustiiner (2006), was used to examine the pre-service teachers’ attitude towards the teaching profession. The
scale consists of a total of 34 items and all items are in 5-Point-Likert format (1 = strongly disagree; 2 =
disagree; 3 = neutral; 4 = agree; 5 = strongly agree). While 14 of the items in the scale contain positive
judgments, the remaining 10 items contain negative judgments. Besides this, the scale is one-dimensional (item
34; e.g., “I think | will be a knowledgeable and competent teacher”; a = .93). In addition, the reliability
coefficient obtained from the scale showed that the scale had an excellent value to be used in the study
(Ustiiner, 2006).

Teacher Sense of Efficacy Belief Scale. In order to examine the sense of efficacy beliefs of pre-service
teachers, "Teacher Sense of Efficacy Belief Scale", developed by Tschanen-Moran and Hoy (2001) and adapted
into Turkish by Capa, Cakiroglu, and Sarikaya (2005), was used. The scale consist of a total of 24 items and all
items are in 5-Point-Likert format (1 = strongly disagree; 2 = disagree; 3 = neutral; 4 = agree; 5 = strongly agree).
In addition, the scale is three-dimensional; (a) sense of efficacy regarding student engagement (item 8; e.g., "To
what extent can you achieve to work with the difficult students? "; a = .82), (b) sense of efficacy regarding
instructional strategies (item 8, e.g., How well do you respond to the students' difficult questions? a = .86), (c)
sense of efficacy regarding classroom management (item 8; e.g., "How much can you control the behaviors that
affect the course negatively in the classroom?"; a = .84). In addition, the reliability coefficients had good values
for the scale to be used in the study. However, the results of the confirmatory factor analysis applied to the
scale (TLI =.99; CFl = .99; RMSEA = .07) showed that the scale had acceptable values in order to be used (Capa,
Cakiroglu, & Sarikaya, 2005).

Qualitative Data Collection Tools

Interview Form. The main aim of an interview is to collect information about a topic of interest or a
question being wondered (Patton, 2002). Interview is required to learn about behaviours, feelings or how
people express the world around them (Merriam, 1998). In this regard, it was thought to use the interview
method, which is considered to contribute to collecting more meaningful data, in the diversification of data of
the study (Creswell, 2013). Therefore, a semi-structured interview form was used in the study to examine the
attitude of pre-service teachers towards the teaching profession and their sense of efficacy beliefs. In the
preparation of the interview form, the literature review was made and the forms and scales related to the
attitudes towards the teaching profession and the sense of efficacy beliefs were examined. A total of eight
open-ended questions were prepared, in line with the form and scales studied on the basis of the scope. These
questions were presented to the experts from the fields of linguistics and educational sciences; the questions
were subjected to pilot application as a result of the feedback from these experts. In the study, the interview
form was implemented in a group of five people consisting of different pre-service teachers; thus, the
comprehensibility, usefulness, and the purpose of serving the questions were examined. Reviewing the
prepared interview form after the pilot implementation, some revisions were made on the form (i.e., by adding
probes to questions, changing the place of some questions, etc.) After the necessary changes were made, the
interview form became ready to be used in the study.

Observation Form. Observation constitutes one of the basic methods used in qualitative research (Creswell,
2013). Observation defines the process of collecting the data needed by the research through monitoring by
using people, society or a tool (Merriam, 1998). Observation, which is an important resource in qualitative data
collection, is one of the main aids in clarifying the complexity of social events (Patton, 2002). For this purpose, a
semi-structured observation form was used in order to examine the pre-service teachers’ attitudes towards
teaching profession and their sense of efficacy beliefs. The observation form consists of the dimensions of the
"attitudes towards teaching profession" and "teacher sense of efficacy beliefs". In this form, the dimension of
"attitudes towards the teaching profession" consist of a total of three sub-dimensions as interest for the
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teaching profession, love for the teaching profession, and the desire to do the teaching profession. In addition
to this, the dimension of "teacher sense of efficacy beliefs" consists of a total of three sub-dimensions as
student engagement, using instructional strategies, and classroom management. These questions were
presented to the experts from the fields of educational sciences; as a result of the feedback from these experts,
the questions were subjected to pilot application. In the study, the observation form prepared was applied in a
group of different pre-service teachers, thus, the dimensions' state of serving the purpose was examined in the
form. The observation form was made ready to use after the necessary changes were made on it.

Diary Form. Diaries have the qualification of a document in terms of transferring the experiences of the
individuals participating in the study (Glesne, 2011). Examination of documents such as diary is of importance
in terms of giving the individual point of view of the author of the document (Merriam, 1998). For this purpose,
a log form was prepared in order to examine the attitudes of pre-service teachers towards the teaching
profession and their sense of efficacy beliefs. The prepared diary form consists of the dimensions of "attitudes
towards teaching profession" and "teacher sense of efficacy beliefs". In this form, the dimension of "attitudes
towards the teaching profession" consists of a total of three sub-dimensions as interest for the teaching
profession, love for the teaching profession, and the desire to do the teaching profession. In addition, the
dimensions of "teacher sense of efficacy beliefs" consist of a total of three sub-dimensions as efficacy for
student engagement, efficacy for instructional strategies, and efficacy for classroom management. The
questions in the diary were presented to the experts from the fields of educational sciences; as a result of the
feedback taken from these experts, the questions were subjected to pilot application. The diary form,
developed as a result of the pilot application, was made ready to use by making necessary revisions on it.

Data Analysis
In this research, data analysis was carried out in two stages; these stages were the "analysis of quantitative
data" and the "analysis of qualitative data".

Quantitative Data Analysis

The data obtained from the research group of the study were saved in the SPSS 22.0 package program for
appropriate statistical analysis. In the study, before the statistical analyses of the quantitative data, it was
checked whether the data showed normal distribution and there was a significant difference between the
distributions of their variances. In this study, due to the fact that the size of the research group was less than
30, it was deemed appropriate to use Shapiro-Wilk test in order to check whether the data shows normal
distribution (Howell, 2006). In the study, based on the pre-test results obtained from the "Attitude Towards
Teaching Profession Scale" (Wpretest = .95, p = .48, p > .05) and "Teacher Sense of Efficacy Belief Scale"
(Wpretest = .930, p = .30, p > .05) to collect quantitative data and the Shapiro-Wilk test results of the data
obtained from the post test results of "Attitude Towards Teaching Profession Scale" (Wposttest =.90, p = 11, p
>.05) and "Teachers' Sense of Efficacy Belief Scale" (Wposttest =.96, p =.77, p > .05) showed that the collected
data had a normal distribution (Gall, Gall, & Borg, 2003). Therefore, it was deemed appropriate to use
parametric test statistics in the analyses of the quantitative data (Creswell, 2012). In addition, dependent group
comparison was made in order to answer the quantitative sub-problems of the study. In the study, dependent
samples t-test was used in intergroup comparisons (Gall, Gall, & Borg, 2003). Descriptive statistics were also
used in giving arithmetic mean and standard deviation of the scores obtained from the research group
(Shavelson, 2012).

Qualitative Data Analysis

In the study, before beginning to analyse the qualitative data, firstly the data collected from the pre-service
teachers were transferred to computer by the researcher. All qualitative data recorded in the Microsoft Office
(MS) Word 2007 package programme were classified separately according to the date and type (observation,
interview, and diary). In the study, a list of codes based on the relevant literature (Bogdan & Biklen, 2003;
Denzin & Lincoln, 2005) was established just before the analysis of the qualitative data. In the study, TC code
was given for the interview data obtained from the pre-service teachers, OB code was given for the
observation data, and LD code was assigned for the diary data. Content analysis was used in the analysis of the
qualitative data obtained in the study (Berg & Lune, 2011; Miles & Huberman, 1994). In the content analysis,
the data similar to each other were brought together around specific concepts and themes and interpreted in a
way that the reader could understand (Patton, 2002). It is aimed to reach more in-depth and more themes with
content analysis method rather than an analysis based on predetermined themes according to the results of
the study (Miles & Huberman, 1994). Qualitative data collected for the content analysis were coded twice
without interruption and four to five times intermittently by the researcher. The qualitative data set was read
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continuously by the researcher and draft encodings were made on the data output. In this way, draft encodings
were made several times. Thus, the consistency of the coding was tried to be ensured comparing the draft
encodings made several times. Later, the actual coding process was started after the draft coding and here the
themes, where codes can create meaningful patterns, were reached (Auerbach & Silverstein, 2003). After
carrying out studies on trustworthiness and credibility of the qualitative data analysed and the themes
reached, the study ended with the stages of data description and reporting.

Trustworthiness and the Credibility of Qualitative Data

It is very important to provide trustworthiness and credibility for the data collected in qualitative research
(Denzin & Lincoln, 2005). Therefore, it is of great importance to take measures regarding trustworthiness and
credibility in the collection of the research data (Bogdan & Biklen, 2003). In order to ensure the credibility of
the data obtained in this qualitative research, the techniques such as diversity, depth-focused data analysis,
ensuring long-term interaction, and participation confirmation were used (Erlandson, Harris, Skipper, & Allen,
1993). The diversity used in the study requires researchers to use multiple and different data sources to
develop conceptual categories (Creswell, 2013). Researchers tried to reveal different perspectives of facts and
events in various ways through diversification (Patton, 2002). At the same time, in order to understand the role
and contribution of teaching practices on pre-service teachers, the researchers spent a long period of time in
the field and tried to establish a trust relationship with the stakeholders. Indeed, a researcher who spent a long
time in the field can reveal the events, facts, situations, and comments from the perspective of the participants
(Glesne, 2011). In this way, researchers were able to collect more depth-oriented data by spending a long time
in the field. Also, there is great benefit in the confirmation of the results obtained from the research, and the
results and comments that the researcher reach related to them with the data sources (participants) (Yildirm &
Simsek, 2008). For this purpose, the researchers gathered the data they collected and presented them to the
participants' opinions and asked the pre-service teachers to give their opinion on their accuracy. In this process,
however, the researchers also made it possible for the participants to remove their opinions from the data set
or add new ones to it.

Detailed descriptions were used in order to ensure the transferability of research findings (Patton, 2002).
Credibility of findings in the qualitative research depend on the sufficient description of the data obtained
(Bogdan & Biklen, 2003). As a matter of fact, detailed description is the expression of raw data to the reader
without adding comments in a structured way according to the concepts and themes emerging (Yildirm &
Simsek, 2008). For this reason, the findings obtained in the research were transferred without any comment
and direct quotations were frequently used by the researchers.

Results

In this part of the research, the findings obtained by analysing the data, which were collected in order to
solve both the quantitative and qualitative problems of research were given. For this reason, the findings
obtained in the research were given under the headings of "quantitative findings" and "qualitative findings".

Quantitative Findings
Quantitative findings obtained in the study were examined under the titles of the "attitude towards
teaching profession" and "teacher sense of efficacy beliefs".

Attitude towards Teaching Profession

In the study, in order to be able to compare the pretest and posttest scores of the pre-service teachers
obtained from the attitude towards the teaching profession scale, the dependent samples t-test was used (see
Table 2).

Table 2.
Comparison of Pretest and Posttest Scores of Attitude towards Teaching Profession
n Test M SD df t p
Pre-test 116.64 11.75
14 Post-test  128.35 7.11 13 -3.22 .01*
Note. *p < .05

Looking at Table 2, it was concluded that there was a statistically significant difference between the pretest
and posttest scores of pre-service teachers for the attitude towards teaching profession (t(13) = —3.22, p <.05).
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This finding obtained demonstrated that teaching practices were effective in the development of pre-service
teachers' attitude towards teaching profession.

Teacher Sense of Efficacy Belief
In the study, in order to be able to compare the pretest and posttest scores of pre-service teachers on sense
of efficacy belief scale, t-test was used (see Table 3).

Table 3
Comparison of Pretest and Posttest Scores of Teacher Sense of Efficacy Belief
Sub-scale n Test M SD df t p
Student Engagement Pre-test 54.92 8.52
14  Post-test 56.42 8.45 13 -.87 .39*
Instructional Strategies Pre-test 53.50 10.42
14  Post-test 57.78 9.30 13 -1.81 .09*
Classroom Management Pre-test 56.85 10.00
14 Post-test 57.14 8.89 13 -11 .92*
Note. *p >.05

Table 3 revealed that there was not a statistically significant difference between the pretest and posttest
scores of the pre-service teachers regarding the sense of efficacy belief for student engagement (t(13) = —.87, p
> .05), the sense of efficacy belief for instructional strategies (t(13) = —1.81, p > .05), and the sense of efficacy
belief for classroom management (t(13) = —.11, p > .05). The finding obtained showed that the teaching
practices were not effective in the development of sense of efficacy belief of the pre-service teachers. Although
the teaching practices created no significant effect on pre-service teachers’ sense of efficacy beliefs, they were
seen to develop their efficacy beliefs when arithmetic means were compared.

Qualitative Findings
The qualitative findings obtained in the study were conceptualised under the main themes entitled as
"attitude towards the teaching profession" and "teachers' sense of efficacy belief".

Attitude towards Teaching Profession
In the study, the findings related to pre-service teachers’ attitude towards the teaching profession were
conceptualised under three sub-themes (see Table 4).

Table 4.
Attitude towards Teaching Profession
Main Theme Sub-Themes Qualitative Data Code
Interest in the teaching TC-1, TC -3, TC -4, TC -5, TC -6, TC-7, TC-8, TC-10, TC-11, TC -13,
. TC-14, LD-1, LD-2, LD-3, LD-5, LD-6, LD-7, LD-9, LD-10, LD-11, LD-
Attitude profession 12, LD-13, OB-2, OB-3

towards Love for the teaching 1€ 1 TC2,TC3, TC-4, TC6,TC -7, TC -8, TC.9, TC-10, TC 12,
teaching . TC -13, TC-14, LD-1, LD-2, LD-3, LD-4, LD-5, LD-6, LD-8, LD-9, LD-
profession profession 10, LD-11, LD-12, LD-13, OB-2
Desire to do the teaching ~ TC-1, TC-3, TC-4, TC-5, TC-6, TC-7 TC-8, TC-10, TC-13, LD -2, LD-4,
profession LD-5, LD-6, LD-7, LD-9, LD-10, LD-12, LD-14, OB-3

When looked at Table 4, it was observed that the attitudes of pre-service teachers towards the teaching
profession were examined under three sub-themes. These sub-themes were determined as "interest in the
teaching profession", "love for the teaching profession”, and "desire to do the teaching profession". In the
study, the first sub-theme was “interest in the teaching profession", so it was concluded that the pre-service
teachers’ interest in the profession increased at the end of the teaching practices.

| can say that | was not much interested in teaching profession before going to school for an internship

[teaching practices]. In other words, | took a step for this profession, but frankly I didn't think it was a

profession that attracted my attention very much. My interest in this profession has really increased with

teaching practices (TC-8).

Of course, | had an interest in this profession before, but my interest increased with teaching practices. In

these practices, | believed that this profession was right for me (TC -3).

[...] My interest in the teaching profession has improved more through teaching practices (GN-11).
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Pre-service teachers began to talk more about the teaching profession. It was seen in their speeches that

there were sentences about their interest in teaching (OB-3).

| think the teaching profession is very suitable for me. This profession has begun to attract my attention

more. | am very excited to think that | will do this profession (TC -13).

Looking at the excerpts given above, it was understood that the pre-service teachers' interest in the
teaching profession increased. In the study, it was observed that while some pre-service teachers' interest in
the profession was low before the teaching practices, their interest increased with these practices. Also, in the
study, it was concluded that the pre-service teachers' love towards the profession as well as their interest
showed improvement through teaching practices.

| love the teaching profession very much. My love for this profession has increased even more thanks

to teaching practices (TC-7).

The teaching profession has started to seem very attractive to me. Of course, | can never ignore the

role of teaching practices in this. Thanks to these practices, | have started to love the teaching

profession even more (LD-6).

| didn't really have much love for the teaching profession before. However, my love for this profession

has improved more through teaching practices (TC-9).

[...] It was observed that pre-service teachers loved the teaching profession more when they went to

schools for practices. It was seen that pre-service teachers expressed that they were very happy on

the days when they went to schools for practice (OB-2).

As a matter of fact, | can't say that | love this profession very much before teaching practices.

However, thanks to these applications | have understood that | really like the teaching profession (TC-

1).

Looking at the views above, it was understood that pre-service teachers started to love the teaching
profession thanks to their teaching practices. In the study, it was seen that while some pre-service teachers'
prior love for the profession was low before teaching practices, it increased with these applications. In addition,
it was concluded that the pre-service teachers had the desire to do the profession in the future through
teaching practices.

After my teaching practices, my desire to do the teaching profession in the future has increased even

more. At first, | thought, after graduation, maybe | would not do this job, however, after the teaching

practices; my desire to do this profession has increased (TC-5).

In the future, | want to do the teaching profession very much. [...] | think this profession is really

suitable for me (LD-12).

| definitely want to do this profession in the future. | look forward to doing this profession as soon as

possible (TC-4).

| want to perform the teaching profession very much. This profession is very suitable for my

qualifications. | want to have my own students and | want to do the teaching profession very much

(TC-6).

As shown in the quotations above, it was understood that the pre-service teachers' desire to do the
teaching profession in the future improved. In the research, it was concluded that the pre-service
teachers wanted to begin the teaching profession as soon as possible and to perform this profession in
the near future.

Teacher Sense of Efficacy Belief
In the study, the findings related to pre-service teachers' sense of efficacy belief were conceptualised under
three sub-themes (see Table 5).

Table 5.
Teacher Sense of Efficacy Belief
Main Theme Sub-Themes Qualitative Data Code
Efficacy for student TC-2, TC-3, TC-5, TC-6, TC-8, TC-9, TC-11, TC-12, TC-14, LD-2, LD-
Teacher engagement 4, LD-5, LD-8, LD-10, LD-11, LD-13, LD-14, OB-1, OB-2, OB-3
sense of  Efficacy for instructional  TC-1, TC-2, TC-4, TC-6, TC-7, TC-9, TC-10, TC-11, TC-12, TC-14, LD-
efficacy strategies 2, LD-4, LD-6, LD-7, LD-8, LD-11, LD-14, OB-1, OB-2, OB-3
belief Efficacy for classroom TC-1, TC-2, TC-3, TC-4, TC-6, TC-8, TC-9, TC-10, TC-11, TC-13, TC-
management 14, LD-1, LD-2, LD-5, LD-7, LD-9, LD-12, LD-14, OB-1, OB-3
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Table 5 shows that pre-service teachers' sense of efficacy belief was examined under three sub-themes.
These sub-themes were determined to be "sense of efficacy for student engagement"”, "sense of efficacy for
instructional strategies", and "sense of efficacy for classroom management". In the study, the first sub-theme
that emerged was "sense of efficacy for student engagement". At the end of the teaching practice, it was
concluded that "sense of efficacy belief for student engagement" of the pre-service teachers showed no
improvement.

| don't know the ways about how to ensure the participation of the students. In other words, | don't feel

competent in ensuring the students' participation in the lesson. No matter what | do, | fail in having my

students participate in the lesson effectively (TC-2).

Frankly, | do not consider myself competent in having students participate in the lesson. All | do in the

classroom is to ask questions to students. | cannot make them participate in the class by just asking

questions (TC-12).

[...] in particular, I'm aware that only | am speaking in the lesson. The only way that | use for having students

participate in class is to ask questions. | think | should improve this (LD-4).

| want students to participate in class effectively. However, | don't know exactly how I'm supposed to do

this (TC-14).

In the study, it was observed that pre-service teachers stated that they were not competent enough in
ensuring student engagement. While the pre-service teachers stated that they were not competent to provide
student engagement, they stated that the only way they used to ensure student engagement in the classroom
was the question-answer technique. This finding that emerged in the research was also reflected in some
observation results.

It was observed that the pre-service teachers used the question-answer technique to ensure the

student engagement in the class. It was observed that the pre-service teacher using this technique

was not competent in ensuring student engagement (OB-1).

It was observed that the pre-service teacher applied the question-answer technique in order to

ensure the student engagement in the course. However, it was observed that student engagement

remained very limited with this technique (OB-2).

Looking at the quotations regarding the observation record, it was understood that pre-service
teachers were competent in providing student engagement. It was determined that pre-service teachers
only used the question-answer technique to ensure student engagement. Also, the pre-service teachers
included in the study stated that they experienced inefficacy to ensure student engagement in the
classroom by providing student motivation.

Essentially, | think students have motivation problems in the classroom. Therefore, they are reluctant

to attend the class. [...] | have no idea how to ensure students' engagement effectively in the

classroom by motivating them (TC-11).

[...] I think that students do not have enough motivation to attend the class. | really don't know how to

motivate them to attend class (LD-13).

I'm trying to motivate the students by only mentioning that the subject will be asked in the exams.

However, | don't think that works very much (TC-3).

Looking at the opinions expressed by the pre-service teachers, it was understood that they felt inefficient in
providing student motivation. However, it was concluded that pre-service teachers also experienced
incompetency in ensuring the unsuccessful students to understand the course better.

It is easy to teach the course to the successful students, in other words, it is very easy to ensure the

participation of the successful students in the class. The main problem I'm having is ensuring the

participation of failing students. [...] Considering that most of the classroom consists of unsuccessful
students, | can say that | really have a problem in ensuring the participation of these students (TC-6).

The course is very monotonous. Generally speaking, | can say that the course is carried out with a

small number of students. Very few students participate in the class (LD-5).

| really feel incompetent in ensuring the participation of the failing students because, in order for a

course to be effective, all students must be actively involved in the course. | can't achieve it (TC-9).

Pre-service teacher teaches a lesson in the class with a few students participating. He is directing the

teaching-learning process with four students sitting in the front row in the way of question-answer

(OB-3).

When the above quotations were examined, it was determined that while the pre-service teachers
experienced no problems in ensuring the engagement of successful students, they experienced problems
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especially in ensuring the participation of the failing students in the classroom. In this sense, it could be
suggested that teaching practices did not improve the sense of efficacy belief of pre-service teachers. On the
other hand, it was concluded that pre-service teachers had incompetency in using instructional strategies in the
study.

In the classroom, | usually apply the direct instruction method. Apart from that, | do not apply a

different teaching method (TC-7).

The pre-service teacher mostly uses the direct instruction method. He only explains the subject and

checks whether the students understand the subject through the question (OB-1).

Frankly, | don't feel myself competent in implementing instructional strategies. There are few

strategies | know. Apart from that, | do not apply different methods (TC-9).

When the above quotations were examined, it was observed that pre-service teachers were not competent
in applying different instructional strategies in the classroom. In addition, the pre-service teachers expressed
that they also felt incompetent in creating appropriate learning environments for students.

| don't think the classroom environment is suitable for students to learn effectively. However, | have

no idea how to make the class a suitable learning environment (TC-10).

The pre-service teacher conducted teaching activities before making any changes in the classroom

environment (OB-2).

I'm not doing any changes in the class environment before the lesson. The existing learning

environment is not sufficient for students, but | think | can't do anything else (LD-8).

While the pre-service teachers expressed their inability to create an appropriate learning environment
within the classroom, they stated that they had difficulty in finding suitable answers to some questions from
the students.

Sometimes students may ask challenging questions. Frankly, I'm surprised by these questions. | can't

answer (TC-12).

Today a student asked me a really challenging question about a topic that | was teaching. | had a hard

time answering the student. | said | would answer this question next week (LD-2).

I'm having trouble answering some questions of the students. [This kind of questions] are indeed

compelling (TC-1).

The pre-service teacher saw someone raising his or her hand. She let the student ask a question.

When the student asked his question, the pre-service teacher said that she did not know the answer

of that question (OB-3).

When the quotations given were examined, it was understood that pre-service teachers stated that some of
the questions asked by the students were challenging and they had problem finding suitable answers to these
questions. However, the pre-service teachers stated that they felt incompetent in creating alternative
explanations and examples when students were confused or unable to understand a topic.

Sometimes while teaching a topic, | see that the students cannot understand the subject. However, |

find it hard to explain it to the students in a different format. | find it difficult to find different

explanations (TC-14).

When students do not understand the subject, they want different examples from me. Although | give

different examples, they aren't satisfied with these examples very much. I've got to do something very

different about this (LD-7).

When looked at the statements above, it was found that the pre-service teachers were insufficient to
provide alternative explanations and examples in order to make students understand the subject they did not
understand. It was concluded that pre-service teachers were not competent to provide different explanations
and examples in order to make students understand the subject they did not understand. In the study, the last
sub-theme that emerged was "sense of efficacy for classroom management". At the end of the teaching
practices, it was understood that pre-service teachers’ sense of efficacy for classroom management did not
show any improvement.

| do not feel competent in activities carried out in the classroom in a regular way. | mean, | can't say

that I'm feeling very competent in class management (TC-8).

| can't do anything against students who display improper behaviours in class (LD-12).

I, personally, cannot direct a student who misbehaves in class to the lesson. | have no idea about how

to do it (TC-13).

[...] A pre-service teacher warned a student making noise in the classroom. After remaining quiet for

2-3 minutes, the student started to speak again. The pre-service teacher warned the student again.
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However, this time the student continued talking with his or her friend without paying any attention

to this warning (OB-1).

For example, there is a student in the class. He does not care about anyone. He sabotaged me many

times while | was lecturing. However, | couldn't do anything to such students (LD-1).

When the quotations were examined, it was seen that the pre-service teachers felt themselves
incompetent in preventing undesired student behaviours in class. In other words, the pre-service teachers
suggested that they experienced incompetency in classroom management. Also, the strategies used by the pre-
service teachers to control undesirable behaviours in the classroom showed that they experienced inadequate
classroom management.

I mean, | don't know how to control a student with a negative attitude. Probably, the only thing | can

do is warning verbally (TC-6).

| use [verbal] warning to control the student who is displaying undesirable behaviour in the classroom.

You know, | tell him/her that | will complain to the headmaster of the school (TC-14).

When | see a student who displays a negative attitude in the classroom, | only get angry with him or

her (LD-5).

For example, there is a student in the classroom. He is controlling the Smart Board by his telephone. |

know he is doing it. | can't do anything about it. Going next to him | told him to turn off the phone but

he turned his head, he didn't listen. | ignored it once, but he kept doing it (TC-9).

While writing on the board, pre-service teacher turned around to warn a student who talks too much.

The student responded to the pre-service teacher in a scolding way. Upon this, the pre-service teacher

acting as if nothing had happened continued writing on the Blackboard. There was laughter in the

classroom (OB-3).

When the above quotations were examined, it was observed that pre-service teachers had difficulty in
controlling students displaying negative behaviours in the classroom. In the study, it was understood that the
strategies used by pre-service teachers to control students having negative behaviours in the classroom were
generally ignoring or verbally warning. In addition, the pre-service teachers expressed that they felt
incompetent in ensuring the students in compliance with the classroom rules.

From time to time, | remind the class rules to students. But, | see they don't obey them. | can't do

anything about it (TC-4).

[...] I can't get the students to obey to the classroom rules (LD-7).

Students, unfortunately, have no consciousness of following class rules. | really don't feel competent

in ensuring this (TC-10).

As can be seen, while the pre-service teachers stated that students did not comply with the classroom rules,
they also implied that they did not know how to ensure their compliance with these rules. The pre-service
teachers suggested that they experienced feeling of incompetency by expressing that they had problems in
terms of students' compliance with the classroom rules.

Discussion, Conclusion and Implications

In the present study, the effect of teaching practices on pre-service teachers' attitude towards the
profession and sense of efficacy beliefs were examined. In the study, exploratory sequential mixed methods
design was used, and the process involved collecting quantitative data and then supporting quantitative
findings with qualitative data.

According to the first finding in the study, it was concluded that teaching practices had a statistically
significant effect on the attitude of pre-service teachers towards the profession. This finding showed that
teaching practices were effective in developing pre-service teachers' attitude towards the profession. In
addition, in the qualitative data obtained, it was understood that the teaching practices had a significant
contribution to the development of positive attitude towards the profession. In the research, the pre-service
teachers expressed that their interest and love towards the profession increased with teaching practices and
their desire to do the profession in the future also developed. In the previous research, it was seen that while
pre-service teachers receiving pedagogical formation training had positive attitude towards the teaching
profession (Eraslan & Cakici, 2011; Yenice & Alpak-Tung, 2016), they were also understood to love the
profession (Dikmen & Tuncer, 2018), had an interest in it (Ozkan, 2012), showed commitment to it (Giilsen &
Seyrath, 2014; Ozkan, 2012), and had a tendency to perform it in the future (Giilsen & Seyrath, 2014). Pre-
service teachers' positive attitude towards the teaching profession will enable them to be more effective in
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performing this profession (Tarman, 2012). The success of pre-service teachers depends on their love and
willingness to perform this profession (Aydin & Saglam, 2012). As a matter of fact, it is unlikely that pre-service
teachers can fulfill the teaching profession effectively and efficiently without having positive attitude (Celikdz &
Cetin, 2004). In this respect, it can be said that teaching practices have a very important place in pre-service
teachers' gaining positive attitude towards the profession. Teaching practices, which have a very important
place in the education of pre-service teachers (Ben-Peretz, 2001), contribute positively to their attitude
towards the profession (Karasu-Avci & Unal-ibret, 2016) besides provide pre-service teachers with teaching
skills (Haciémeroglu & Sahin, 2011; Akpinar, Colak, & Yigit, 2012), and competencies (Sarigoban, 2008; Tarman,
2012). While these practices make pre-service teachers’ knowledge more permanent, they also create
important changes in their attitude towards the profession (Demirtas, Cémert, & Ozer, 2011) because if pre-
service teachers develop positive attitude towards the teaching profession, they perform the profession more
effectively and efficiently (Celik6z & Cetin, 2004). However, it is seen that the research on the effect of teaching
practices on pre-service teachers' attitude towards profession reveals different results. While some studies on
this subject show that teaching practices positively improve pre-service teachers' attitude towards the
profession (Kilig, 2004; Sisman & Acat, 2003), some studies show that these practices adversely affect their
attitude towards the profession (Ko¢ & Demirel, 1999; Toprakgi, 2003). However, it is aimed to make positive
contributions with these practices to pre-service teachers' attitude towards profession (Karasu-Avcr & Unal-
ibret, 2016). From this perspective, it is thought that the different experiences of pre-service teachers in
schools may be effective in these results presented by the research literature. Indeed, the interaction of pre-
service teachers with students and teachers in schools may affect their feelings and thoughts positively or
negatively, and may cause them to get closer to or be away from the teaching profession (Oguz, 2004).
However, it is thought that whether or not encountered with problems in these applications can affect the
attitude of pre-service teachers towards the profession positively or negatively (Azar, 2003; inan & Ozgen,
2008). Teaching practices, which carry out an important function (Aslan & Saglam, 2018), should be regulated
in order for pre-service teachers not to experience negative experiences and gain positive attitude towards the
profession (Oguz, 2004). In this sense, it is very important to realise these practices, which have an important
role in the formation of positive opinions of pre-service teachers (Gok¢e & Demirhan, 2005), under the
guidance of leading teachers in the profession and in schools with appropriate conditions.

According to another finding obtained in the study, it was concluded that teaching practices did not have a
statistically significant effect on the sense of efficacy belief of pre-service teachers. The finding obtained
showed that teaching practices were not effective in developing sense of efficacy belief (student engagement,
instructional strategies and classroom management) of pre-service teachers. In addition, it was understood
from the qualitative data obtained, the teaching practices did not contribute to the development of sense of
efficacy belief of pre-service teachers. In the study, the pre-service teachers stated that there was no difference
in sense of efficacy belief related to student engagement, instructional strategies, and classroom management
through teaching practices. Previous research reports that the sense of efficacy of pre-service teachers, who
are receiving pedagogical formation training, is in a higher level (Bakag¢ & Ozen, 2017; Dadandi, Kalyon, & Yazici,
2016; Elkatmis, Demirbas, & Ertugrul, 2013). However, the qualitative research literature demonstrates
different results. The research literature provides inconsistent results on the sense of efficacy of pre-service
teachers (student engagement, instructional strategies, and classroom management) (Ercan-Ozaydin, Cavas, &
Cansever, 2017; Sahin-Taskin & Hacidmeroglu, 2010). In the study carried out by Ercan-Ozaydin, Cavas, and
Cansever (2017), it was seen that pre-service teachers felt competent regarding student engagement,
instructional strategies, and classroom management. Similarly, in other studies, the pre-service teachers, who
are receiving pedagogical formation training, were determined to feel competent in terms of teaching-learning
process (Akyildiz, 2017; Yalgin & Akay, 2015) and measurement and evaluation (Erdogdu & Kurt, 2012; Yalgin &
Akay, 2015). On the contrary, in a study conducted by Taskin and Haciomeroglu (2010), it was found that pre-
service teachers did not feel competent in relation to student engagement, instructional strategies, and
classroom management. However, it is important for pre-service teachers to be able to engage students in the
classroom, use appropriate instructional strategies, and to have proficiency in classroom management to
create an effective teaching-learning process (Tschanen-Moran, Woolfolk-Hoy, & Hoy, 1998). In other words, it
is not possible for pre-service teachers who do not have the necessary competencies in this issue to construct
an effective teaching and learning process (Tschanen-Moran & Hoy, 2001). The data obtained in the study
revealed that the teaching practices were inadequate to improve the sense of efficacy beliefs of pre-service
teachers about student engagement, instructional strategies, and classroom management. From this
perspective, it is possible to say that teaching practices do not make enough contribution to the pre-service
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teachers' sense of efficacy belief. However, the applications that pre-service teachers realise in schools are of
great importance for them to improve their sense of efficacy belief (Bayrakdar, Vural-Batik, & Barut, 2016).
Teaching practices, which are thought to have an important place in developing teacher's sense of efficacy
belief (Sagir, Bilen, & Ercan, 2014), help pre-service teachers see their strengths and weaknesses (Tschanen-
Moran, Hoy, & Woolfolk-Hoy, 1998). At the same time, these practices provide direct experiences to pre-
service teachers and contribute to the development of their sense of efficacy belief (Tschanen-Moran & Hoy,
2001). After teaching practice, pre-service teachers are expected to gain experience in organising students in
the classroom, communicating with them and actively including them in the teaching-learning process (Aktag,
2011). However, the research literature shows that teaching practices do not have a significant effect on the
sense of efficacy belief of pre-service teachers (Aktag, 2011; Sagir, Bilen, & Ercan, 2014). In addition, the
related literature also reports that teaching practices are not shown as effective courses by pre-service
teachers (Gorgen, Cokgaliskan, & Korkut, 2012). Therefore, it can be said that the research literature supports
the findings of this study. This result reveals that teaching practices are inadequate in developing sense of
efficacy beliefs of pre-service teachers. It is thought that some reasons may be effective in the emergence of
the finding obtained. The following reasons can be said to be effective in the emergence of the finding:, the
inadequacy of the duration of teaching practices (Ozkilig, Bilgin, & Kartal, 2008), lack of adequate conditions of
practice schools, lack of competent mentor teachers (Aslan & Saglam, 2018), lack of competent instructors
(Topkaya, Tokcan, & Kara, 2012), high number of pre-service teachers per instructor (Azar, 2003), lack of
opportunity for pre-service teachers to develop themselves (Celikten, Sanal, & Yeni, 2005), and lack of
coordination between faculty and practice school (Aydin, Selguk, & Yesilyurt, 2007). Therefore, teaching
practices need to be regulated in a way that pre-service teachers develop adequate level of sense of efficacy
beliefs. It is because HEC has revised its curricula and has extended its teaching practice to two semesters for
all departments (HEC, 2018). Along with that, the MoNE has limited the number of pre-service teachers per
teacher in teaching practices to a maximum of eight (MoNE, 2018). When looked at these regulations, it is
understood that it is aimed to train pre-service teachers more effectively. It can be argued that the fact that
HEC (2018) extended its teaching practice to two semesters for each department has allowed the pre-service
teachers to practice for longer periods of time and that with the amendment it has made, MoNE (2018) tries to
make interaction between instructor, mentor and pre-service teachers more efficient. Although the regulations
of HEC (2018) and MoNE (2018) regarding their teaching practices are considered positive, it seems that the
system continues to have some problems. For example, the fact that the schools of practice do not have
appropriate conditions, mentor teachers do not have the necessary competences (Aslan & Saglam, 2018), the
inadequate teaching staff to provide guidance and education faculties' being not selective in the selection of
mentor teachers (Topkaya, Tokcan, & Kara, 2011) may be shown amongst these problems. Therefore, it can be
argued that these problems reduce the expected efficiency from teaching practices. In this context, it may be
said that the focus should be on a holistic approach to teaching practices rather than making partial changes
over applications.

As a result, while it was seen in the study that teaching practices are effective in developing pre-service
teachers’ attitude towards the profession, it was understood that these practices were not effective in
developing their sense of efficacy beliefs. Therefore, it can be said that increasing the duration of teaching
practices is very important. In this way, it is expected that both pre-service teachers will spend more time in
schools and improve their attitude towards the profession and they will be able to improve the sense of
efficacy beliefs by having the opportunity to practice more. It can also be stated that special attention should
be given to the choice of practice schools. As a matter of fact, it is not possible for pre-service teachers to
develop positive attitude towards the profession or to develop the sense of efficacy beliefs in schools which do
not have appropriate conditions. Similarly, it is recommended that lecturers and mentors who do not have the
necessary competency should not be preferred for these applications. From this point of view, it is very
important to especially select mentors who have received teaching education and have high level of sense of
efficacy beliefs in their profession. For this purpose, faculty of education should show the required sensitivity in
the selection of instructor and the National Education Directorates should show the required sensitivity in the
selection of mentors and practice schools. At the same time, it is of great importance to increase the
coordination between practice schools and faculties of education and to try to solve the problems that arise in
practice by the coordination of these institutions. Finally, it is required to make necessary regulations by
considering teaching practices as a holistic approach rather than a partial approach.
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TURKCE SURUM

Giris

Egitim sisteminin en 6nemli 6gesinin 6gretmen oldugu gerceginden hareketle (Kog¢ & Demirel, 1999),
O6gretmenin hem sistemden etkilenen hem de sistemi etkileyen bir unsur oldugu sdylenebilir (Aslan & Saglam,
2017). Ogretmenler istenilen nitelikte bireylerin yetistiriimesinde sistem icinde kése tasi olarak yer alan
bireylerdir (Ozay-Kése, 2014). Toplumun kalkinmasi, gelismesi ve nitelikli insan giiciiniin yetistirilmesinde
o6gretmen yadsinamaz bir role sahip bulunmaktadir (Aslan & Saglam, 2018). Bu agidan, egitimde istenilen
hedeflere ulasmada o6gretmenlerin iyi bir bicimde yetistirilmesi gerektigi dile getirilebilir (Kana, 2014).
Dolayisiyla, egitim sisteminin ¢agin gerektirdigi hedeflere ulagabilmesi ve egitimin kaliteli bir hale gelmesi igin
O6gretmen egitimi olduk¢a 6nemli bir yer teskil etmektedir (Saglam & Kiriim, 2005). Zira, 6gretmen egitimine
gerekli dnemin verilmemesi niteliksiz 6gretmenlerin sisteme girmesine sebep olacagl; bunun da egitim
sistemini olumsuz bir bigimde etkileyebilecegi ifade edilebilir (Aslan & Saglam, 2018). Cunkd, nitelikli
ogretmenler yetistirmeden egitim sisteminde yapilan degisiklikler istenen etkiyi olusturamazlar (Kana, 2014).
Bu baglamda, egitim reformlarinin 6nemli bir boliminid 6gretmen egitiminin olusturdugu (Ekinci & Tican-
Basaran, 2015) ve Ogretmen egitiminin egitim sisteminin niteligini belirleyen unsurlarin basinda geldigi
soylenebilir (Oguz, 2004). Egitim sisteminin niteligini gelistirmenin odagini 6gretmenin olusturmasi, dikkatleri
Ogretmen yetistirme programlarina cekmektedir (Ekinci & Tican-Basaran, 2015). Nitekim, 6gretmen adaylarinin
hizmet Oncesinde vyetistiriimesinde ise kosulan programlarin niteligi 6gretmenlerin niteligini de yakindan
etkilemektedir (Gorgen, Cokgaliskan & Korkut, 2012). Bu sebeple, 6gretmenlerin gergeklestirdikleri egitim
hizmetlerinin niteligini belirleyen degiskenlerin basinda, hizmet oOncesinde aldiklar egitimin oldugu ileri
surdlebilir (Sagir, Bilen & Ercan, 2014).

Egitim sisteminde 6gretmenlerin birtakim niteliklere sahip olmalari beklenmektedir (Milli Egitim Bakanligi
[MEB], 2017). Bu agidan, 6gretmenlerin belirli niteliklere sahip olabilmeleri igin iyi bir hizmet Oncesi egitim
surecinden gegirilmeleri gerekmektedir (Aslan & Saglam, 2018). Hizmet 6ncesinde gergeklestirilen egitimin en
6nemli boyutunu ise 6gretmenlik uygulamalan teskil etmektedir (Kog¢ & Demirel, 1999). Bu uygulamalar,
o6gretmen adaylarinin kuramsal agidan 6grendiklerini uygulamaya koyma firsati veren oldukga énemli bir ders
niteligindedir (Aslan & Saglam, 2017). Hizmet O6ncesinde aldiklari 6gretmenlik uygulamasi dersinin 6gretmen
adaylarina sahip olduklari kuramsal bilgileri uygulamaya koyma firsati sunmasi sebebiyle, bu dersin 6gretmenlik
becerilerinin gelismesinde dnemli bir yere sahip oldugu sdylenebilir (Sagir, Bilen & Ercan, 2014). Ogretmen
adaylarinin hizmet 6ncesinde kazanmis olduklari kuramsal bilgileri uygulamaya donlstirme amaciyla ise
kosulan &gretmenlik uygulamasi dersi (Ozkan, Albayrak & Berber, 2005), 6gretmen adaylarinin eksikliklerini
belirlemede olduk¢a 6nemli bir yere sahip bulunmaktadir (Kana, 2014). Zira, 6gretmen adaylarinin sahip
olduklari kuramsal bilgileri sinif iginde etkili ve verimli bir bicimde kullanabilmeleri, hizmet dncesinde yeterli
uygulama firsati bulabilmeleri ile mimkiin goziikmektedir (Harmandar, Bayrakgeken, Kincal, Biliylikkasap &
Kizilkaya, 2000).

Ogretmen adaylarinin okullarda gergeklestirdikleri uygulamalar, 6gretmenlik meslegi ile ilgili alan bilgisi,
genel kiltir ve pedagojik formasyon bilgisiyle ilgili becerilerini gelistirebilmeleri agisindan biiylk bir dnem
tasimaktadir (Riza & Hamurcu, 2000). Ogretmenlik uygulamalari, 8gretmen adaylarinin meslegin gerektirdigi
yeterlik ve sorumluluklari kazanmalarinda 6nemli bir yardimci niteligindedir (Ko¢ & Demirel, 1999). Bu
maksatla, Yiksekégretim Kurulu (YOK) &gretmen egitiminde kuramsal bilgilerin uygulamaya aktarilmasini
saglamak icin gesitli calismalar gergeklestirmis olup (Gorgen, Cokgaliskan & Korkut, 2012), bu ¢alismalardan
birini de fakilte-okul isbirligini artirmak i¢in 6gretmen egitimi programlarina ekledigi 6gretmenlik uygulamasi
dersi olusturmustur (YOK, 1998). Bu ders, YOK-Diinya Bankasi “Milli Egitimi Gelistirme Projesi” kapsaminda
6gretmen adaylarinin kazanmis olduklari bilgi ve becerileri sinif ortaminda uygulayarak gelistirebilmeleri icin
planlanmis olan bir derstir (YOK, 1998). Ogretmenlik uygulamasi dersi, 6gretmen adaylarina hizmet dncesinde
kazandiklari bilgileri siniflarda uygulama firsati ve rehber (uygulama) 6gretmenleri/68retim elemanlar ve
dgrencilerden geribildirim alma imkani veren bir uygulama niteligi tasimaktadir (YOK, 2007). Okullarda
gerceklestirilen bu uygulamalarin en 6nemli amacini ise, 6gretmenlik mesleginin tanitilmasi ve rehber
o6gretmenlerinin 6gretmen adaylarinin mesleki gelisimine katkida bulunmasi teskil etmektedir (Gokce &
Demirhan, 2005). Ogretmen egitiminde 6nemli bir yere sahip olan 6gretmenlik uygulamasi dersinin (Aslan &
Saglam, 2017), ayni zamanda, 6gretmen adaylarinin meslege yénelik tutumunu pozitif ydnde artirmasi (Ozay-
Kose, 2014) ve onlarin mesleki yeterliklerini gelistirmesi beklenmektedir (Eker, 2015; Sagir, Bilen & Ercan,
2014). Ogretmenlik meslegine basladiklarinda, gérevlerini etkili bir bicimde yerine getirebilmeleri icin 6gretmen
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adaylarinin 6zyeterlik inanci yiiksek diizeyde olmalidir (Tschanen-Moran ve Hoy, 2001). Ogretmen adaylarinin
ozyeterlik inancinin olusmasinda en etkili yol olan okullarda gergeklestirilen 6gretmenlik uygulamalari basarili
olursa, bu uygulamalar gretmen adaylarinin kendilerini yeterli hissetmelerine katkida bulunabilir (Oksiiz &
Coskun, 2012). Ciinkl, 6gretmen adaylari 6gretmenlik uygulamalari vasitasiyla hem gticlii hem de zayif yonlerini
gorerek ozyeterlik inancini gelistirebilirler (Tschanen-Moran, Woolfolk-Hoy & Hoy, 1998). Nitekim, 6gretmenlik
uygulamalari 6gretmen adaylarina dogrudan yasantilar sunan bir nitelige sahip bulunmaktadir (Tschanen-
Moran & Hoy, 2001). Bu acgidan, dogrudan yasantilar sunan bu uygulamalarin 6gretmen adaylarinin dzyeterlik
inancinin gelismesine dnemli katkilar yapabilecegi sdylenebilir (Tschanen-Moran, Woolfolk-Hoy & Hoy, 1998).
Bu baglamda, hizmet 6ncesi egitim doneminde alinan 6gretmenlik uygulamalari dersi, 6gretmen adaylarinin
dzyeterlik inancinin gelismesinde en fazla etkiye sahip olan ders olarak nitelendirilebilir (Oksiiz & Coskun, 2012).
Ayni zamanda, 06gretmenlik meslegini icra edecek olan bireylerin bu meslegin gerekliliklerini daha etkili bir
bicimde yerine getirebilmelerinin 6n kosullarindan bir digerini de 6gretmenlik meslegine yonelik tutum teskil
etmektedir (Bayrakdar, Vural-Batik & Barut, 2016). Bireylerin mesleklerine yonelik sahip olduklari tutumun,
mesleklerindeki basarilarini olumlu ya da olumsuz yonde etkileyebilecegi goriisiinden hareketle (Semerci &
Semerci, 2004), 6gretmen adaylarinin meslege basladiklarinda goérevlerini yerine getirebilmelerinde
O6gretmenlige yonelik olumlu tutuma sahip olmalarinin oldukga 6nemli oldugu soéylenebilir (Nalgaci & S6kmen,
2016). Zira, 6gretmen adaylarinin 6gretmenlik meslegine yonelik olumlu tutum gelistirmeleri, onlarin bu
meslegi icra ederken daha etkili olmalarini saglayacaktir (Kog & Demirel, 1999). Ogretmen adaylarinin meslekte
basarili olmalari, onlarin bu meslegi sevmelerine ve isteyerek icra etmelerine baglhdir (Aydin & Saglam, 2012).
Ogretmen adaylarinin 6gretmenlik meslegine olumlu tutuma sahip olmadan, bu meslegi etkili ve verimli bir
bicimde yerine getirebilmeleri pek mimkin goéziikmemektedir (Celikoz & Cetin, 2004). Bu anlamda, hizmet
oncesi egitim doneminde alinan 6gretmenlik uygulamalarinin, 6gretmen adaylarinin meslege yonelik olumlu
tutum kazanmalarinda yadsinamaz bir role sahip oldugu dusinilmektedir (Sisman & Acat, 2003). Sonucta,
ogretmenlik uygulamalari 6gretmen adaylarinin meslege yonelik olumlu tutum kazanmalarinda oldugu kadar
(Bayrakdar, Vural-Batik & Barut, 2016), Ozyeterlik inancini gelistirmelerinde de 6nemli bir yere sahip
bulunmaktadir (Oksiiz & Coskun, 2012).

Ogretmenlik uygulamalari 6gretmen adaylarinin meslege yonelik olumlu tutum kazanmalarinin yani sira,
ozyeterlik inancini gelistirmelerinde oldukca 6nemli bir yere sahip olsa da (Ben-Peretz, 2001), bu konuda ¢ok az
sey bilinmektedir. Arastirma alanyazini, 6gretmenlik uygulamalarinin 6gretmen adaylarinin meslege yonelik
tutumunu (Kilig, 2004; Kog¢ & Demirel, 1999; Sisman & Acat, 2003; Toprakgl, 2003) ve 6zyeterlik inancini (Aktag,
2011; Sagir, Bilen & Ercan, 2014) gelistirdigini rapor etse de, bu durum pedagojik formasyon egitimi alan
o6gretmen adaylari agisindan belirsizdir. Tiirkiye’de ortadgretim diizeyindeki 6gretmen ihtiyaci genel olarak fen-
edebiyat fakiltesi mezunlari tarafindan karsilanmaktadir. Ancak, pedagojik formasyon egitiminin bir yillik kisa
bir zaman araligina sikistirllmis olmasi, 6gretmen adaylarinin gerekli yeterlikleri kazanip kazanmadiklari
konusunda soru isareti olusturmaktadir. Egitim fakiltesinde 6grenim goren 6gretmen adaylarinin aksine,
pedagojik formasyon egitimi alan 6gretmen adaylari bir yil icerisinde hem egitim bilimi ile ilgili dersleri
almaktalar hem de 6gretmenlik uygulamasini icra etmektedirler. Bu durum, ister istemez, pedagojik formasyon
egitiminin nitelikli 6gretmen yetistirme konusundaki yeterligini de sorgulanir bir duruma getirmektedir. Bu
dogrultuda, bu agiklayici sirali karma yontem arastirmasinin amacini (Creswell & Plano-Clark, 2011; Tashakkori
& Teddlie, 1998), 6gretmenlik uygulamalarinin pedagojik formasyon egitimi alan 6gretmen adaylarinin meslege
yonelik tutum ve 6zyeterlik inanci Gzerindeki etkisi ile roliini ortaya gikartmak teskil etmistir.

Yontem

Arastirma Deseni

Bu arastirma bir karma yontem arastirmasi olup (Tashakkori & Teddlie, 1998), bu ¢alismada karma yontem
arastirma desenlerinden biri olan aciklayici ardisik desen kullaniimistir (Creswell & Plano-Clark, 2011). Agiklayici
ardisik desenin amaci, arastirma problemine hem verinin toplanmasi hem de analizi icin nicel asama ile
baslayip, daha sonra nicel sonuglari agiklamak igin nitel g¢alismanin yuritilmesidir (Creswell, 2012).
Gergeklestirilen bu arastirmada agiklayici desenin kullanilmasinin temel gerekgesini ise, farkli desenlerin farkh
glclu ve zayif yanlari oldugu ve bu farkliliklardan yararlanmak icin verilerin etkili bir bicimde birlestirilebilecegi
hususu teskil etmistir (Plano-Clark & Ivankova, 2016). Dolayisiyla, bu arastirmada ilk olarak nicel veriler
toplanmis, ardindan da nicel bulgularin agiklanmasina ve detaylandiriimasina yardimci olmasi igin nitel veriler
elde edilmistir.
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Calisma Grubu

Bu arastirmanin g¢alisma grubunu, 2017-2018 akademik yilinin bahar déneminde Nigde Omer Halisdemir
Universitesi, Egitim Fakiiltesi, Pedagojik Formasyon Egitimi Sertifika Programinda &grenim gérmekte olan
O0gretmen adaylari (n=14) teskil etmistir. Arastirmanin galisma grubunu teskil eden 6gretmen adaylari, ayni
zamanda, ayni Universitenin Fen-Edebiyat Fakiltesi Tarih Bolimi 4. sinifinda 6grenim gormektedirler.
Arastirmaninin ¢alisma grubunun %50’sini (n=7) erkek, %50’sini ise (n=7) kiz 6gretmen adaylari olusturmustur.
Bunun yani sira, arastirmaya katilan 6gretmen adaylarinin yas ortalamasi 21’dir (SS = .13).

Prosediir

Arastirmada, 6gretmen adaylari toplam 14 hafta boyunca 6gretmenlik uygulamalari gergeklestirmislerdir.
Arastirmadaki bu siireg, YOK tarafindan belirlenen programa uygun olarak uygulamaya gegirilmistir. Arastirma
surecinin ilk haftasini 6gretmen adaylari okulu ve rehber 6gretmeni tanima sureciyle, sonraki bes haftasini
gozlem faaliyetleriyle ve son sekiz haftasini ise uygulama etkinlikleriyle gegmislerdir (bkz. Tablo 1).

Tablo 1.
Ogretmenlik Uygulama Siireci

Hafta Etkinlikler

1. Hafta 1. Dénem plani
2. Grubu tanima, dersle ilgili bilgiler ve uygulama okulunun tanitimi
2. Hafta 1.0gretmenin okuldaki bir giinii
2. Ogretmenin kullandigi 6gretim yéntemleri
3. Hafta 1. Ogretmenin sinif ydnetimi ve sinifin kontrolii
4. Hafta 1.Yapilandirici yaklasimda 6gretmen
2. Derste yararlanilan etkinlikler ve 6grenci calismalarini degerlendirme

5. Hafta 1. Soru sormayi ve okulda kullanilan arag-gereg ve kaynaklari gézlemleme
2. Ders plani yapma ya da arkadasinin dersi nasil isledigini gbzlem formuyla gézleme

6. Hafta 1. Ogretmenin dersi nasil isledigini gdzlem formuyla gézleme
2. Ders plani yapma ya da arkadasinin dersi nasil isledigini gdzlem formuyla gdzleme

7.Hafta 1. Ders plani yapma/arkadasinin dersi nasil isledigini gozlem formuyla gézleme/vaka kaydi
olusturma

8.Hafta 1. Ders plani yapma/arkadasinin dersi nasil isledigini gézlem formuyla gézleme/vaka kaydi
olusturma

9.Hafta 1. Ders plani yapma/arkadasinin dersi nasil isledigini gézlem formuyla gézleme/vaka kaydi
olusturma

10. Hafta 1. Ders plani yapma/arkadasinin dersi nasil isledigini gbzlem formuyla gézleme/vaka kaydi
olusturma

11. Hafta 1. Ders plani yapma/arkadasinin dersi nasil isledigini gbzlem formuyla gézleme/vaka kaydi
olusturma

12. Hafta 1. Ders plani yapma/arkadasinin dersi nasil isledigini gézlem formuyla gézleme/vaka kaydi
olusturma

13. Hafta 1. Ders plani yapma/arkadasinin dersi nasil isledigini gézlem formuyla gézleme/vaka kaydi
olusturma

14. Hafta 1. Ders plani yapma/arkadasinin dersi nasil isledigini gézlem formuyla gézleme/vaka kaydi
olusturma

Arastirmada ilk hafta grubu tanima, dersle ilgili bilgi verme ve uygulama okulunun tanitimi ile
tamamlanmstir. ilk hafta, ayni zamanda, dgretmen adaylari arastirmayi yiriiten 6gretim lyesi esliginde
uygulama yapacaklari okullari ziyaret etmisler ve okul personeli (okul miduri, uygulama 6gretmenleri, diger
o6gretmenler) ile tanismislardir. Bu ziyaret esnasinda, 6gretmen adaylarinin uygulama yapacaklari ders giin ve
saatleri belirlenmistir. Ogretmen adaylari her hafta iki giini uygulama okullarinda gecirmisler; uygulama
yapmadiklari giinleri gdzlem faaliyeti yaparak icra etmislerdir. Ogretmen adaylari ilk bes haftayr gdzlem
yaparak, geriye kalan son sekiz haftayi ise uygulama yaparak gegirmislerdir. ilk bes haftaya iliskin olarak,
ogretmen adaylari yaptiklari gbzlemleri 6gretim elemani ile paylasmislar; yapilan gézlemler tartisilarak etkili ve
verimli bir dersin nasil olmasi gerektigine iliskin ¢ikarimlarda bulunulmustur. Gézlem yapma siirecinin ardindan,
6gretmen adaylari uygulama siirecine ge¢mislerdir.
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Her 6gretmen adayi iki haftada bir kez en az bir ders saati olmak lzere uygulama yapma olanag elde
etmistir. Ogretmen adaylarinin uygulamaya iliskin yaptiklari ders planlari her hafta gretim elemani tarafindan
gbzden gecirilmis olup, onlara bu dogrultuda gerekli geribildirimler saglanmistir. Ogretim elemani, her hafta
O0gretmen adaylariyla en az bir saat zaman gegirerek hem uygulamalari degerlendirmis hem de ders planlarina
yonelik geribildirim verme imkani elde etmistir. Bunun yani sira, 6gretim elemani 6gretmen adaylari Gzerinde
gdzlemlerde bulunabilmek icin zaman zaman uygulama okullarina ziyaretler gerceklestirmistir. Ogretim
elemani, bu gozlemlerden elde ettigi sonuglari egitim fakultesindeki derslerde 6gretmen adaylari ile paylasmis
olup, etkili bir derse iliskin geribildirimler sunmustur. Ayrica, 6gretim elemani zaman zaman da Ogretmen
adaylarinin ders videolarini izlemis ve onlara derslere iliskin geribildirimler saglamistir.

Veri Toplama Araglar

Arastirmada nicel verilerin toplanmasinda “Ogretmenlik Meslegine Yénelik Tutum Olgegi” ile
“Ogretmenlerin Ozyeterlik inanci Olgegi” kullanilirken, nitel verilerin toplanmasinda ise “gézlem formu”,
“gorlisme formu” ve “gunlik formu” ise kosulmustur. Arastirmada kullanilan 6lgcek ve formlara iliskin agiklayici
bilgiler; “nicel veri toplama araglar” ve “nitel veri toplama araclar” basliklari altinda ele alinarak kisaca
betimlenmeye ¢alisiimistir.

Nicel Veri Toplama Araglari

Ogretmenlik Mesledine Yénelik Tutum Olcegi. Ogretmenlerin adaylarinin 6gretmenlik meslegine yénelik
tutumunu inceleyebilmek icin Ustiiner (2006) tarafindan gelistirilen “Ogretmenlik Meslegine Yénelik Tutum
Olgegi” kullanilmistir. Olgek, toplam 34 maddeden meydana gelmekte olup, maddelerin tiimii 5’li Likert
formattadir (1 = kesinlikle katilmiyorum; 2 = katilmiyorum; 3 = kararsizim; 4 = katiliyorum; 5 = kesinlikle
katiliyorum). Olcekteki maddelerin 14 tanesi olumlu yargi icermekteyken, geriye kalan 10 madde ise icerisinde
olumsuz yargl icermektedir. Bunun yani sira, 6lcek tek boyutludur (34 madde; 6rn., “Bilgili ve yeterli bir
o6gretmen olacagimi distnidyorum”; o = .93). Ayrica, Olcekten elde edilen glivenirlik katsayisi, olcegin
kullanilabilmesi igin mitkemmel bir degere sahip oldugunu géstermistir (Ustiiner, 2006).

Ogretmen Ozyeterlik inanci Olgegi. Ogretmen adaylarinin ézyeterlik inancini inceleyebilmek igin Tschanen-
Moran ve Hoy (2001) tarafindan gelistirilen ve Capa, Cakiroglu ve Sarikaya (2005) tarafindan Tirkgeye
uyarlanan “Ogretmen Ozyeterlik inanci Olcegi” kullaniimistir. Olgek, toplam 24 maddeden meydana gelmekte
olup, maddelerin tiima 5’li Likert formattadir (1 = kesinlikle katilmiyorum; 2 = katilmiyorum; 3 = kararsizim; 4 =
katiliyorum; 5 = kesinlikle katiliyorum). Bunun yani sira, 6lcek G¢ boyutludur; (a) 6grenci katilimina yonelik
ozyeterlik (8 madde; 6rn., “Calismasi zor 6grencilere ulasmayi ne kadar basarabilirsiniz?”; a = .82), (b) 6gretim
stratejilerine yonelik 6zyeterlik (8 madde; &rn., “Ogrencilerin zor sorularina ne kadar iyi cevap verebilirsiniz?”; a
=.86), (c) sinif yonetimine yonelik 6zyeterlik (8 madde; 6rn., “Sinifta dersi olumsuz yénde etkileyen davranislari
kontrol etmeyi ne kadar saglayabilirsiniz?”; a = .84). Ayrica, 6lcekten elde edilen gilivenirlik katsayilarinin,
olgegin kullanilabilmesi icin iyi degerlere sahip oldugunu goéstermistir. Bununla birlikte, 6lcege uygulanan
dogrulayici faktor analizi sonuglari da (TLI = .99; CFl = .99; RMSEA = .07) o6lgegin kullanilabilmesi icin kabul
edilebilir degerlere sahip oldugunu gostermistir (Capa, Cakiroglu & Sarikaya, 2005).

Nitel Veri Toplama Araglari

Goriisme Formu. Arastirmada gorismenin temel amaci, ilgi duyulan bir konu veya merak edilen bir soru
hakkinda bilgi toplamaktir (Patton, 2002). Gorlisme, gozlemleyemedigimiz davranislar, duygular veya insanlarin
etrafindaki diinyayi nasil ifade ettiklerini 6grenmek icin gereklidir (Merriam, 1998). Bu bakimdan, arastirmada
verilerin gesitlendirilmesinde, dolayisiyla daha anlamli verilerin toplanmasina katki yapabilecegi distnilen
gorisme yonteminin ¢alisma kapsaminda kullanilmasi distintlmistir (Creswell, 2013). Dolayisiyla, arastirmada
6gretmen adaylarinin 6gretmenlik meslegine yonelik tutumu ile 6zyeterlik inanglarini inceleyebilmek igin yari-
vapilandirilmis bir gérisme formu kullaniimistir. Gorlisme formunun hazirlanmasinda alanyazin taramasi
yapilarak, 6gretmenlik meslegine yonelik tutum ve 6zyeterlik inanclari ile ilgili form ve 6lgekler incelenmistir.
Alanyazina dayali olarak incelenen bu form ve 0&lgekler dogrultusunda toplam sekiz adet acgik uglu soru
hazirlanmistir. Hazirlanan bu sorular dilbilim ve egitim bilimleri alanlarindan uzmanlarin gorislerine sunulmus;
bu uzmanlardan gelen geribildirimler neticesinde sorular pilot uygulamaya tabi tutulmustur. Arastirmada,
hazirlanan gérisme formu farkli 6gretmen adaylarinin olusturdugu bes kisilik bir grup icerisinde uygulanmis,
boylelikle sorularin anlasilabilirligi, kullanisliigl ve amaca hizmet etme durumlari incelenmistir. Hazirlanan
goriisme formu gerceklestirilen pilot uygulama sonrasinda gézden gegirilerek, form lizerinde bazi diizeltmeler
(6rn., sorulara sondalarin eklenmesi, bazi sorularinin yerlerinin degistirilmesi, vb.) yapilmistir. Gérisme formu,
izerinde gerekli degisiklikler yapildiktan sonra kullanima hazir hale getirilmistir.
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Go6zlem Formu. Gozlem, nitel arastirmalarda ise kosulan temel yontemlerden birini teskil etmektedir
(Creswell, 2013). Gozlem, arastirmada ihtiya¢ duyulan verilerin insan, toplum ya da bir ara¢ kullanilarak
izlenmesi suretiyle toplanmasi siirecini tanimlamaktadir (Merriam, 1998). Nitel veri toplamada 6nemli bir
kaynak durumunda olan gobzlem, sosyal olaylardaki karmasikhgin acikliga kavusturulmasinda temel
yardimcilardan biridir (Patton, 2002). Bu amagla, 6gretmen adaylarinin 6gretmenlik meslegine yonelik tutumu
ile 6zyeterlik inanglarini inceleyebilmek igin yari-yapilandiriimis bir gézlem formu kullanilmistir. Gézlem formu,
“6gretmenlik meslegine yonelik tutum” ve “6gretmenlik 6zyeterlik inancl” boyutlarindan meydana gelmistir.
Hazirlanan bu formdaki “6gretmenlik meslegine yonelik tutum” boyutu 6gretmenlik meslegi davranislari,
ogretmenlik meslegine yonelik ilgi ve sevgi ve 6gretmenlik meslegini yapmaya yonelik istek olmak lizere toplam
¢ alt-boyuttan meydana gelmistir. Bunun yani sira, hazirlanan bu formdaki “6gretmenlik 6zyeterlik inanci”
boyutu ise 6grenci katihmini saglama, 6gretim stratejilerini kullanma ve sinif yonetimi olmak tzere toplam ug
alt-boyuttan olusmustur. Hazirlanan bu form egitim bilimleri alanindan uzmanlarin gérislerine sunulmus; bu
uzmanlardan gelen geribildirimler neticesinde sorular pilot uygulamaya tabi tutulmustur. Arastirmada,
hazirlanan gozlem formu farkh 6gretmen adaylarinin olusturdugu bir grup igerisinde uygulanmis, boylelikle
formdaki boyutlarin amaca hizmet etme durumlari incelenmistir. Gézlem formu, lGzerinde gerekli degisiklikler
yapildiktan sonra kullanima hazir hale getirilmistir.

Giinliik Formu. Gunlikler, arastirmaya katilan bireylerin yasadiklari deneyimleri aktarmalari agisindan bir
dokiiman niteligi tasimaktadir (Glesne, 2011). Gunluk gibi dokiimanlarin incelenmesi, dokiimani hazirlayan
kisinin bireysel bakis agisini vermesi bakimindan 6nem tasimaktadir (Merriam, 1998). Bu amagla, 6gretmen
adaylarinin 6gretmenlik meslegine yonelik tutumu ile 6zyeterlik inanglarini inceleyebilmek icin bir ginlik formu
hazirlanmistir. Hazirlanan ginlik formu, “6gretmenlik meslegine yonelik tutum” ve “6gretmenlik 6zyeterlik
inanci” boyutlarindan meydana gelmistir. Hazirlanan bu formdaki “6gretmenlik meslegine yonelik tutum”
boyutu 6gretmenlik meslegi davranislari, 6gretmenlik meslegine yonelik ilgi ve sevgi ve 6gretmenlik meslegini
yapmaya yonelik istek olmak lizere toplam (g alt-boyuttan meydana gelmistir. Bunun yani sira, hazirlanan bu
formdaki “6gretmenlik 6zyeterlik inanci” boyutu ise 6grenci katilimini saglama, 6gretim stratejilerini kullanma
ve sinif yonetimi olmak lizere toplam (g alt-boyuttan meydana gelmistir. Hazirlanan bu form egitim bilimleri
alanindan uzmanlarin gorislerine sunulmus; bu uzmanlardan gelen geribildirimler neticesinde sorular pilot
uygulamaya tabi tutulmustur. Pilot uygulama neticesinde, gelistirilen ginlik formu (zerinde gerekli
dizeltmeler yapilarak kullanilama hazir duruma getirilmistir.

Veri Toplama Siireci
Arastirmada verilerin toplanma siireci iki asamada gergeklestirilmis olup, bu asamalari “nicel verilerin
toplanmasi” ve “nitel verilerin toplanmasi” olusturmustur.

Nicel Verilerin Toplanmasi

Arastirmada nicel verilerin toplanmasi sireci, “Ogretmenlik Meslegine Yénelik Tutum Olgegi” ile
“Ogretmenlerin Ozyeterlik inanci Olcegi”nin 6gretmen adaylarina éntest olarak uygulanmasi ile baslamistir. 14
hafta slreyle 6gretmen adaylari 6gretmenlik uygulamalarini gerceklestirmislerdir. Arastirmanin sonunda, ayni
veri toplama araglari 6gretmen adaylarina sontest olarak uygulanmistir. Arastirmada veri toplama siireci Subat
ayinda baslayarak, Haziran ayinda tamamlanmistir. Arastirmada, veri toplama araglarinin uygulanmasi yaklasik
olarak 15 dakika stirmustir.

Nitel Verilerin Toplanmasi

Arastirmada, nicel verilerin toplanmasi siirecinin akabinde nitel veri toplama araglari ise kosulmustur. Nitel
veri toplama araglarindan olan goézlem ve ginlik formlari 6gretmenlik uygulamasi slreci igerisinde
uygulanmistir. Arastirmada, 6gretmen adaylari Gizerinde li¢ haftada bir gdzlem faaliyetleri ylritiilmis, boylece
U¢ haftalik gozlem verisi elde edilmistir. Ayrica, 6gretmen adaylari her haftanin sonunda giinlik formlarini
doldurmuslar ve bu formlari dosyalarina koymuslardir. Ogretmenlik uygulamasi siirecinin sona ermesi ile
birlikte, gdriisme formu 6gretmen adaylarina uygulanmistir. Ogretmen adaylari ile yapilan gériismeler toplam
lic glin stirms olup, yapilan bu gérismeler odak grup goriismesi seklinde gercgeklestirilmistir (Krueger, 1994).
Calismada, beser 6gretmen adayindan meydana gelen toplam (¢ adet odak gériisme grubu olusturulmustur.
Odak grup goriismesinde grup olarak cevap verildigi icin bazi katilimcilarin vermis oldugu cevaplar, diger
katilimcilari konu ile alakali hususlari hatirlamalarini ve arastirmaya katki yapmalarini saglamaktadir (Creswell,
2012). Odak grup goérismesiyle arastirmaci, ayni zamanda, goriismeye katilanlarin herhangi bir olgu veya olay
hakkinda ortaklasa nasil algiladiklarini gérme firsati yakalamaktadir (Berg & Lune, 2011). Bu sekilde arastirmaci,
grubun ortak egilimlerini, yasantilarini, diisiincelerini ve duygularini yakindan gérme imkani elde etmistir. Diger
yandan, yapilan gorismeler arastirmaci tarafindan gorisme slrecinde yaziya dokilmistiir. Gorlismeler
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sirasinda kullanilabilecek ses veya gorinti kayit cihazlarinin gériismelerin dogalliligini bozabilecegi endisesi ile
arastirmada kayit cihazi kullaniimamistir (Glesne, 2011). Arastirmaci, goriisme ortaminin dogalliktan uzak
olmasi durumunda, gériisme yoluyla elde edilen verilerin de dogalliktan uzak olabilecegini diisginmustir. Ancak,
odak grup gorusmeleri teyp kaydina alinmadiginda, goriismeden sonra c¢ok kisa bir siire igerisinde yaziya
dokiilmezse goriismenin yeniden yapilandirilabilmesi giic olmaktadir (Bogdan & Biklen, 2003). Bu sebeple,
arastirmaci 6gretmen adaylarinin goris ve dislincelerini kisaltarak notlar almis, daha sonra bunlari ayni gin
icerisinde metne dokmistiir. Daha sonra, metne dokilen gorismeler 6gretmen adaylarina gosterilerek, bu
goris ve duslncelerin kendilerine ait olup olmadigini teyit etmeleri istenmistir. Ayni zamanda, 6gretmen
adaylarinin belirttikleri goris ve dislincelere eklemeler yapabilmelerinin yani sira, istedikleri goris ve
dislncelerin de metinden gikarilmasina izin verilmistir.

Verilerin Analizi
Arastirmada, verilerin analizi iki asamada gergeklestirilmis olup, bu agsamalari “nicel verilerin analizi” ve
“nitel verilerin analizi” olusturmustur.

Nicel Verilerin Analizi

Arastirma grubundan saglanan veriler uygun istatistik analizlerin yapilabilmesi icin SPSS 22.0 paket
programina kaydedilmistir. Arastirmada, toplanan nicel verilerin istatistik analizlerine gegmeden 6nce verilerin
normal dagihm gosterip gostermedigi ve varyanslarinin dagilimlari arasinda anlamh farklilik olup olmadig
kontrol edilmistir. Bu arastirmada, arastirma grubunun buyiikliginiin 30’dan az olmasindan dolayi, verilerin
normal dagilim gosterip gostermedigini kontrol etmede Shapiro-Wilk testinin ise kosulmasi uygun bulunmustur
(Howell, 2006). Arastirmada, nicel verilerin toplanmasinda kullanilan “Ogretmenlik Meslegine Yénelik Tutum
Olgegi” (Wsntest = .95, p = .48, p > .05) ve “Ogretmen Ozyeterlik inanci Olgegi” (Wsntest = .93, p = .30, p > .05) 6n-
test sonuglarindan ve “Ogretmenlik Meslegine Yénelik Tutum Olcegi” (Weontest = .90, p = 11, p > .05) ile
“Ogretmen Ozyeterlik inanci Olgegi” (Wsontest = .96, p = .77, p > .05) son-test sonuglarindan elde edilen verilerin
Shapiro-Wilk testi sonuglari, toplanan verilerin normal dagilima sahip oldugunu goéstermistir (Gall, Gall & Borg,
2003). Dolayislyla, galismanin nicel verilerinin analizinde parametrik test istatistiklerinin kullanilmasi uygun
gorllmastiir (Creswell, 2012). Ayrica, arastirmanin nicel alt problemlerini yanitlayabilmek igin grup-igi
karsilastirmalar yapilmistir. Calismada, grup-ici karsilastirmalarda bagimh gruplar t-testi kullaniimistir (Gall, Gall
& Borg, 2003). Ayni zamanda, arastirma grubunun o&lceklerden elde ettigi puanlarin aritmetik ortalama ve
standart sapma gibi degerlerinin verilmesinde betimsel istatistikler kullaniimistir (Shavelson, 2012).

Nitel Verilerin Analizi

Calismada, oncelikle, nitel verileri analiz etmeye baslamadan énce, 6gretmen adaylarindan toplanan veriler
arastirmaci tarafindan bilgisayar ortamina aktarilmistir. Microsoft Office (MS) Word 2007 paket programina
kaydedilen tiim nitel veriler tarihine ve turiine (gbzlem, goriisme, gunliuk) gore ayri ayri siniflandiriimistir.
Arastirmada nitel verilerin analizi siirecine gecilmeden hemen once ilgili alanyazina (Bogdan & Biklen, 2003;
Denzin & Lincoln, 2005) dayali olarak bir kod listesi olusturulmustur. Arastirmada, 6gretmen adaylarindan elde
edilen gériisme verilerine OA, gbzlem verilerine GZ ve giinliik verilerine ise GN kodlari verilmistir. Calismada
elde edilen verilerin analizinde ise, icerik analizi kullaniimistir (Berg & Lune, 2011; Miles & Huberman, 1994).
icerik analizinde birbirine benzeyen veriler, belirli kavramlar ve temalar etrafinda bir araya getirilmekte ve
okuyucunun anlayabilecegi bir sekilde diizenlenerek yorumlanmaktadir (Patton, 2002). icerik analizi ydntemi ile
arastirma sonuglarina gére 6nceden belirlenen temalar gére bir analiz degil, daha derinlemesine ve daha fazla
sayida temaya ulasiimasi hedeflenmektedir (Miles & Huberman, 1994). icerik analizi igin toplanan nitel veriler
arastirmaci tarafindan iki kez kesintisiz ve dort-bes kez de aralikli zamanlarda okunarak veriler kodlanmistir.
Nitel veri seti, stirekli olarak arastirmaci tarafindan okunmus ve ¢iktisi alinan veriler lGzerinde taslak kodlamalar
yvapilmistir. Bu sekilde, birka¢ kez taslak kodlamalar yapilmistir. Béylece, birkag kez yapilan taslak kodlamalar
birbirleriyle karsilastirilarak, kodlamalarin tutarlii§inin saglanmasina calisiimistir. Daha sonra, yapilan taslak
kodlamalarin ardindan asil kodlama siirecine gegilerek, buradan kodlarin anlamh 6rintiler olusturabilecegi
temalara ulasiimistir (Auerbach & Silverstein, 2003). Analiz edilen nitel verilerin ve ulasilan temalarin
inandiricihgl ve aktarilabilirligi ile ilgili calismalar gergeklestirildikten sonra, ¢alisma verilerin betimlenmesi ve
raporlastirilmasi asamalari ile son bulmustur.

Nitel Verilerin inandiriciligi ve Aktarilabilirligi

Nitel arastirmalarda toplanan verilerin inandiricihg ve aktarilabilirligi saglamak olduk¢a 6nemlidir (Denzin &
Lincoln, 2005). Bunun icin arastirma verilerinin toplanmasinda inandiriciiga ve aktarilabilirlige iliskin
onlemlerini almak biyik bir 6neme sahip bulunmaktadir (Bogdan & Biklen, 2003). Bu nitel arastirmada elde
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edilen verilerin inandiricihgini saglayabilmek icin cesitleme, derinlik odakh veri analizi, uzun sireli etkilesim
saglama ve katilim teyidi gibi teknikler ise kosulmustur (Erlandson, Harris, Skipper & Allen, 1993). Calismada
kullanilan gesitleme, arastirmacilarin kavramsal kategorileri gelistirmelerinde ¢oklu ve farkh veri kaynaklarini
kullanmasini gerektirmektedir (Creswell, 2013). Arastirmacilar, ¢esitleme vasitasiyla olgu ve olaylara iliskin farkli
bakis acilarini gesitli yollarla ortaya g¢ikarmaya calismislardir (Patton, 2002). Ayni zamanda, arastirmacilar
ogretmenlik uygulamalarinin 6gretmen adaylari Uzerindeki katki ve roliini anlamak igin alanda uzun sireli
zaman gecirmisler ve paydaslarla aralarinda giiven iliskisini tesis etmeye c¢alismislardir. Nitekim, alanda uzun
siireli zaman gegiren bir arastirmaci olay, olgu, durum ve yorumlari katilimcilarin bakis agisiyla ortaya koyabilir
(Glesne, 2011). Arastirmacilar, bu sekilde, alanda uzun sireli zaman gecirerek daha derinlik odakli veri
toplayabilmislerdir. Ayrica, arastirmada elde edilen verilerin ve bunlara iliskin arastirmacinin ulastigi sonuglarin
ve yorumlarin veri kaynaklari (katihmcilar) ile teyit edilmesinde de oldukga buyik yarar bulunmaktadir (Yildirim
& Simsek, 2008). Bu maksatla, arastirmacilar topladiklari verileri dizenledikten sonra katilimcilarin gérislerine
sunarak, O6gretmen adaylarinin bunlarin dogruluguna iliskin distncelerini belirtmelerini istemislerdir. Bu
sirecte, bununla birlikte, arastirmacilar katihmcilarin belirttikleri gorusleri veri setinden ¢ikarmalarina veya
yenilerini eklemelerine de imkan saglamislardir.

Arastirma bulgularinin aktarilabilirligini saglamada ise ayrintili betimlemeler kullanilmistir (Patton, 2002).
Nitel arastirmalarda bulgularin aktarilabilirligi, elde edilen verilerin yeterli dizeyde betimlenmesine bagh
bulunmaktadir (Bogdan & Biklen, 2003). Nitekim, ayrintili betimleme ham verilerin ortaya ¢ikan kavram ve
temalara gore yeniden diizenlenmis bir sekilde okuyucuya yorum katilmadan ifade edilmesidir (Yildinrm &
Simsek, 2008). Bu sebeple, arastirmada elde edilen bulgular herhangi bir sekilde yorum katilmadan aktarilmis
ve arastirmacilar tarafindan sik sik dogrudan alintilar kullanilmistir.

Bulgular

Arastirmanin bu boéliminde; arastirmanin gerek nicel gerekse nitel alt problemlerinin ¢ézimlenebilmesi
amaciyla toplanan verilerin analiz edilmesi ile elde edilen bulgulara yer verilmistir. Bu sebeple, arastirmada elde
edilen bulgular “nicel bulgular” ve “nitel bulgular” baslklari altinda verilmistir.

Nicel Bulgular
Arastirmada elde edilen nicel bulgular, “6gretmenlik meslegine yonelik tutum” ve “6gretmen 6zyeterlik
inancin” basliklari altinda incelenmistir.

Ogretmenlik Meslegine Yonelik Tutum
Arastirmada, 6gretmen adaylarinin 6gretmenlik meslegine yonelik tutum o6lceginden elde ettikleri 6n-test
ve son-test puanlarinin karsilastirilabilmesi icin bagimli gruplar t-testi ise kosulmustur (bkz. Tablo 2).

Tablo 2.

Ogretmenlik Mesledine Yénelik Tutum Ontest ve Sontest Puanlarinin Karsilastirilmasi

n Test X SS sd t P
On-test 116.64 11.75

14 Son-test 128.35 7.11 13 -3.22 .01*

Not. *p < .05

Tablo 2’'ye bakildiginda, 6gretmen adaylarinin 6gretmenlik meslegine yonelik tutum on-test ve son-test
puanlari arasinda istatistiksel olarak anlamli bir farklihgin (t(13) = =3.22, p < .05) oldugu sonucuna varilmistir.
Elde edilen bu bulgu, 6gretmen adaylarinin o6gretmenlik meslegine yonelik tutumunun gelismesinde
ogretmenlik uygulamalarinin etkili oldugunu goéstermistir.

Ogretmen Ozyeterlik inanci
Arastirmada, 6gretmen adaylarinin 6zyeterlik inanci 6lgeginden elde ettikleri 6n-test ve son-test puanlarinin
karsilastirilabilmesi icin bagimli gruplar t-testi ise kosulmustur (bkz. Tablo 3).
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Tablo 3.

Ogretmen Ozyeterlik inanci Ontest ve Sontest Puanlarinin Karsilastiriimasi

Alt-Olcek n Test X SS sd t p

Ogrenci Katilimi 14 On-test 54.92 8.52 13 -.87 .39*
Son-test 56.42 8.45

Ogretim Stratejileri 14 On-test 53.50 10.42 13 -1.81 .09*
Son-test 57.78 9.30

Sinif Yénetimi 14 On-test 56.85 10.00 13 -.10 .92*
Son-test  57.14 8.89

Not. *p > .05

Tablo 3’e bakildiginda, 6gretmen adaylarinin dzyeterlik inanci 6grenci katimina (t(13) = —.87, p > .05),
ogretim stratejilerine (t(13) = —1.81, p > .05) ve sinif yonetimine (t(13) = —.11, p > .05) yonelik 6zyeterlik 6n-test
ve son-test puanlari arasinda istatistiksel olarak anlamli bir farkliigin olmadigi sonucuna ulasiimistir. Elde edilen
bu bulgu, 6gretmen adaylarinin 6zyeterlik inancinin gelismesinde 6gretmenlik uygulamalarinin etkili olmadigini
ortaya koymustur. Her ne kadar o6gretmenlik uygulamalari sonucunda 6gretmen adaylarinin Gzyeterlik
inancinda anlamli bir degisme olmasa da, aritmetik ortalamalar karsilastirildiginda bu konuda gelismenin
yasandigi gorilmustir.

Nitel Bulgular
Arastirmada elde edilen nitel bulgular, “68retmenlik meslegine yonelik tutum” ve “6gretmen 6zyeterlik
inanci” ana temalari altinda kavramsallastiriimistir.

Ogretmenlik Meslegine Yénelik Tutum
Arastirmada, 6gretmenlik meslegine yonelik tutuma iliskin olarak elde edilen bulgular ¢ alt tema altinda
kavramsallastiriimistir (bkz. Tablo 4).

Tablo 4.
Ogretmenlik Meslegine Yénelik Tutum
Ana Tema Alt Temalar Nitel Veri Kodu
Ogretmenlik Meslegine  OA-1, OA-3, 0A-4, OA-5, OA-6, OA-7, OA-8, OA-10, OA-11, OA-
Ogretmenlik Yonelik ilgi 13, OA-14, GN-1, GN-2, GN-3, GN-5, GN-6, GN-7, GN-9, GN-10,
Meslegine GN-11, GN-12, GN-13, GZ-2, GZ-3
Yénelik Ogretmenlik Meslegine  0OA-1, OA-2, OA-3, OA-4, OA-6, OA-7, OA-8, OA-9, OA-10, OA-
Tutum Yonelik Sevgi 12, 0A-13, OA-14, GN-1, GN-2, GN-3, GN-4, GN-5, GN-6, GN-8,

GN-9, GN-10, GN-11, GN-12, GN13, GZ-2
Ogretmenlik Meslegini 0A-1, OA-3, OA-4, OA-5, OA-6, OA-8, OA-10, OA-13, GN-2, GN-
Yapma istegi 4, GN-5, GN-6, GN-7, GN-9, GN-10, GN12, GN-14, GZ-3

Tablo 4’e bakildiginda, 6gretmen adaylarinin 6gretmenlik meslegine yonelik tutumunun (g alt temada
incelendigi gorulmektedir. Bu alt temalarin “6gretmenlik meslegine yonelik ilgi”, “6gretmenlik meslegine
yonelik sevgi” ve “6gretmenlik meslegini yapma istegi” oldugu belirlenmistir. Arastirmada, ilk olarak ortaya
ctkan alt temayr “meslege yonelik ilgi” teskil etmistir. Ogretmen adaylarinin, 6gretmenlik uygulamalarinin
sonunda meslege yonelik ilgilerinin arttigl sonucuna ulasiimistir.

Okula staj [6gretmenlik uygulamalari] igin gitmeden 6nce, 6gretmenlik meslegine yonelik ilgim ¢ok

fazla yoktu diyebilirim. Yani, bu meslek icin bir adim atmistim, ancak agikgasi ¢ok fazla ilgimi ¢eken bir

meslek oldugunu diisinmilyordum. Ogretmenlik uygulamalari ile bu meslege olan ilgim gercekten artti

(OA-8).

Bu meslege, elbette daha dnce bir ilgim vardi, ancak 6gretmenlik uygulamalari ile ilgim daha da artti.

Bu uygulamalarda meslegin bana uygun olduguna inandim (OA-3).

[...] Ogretmenlik uygulanmalari yoluyla 6gretmenlik meslegine ydnelik ilgim daha fazla gelisti (GN-11).

Ogretmen adaylari, 6gretmenlik meslegi hakkinda daha fazla konusmaya basladilar. Konusmalarinda

ogretmenlige ilgi duyduklarina iliskin ciimlelerin gectigi gorilda (GZ-3).

Ogretmenlik mesleginin bana ¢ok uygun oldugunu diisiinliyorum. Bu meslek daha fazla ilgimi cekmeye

basladi. Bu meslegi yapacagimi diisiinmek beni cok heyecanlandiriyor (OA-13).
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Yukarida verilen alintilara bakildiginda, 6gretmen adaylarinin 6gretmenlik meslegine yonelik ilgilerinin
giderek arttigi anlagilmistir. Arastirmada, bazi 6gretmen adaylarinin meslege yonelik ilgilerinin 6gretmenlik
uygulamalarindan 6nce disuk iken, bu uygulamalarla birlikte ilgilerinin arttigi gorilmustir. Ayrica, arastirmada
O0gretmen adaylarinin 6gretmenlik uygulamalari yoluyla meslege yonelik ilgilerinin yani sira sevgilerinin de
gelisme gosterdigi sonucuna ulasilimistir.

Ogretmenlik meslegini ¢ok seviyorum. Ogretmenlik uygulamalari vasitasiyla bu meslege yonelik

sevgim daha fazla artti (OA-7).

Ogretmenlik meslegi bana ¢ok cekici gelmeye basladi. Tabii ki, 6gretmenlik uygulamalarinin bundaki

roliini kesinlikle yadsiyamam. Bu uygulamalar sayesinde 6gretmenlik meslegini daha fazla sevmeye

basladim (GN-6).

Ogretmenlik meslegine yénelik daha dnce gercekten cok fazla sevgim yoktu. Ancak, 6gretmenlik

uygulamalari yoluyla bu meslege iliskin sahip oldugum sevgi daha fazla gelisti (OA-9).

[...] Ogretmen adaylarinin, okullara uygulama icin gittiklerinde &gretmenlik meslegini daha fazla

sevdikleri godzlenmistir. Ogretmen adaylari, okullara uygulama igin gittikleri giinlerde ¢ok mutlu

olduklarini dile getirdikleri goralmustar (GZ-2).

Esasen, 6gretmenlik uygulamalarindan 6nce bu meslegini ¢ok fazla sevdigimi soyleyemem. Ama, bu

uygulamalar sayesinde gercekten égretmen meslegini sevdigimi anladim (OA-1).

Yukaridaki alintilara bakildiginda, 6gretmen adaylarinin 6gretmenlik uygulamalari sayesinde 6gretmenlik
meslegini sevdikleri anlasilmistir. Arastirmada, bazi 6gretmen adaylarinin meslege yonelik sevgilerinin
ogretmenlik uygulamalarindan 6nce distk iken, bu uygulamalarla birlikte sevgilerinin arttigi géralmustar.
Ayrica, arastirmada 6gretmen adaylarinin 6gretmenlik uygulamalari yoluyla meslegi ileride yapmaya yonelik
istege sahip olduklari sonucuna variimistir.

Ogretmenlik uygulamalarindan sonra 6gretmenlik meslegini ileride yapmaya yonelik istegim daha fazla

artti. ilk basta, mezun olduktan sonra belki bu meslegi yapmayabilirim diye disiiniiyordum, ama

o0gretmenlik uygulamalarindan sonra kesinlikle bu meslegi yapmaya yonelik istegim gelisme gosterdi

(OA-5).

ileride dgretmenlik meslegini yapmayi ¢ok istiyorum. [..] Bu meslegin bana gercekten ¢ok uygun

oldugunu dislintiyorum (GN-12).

Kesinlikle bu meslegi ileride yapmayi cok istiyorum. Bu meslegi bir an 6nce yapabilmek icin gercekten

sabirsizlaniyorum (OA-4).

Ogretmenlik meslegini icra etmeyi ¢ok istiyorum. Bu meslek sahip oldugum &zelliklere ¢ok uygun.

Kendi &grencilerimin olmasini ve gretmenlik yapmayi ¢ok istiyorum (OA-6).

Yukaridaki alintilarda da goruldigi Uzere, 6gretmen adaylarinin ileride 6gretmenlik meslegine yapmaya
yonelik isteklerinin gelisme gosterdigi anlasiimistir. Arastirmada, 6gretmen adaylarinin bir an énce 6gretmenlik
meslegine baslayarak, ileride bu meslegi icra etmek istedikleri sonucuna ulasilmistir.

Ogretmen Ozyeterlik inanci
Arastirmada, 6gretmen Ozyeterlik inancina iliskin olarak elde edilen bulgular Ug¢ alt tema altinda
kavramsallastiriimistir (bkz. Tablo 5).

Tablo 5
Ogretmen Ozyeterlik inanci
Ana Tema Alt Temalar Nitel Veri Kodu
Ogrenci Katilimina Yénelik ~ OA-2, OA-3, OA-5, OA-6, OA-8, OA-9, OA-11, OA-12, OA-14, GN-
Ozyeterlik 2, GN-4, GN-5, GN-8, GN-10, GN-11, GN-13, GN-14, GZ-1, GZ-2,
Ogretmen GZ-3
Ozyeterlik Ogretim Stratejilerine 0A-1, OA-2, OA-4, OA-6, OA-7, OA-9, OA-10, OA-11, OA-12, OA-
inanci Yénelik Ozyeterlik 14, GN-2, GN-4, GN-6, GN-7, GN-8, GN-11, GN-14, GZ-1, GZ-2,
Gz-3
Sinif Yénetime Yénelik 0A-1, 0A-2, 0A-3, OA-4, OA-6, OA-8, OA-9, OA-10, OA-11, OA-
Ozyeterlik 13, OA-14, GN-1, GN-2, GN-5, GN-7, GN-9, GN-12, GN-14, GZ-1,
Gz-3

Tablo 5’e bakildiginda, 6gretmen adaylarinin 6zyeterlik inancinin g alt temada incelendigi gorilmektedir.
Bu alt temalarin “6grenci katiimina yonelik ozyeterlik”, “6gretim stratejilerine yonelik 6zyeterlik” ve “sinif
yonetime yonelik ozyeterlik” oldugu belirlenmistir. Arastirmada, ilk olarak ortaya cikan alt temayr “6grenci
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katilimina yoénelik dzyeterlik” teskil etmistir. Ogretmen adaylarinin, 6gretmenlik uygulamalarinin sonunda
ogrenci katilimini saglamaya yonelik yeterlik inancinin gelisme géstermedigi sonucuna ulasiimistir.

Ogrencilerini derse nasil katacagima iliskin yollari bilmiyorum. Yani, 6grencileri derse katmada kendimi

yeterli hissetmiyorum. Ne yaparsam yapayim, dgrencileri etkili olarak derse katamiyorum (OA-2).

Acikcasi, 6grencileri derse katmada kendimi yeterli gérmiyorum. Sinifta tek yaptigim 6grencilere soru

sormak. Yalnizca soru sorarak 6grencileri derse katamiyorum (OA-12).

[...] 6zellikle, dersi sadece kendimin anlattiginin farkindayim. Ogrencileri derse katmada tek

kullandigim yol soru sormak. Bunu gelistirmem gerektigini distinliyorum (GN-4).

Ogrencilerin derse etkili olarak katilmasini ¢ok istiyorum. Ama, gercekten bunu tam olarak nasil

yapmam gerektigini de bilmiyorum (OA-14).

Arastirmada, ©gretmen adaylarinin 6grenci katilimini saglamada vyetersiz olduklarini ifade ettikleri
gorilmistiir. Ogretmen adaylar, dgrenci katiimini saglamada yetersiz olduklarini dile getirirlerken, sinifta
o6grenci katilimini saglamada kullandiklari tek yolun ise soru-cevap teknigi oldugunu belirtmislerdir. Arastirmada
ortaya ¢ikan bu bulgu, ayrica, bazi gézlem sonuglarina da yansimistir.

Ogretmen adayinin dgrencileri derse katmada soru-cevap teknigini kullandigi gériilmistiir. Bu teknigi

kullanan 6gretmen adayinin 6grenci katiimini saglamada yetersiz oldugu goézlenmistir (GZ-1).
Ogretmen adayinin, dgrencileri derse katmada soru-cevap teknigini uyguladigi gériilmistir. Ancak, bu

teknikle 6grenci katiliminin ¢ok sinirl bir diizeyde kaldigi gézlenmistir (GZ-2).

Gozlem kaydina iliskin alintilara bakildiginda, 6gretmen adaylarinin 6grenci katimini saglamada yetersiz
olduklari anlasiimistir. Ogretmen adaylarinin &grenci katihmini saglamada yalnizca soru-cevap teknigini ise
kostuklar tespit edilmistir. Ayrica, arastirmaya katilan 6gretmen adaylari 6grenci motivasyonunu saglayarak,
ogrencilere derse katmada yetersizlik yasadiklarini dile getirmislerdir.

Esasen, 6grencilerin derse yonelik motivasyon problemleri oldugunu distintiyorum. Bu ylzden, derse

katilmakta oldukga isteksizler. [..] Ogrencilerin motivasyonunu nasil saglayarak, onlari derse etkin

olarak katabilecegim hakkinda hig bir fikrim yok (0A-11).

[...] Ogrencilerin derse katiimak icin yeterli giidiilenmislige sahip olmadiklarini diisiiniiyorum. Onlari

derse katilmalari igin nasil glidiileyebilecegimi gercekten bilmiyorum (GN-13).

Sinifta yalnizca konunun sinavlarda ¢ikacagindan bahsederek, 6grencileri motive etmeye calisiyorum.

Ama, bunun ¢ok da fazla ise yaradigini diisinmiyorum (OA-3).

Ogretmen adaylarinin ifade ettikleri goriislere bakildiginda, 8grenci motivasyonunu saglamada yetersizlik
hissettikleri anlasilmistir. Bununla birlikte, 6gretmen adaylarinin basarisiz 6grencilerin dersi daha iyi anlamasini
saglama hususunda da yetersizlik yasadiklari sonucuna varilmistir.

Dersi basarili 6grencilerle islemek, bir diger ifadeyle basarili 6grencileri derse katmak ¢ok kolay. Esas

problemi, basarisiz 6grencileri derse katmada yasiyorum. [...] Sinifin biiylik ¢ogunlugunun da basarisiz

ogrencilerden meydana geldigini dustiniirsek, bu 6grencileri derse katmada gercekten sorun
yasadigimi sdyleyebilirim (OA-6).

Ders ¢ok monoton geciyor. Genel anlamda, dersin az sayida 6grenciyle yiritaldagina séyleyebilirim.

Ogrencilerin cogunun derse katilimi ¢ok zayif (GN-5).

Basarisiz 6grencileri derse katmakta kendimi gergekten yetersiz hissediyorum. Clinkd, bir dersin etkili

olabilmesi igin bitiin 6grencilerin derse etkin olarak katilmasi gerekiyor. Ben, bunu basaramiyorum

(6A-9).

Ogretmen adayi, siniftaki birkac dgrenci ile dersi islemektedir. On siralarda oturan dért 6grenci ile

soru-cevap yollu olarak 6gretme-6grenme sirecini yonlendirmektedir (GZ-3).

Yukarida verilen alintilar incelendiginde, 6gretmen adaylarinin basarili 6grencileri derse katmada problem
yasamazken, ozellikle sinifin genelini olusturan basarisiz 6grencileri derse katmada problem yasadiklar tespit
edilmistir. Bu anlamda, 6gretmenlik uygulamalarinin 6gretmen adaylarinin 6grenci katilimini saglamaya yonelik
ozyeterlik inancini gelistirmedigi ileri surulebilir. Diger yandan, arastirmada 6gretmen adaylarinin 6gretim
stratejilerini kullanma konusunda yetersizlik duygusuna sahip olduklari sonucuna varilmistir.

Sinifta genellikle diz anlatim yontemini uyguluyorum. Bunun disinda farkli bir 6gretim yontemini

uygulamiyorum (OA-7).

Ogretmen adayi, cogunlukla diiz anlatim yéntemini uygulamakta. Sadece konuyu anlatma ve soru

yoluyla 6grencilerin konuyu anlayip anlamadiklarini yoklamakta (GZ-1).

Acikgasi, 6gretim stratejilerini uygulama konusunda kendimi yeterli hissetmiyorum. Bildigim birkag

tane strateji var, bunlarin disinda farkli bir uygulama igerisine girmiyorum (OA-9).
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Yukaridaki alintilar incelendiginde, 6gretmen adaylarinin sinif igcinde farkli 6gretim stratejilerini uygulama
konusunda vyeterli olmadiklari goériilmustiir. Ayrica, 6gretmen adaylari 68renciler igin uygun 0Ogrenme
ortamlarini olusturmada da kendilerini yetersiz hissettiklerini dile getirmislerdir.

Sinif ortaminin 6grencilerin etkili 6grenmeleri i¢in uygun oldugunu disinmuyorum. Ancak, sinifi nasil

uygun bir dgrenme gevresi haline getirebilecegim hakkinda da yeterli fikrim yok (OA-10).

Ogretmen adayi ders 6ncesi sinif ortaminda herhangi bir degisiklige gitmeden, 6gretim faaliyetlerini

yuruttd (GZ-2).

Ders oncesi sinif ortaminda herhangi bir degisiklik yapmiyorum. Mevcut 6grenme ortaminin 6grenciler

icin yeterli olmadigini, ancak baska bir sey yapamayacagimi disiinliyorum (GN-8).

Ogretmen adaylari, sinif icinde uygun 6grenme ortami olusturma konusunda yetersizlik yasadiklarini ifade
ederlerken, 6grencilerden gelen bazi sorulara uygun cevaplar bulmakta zorlandiklarini belirtmislerdir.

Bazen o6grenciler, satilari az da olsa, zorlayici sorular sorabiliyorlar. Agikgasi, bu sorular karsisinda

sasiriyorum. Cevap veremiyorum (0A-12).

Bugiin &grenci bana anlattigim bir konu ile ilgili beni gercekten zorlayici bir soru sordu. Ogrenciye

cevap vermekte zorlandim. Bu sorunun cevabini 6niimiizdeki hafta verecegimi séyledim (GN-2).

Bazi &grenci sorularini cevaplamakta zorlaniyorum. [Bu tiir sorular] gercekten zorlayici oluyor (OA-1).

Ogretmen adayi, parmak kaldirdigini gérdii. Bu dgrencinin soru sormasina izin verdi. Ogrenci sorusunu

sordugunda, 6gretmen adayi bu sorunun cevabini bilmedigini séyledi (GZ-3).

Verilen alintilar incelendiginde, 6gretmen adaylarinin 6grencilerin sorduklari bazi sorulari zorlayici
bulduklarini ve bu sorulara uygun cevaplar bulmakta problem yasadiklarini ifade ettikleri anlasiimistir.
Bununla birlikte, 6gretmen adaylari 6grencilerin kafalari karistiginda ya da bir konuyu anlayamadiklarinda
alternatif agiklama ve 6rnek olusturmada da kendilerini yetersiz hissettiklerini dile getirmislerdir.

Bazen bir konuyu anlatirken 6grencilerin o konuyu anlayamadiklarini gézliyorum. Ancak, 6grencilere o

konuyu farkl bir bicimde agiklamakta zorlaniyorum. Farkli agiklama bulmakta zorlaniyorum (OA-14).

Ogrenciler konuyu anlayamadiklarinda benden farkli rnekler istiyorlar. Farkli érnekler versem de, bu

ornekler onlari ¢ok da tatmin etmiyor. Bu konuda daha farkl bir seyler yapmam lazim (GN-7).

Yukaridaki alintilar incelendiginde, 6gretmen adaylarinin 6grencilerin anlamadiklari konuyu daha anlasilir bir
hale getirmek icin alternatif aciklama ve 6rnek iretmede yetersiz olduklari tespit edilmistir. Ogretmen
adaylarinin, 6grencilerin bir konuyu anlayamadiklarinda, o konuya iliskin farkli ve daha anlasilabilir bir aciklama
bulmakta zorlandiklari sonucuna ulasiimistir. Arastirmada, son olarak ortaya cikan alt temay ise “sinif
ydnetimine yonelik dzyeterlik” teskil etmistir. Ogretmen adaylarinin, 8gretmenlik uygulamalarinin sonunda sinif
yonetimine yonelik yeterlik inancinin gelisme gostermedigi anlasiimistir.

Sinifta yuritilen etkinliklerin diizenli bir bigimde yuritilmesinde kendimi yeterli hissetmiyorum. Yani,

kendimi sinif yénetimi alaninda ¢ok da yeterli hissettigimi séyleyemem (OA-8).

Sinifta istenmedik davranis gosteren 6grencilere karsi bir sey yapamiyorum (GN-12).

Ben, sahsen, sinifta yaramazlik yapan bir 6grenciyi derse yonlendiremiyorum. Bunu nasil yapacagim

konusunda bir bilgim yok (OA-13).

[...] Ogretmen adayi, sinifta ses yapan bir 8grenciyi uyardi. Ogrenci, 2-3 dakika sessiz durduktan sonra,

tekrar sesli bir sekilde konusmaya basladi. Ogretmen adayi, dgrenciyi yine uyardi. Ancak, bu kez

o6grenci bu uyariya aldiris etmeden arkadasiyla konusmasini stirdiirdii (GZ-1).

Sinifta, mesela, bir 6grenci var. Hi¢ kimse umurunda degil. Ders anlatirken beni ¢ok defa sabote etti.

Ama, bu 6grenciye hicbir sey yapamadim (GN-1).

Verilen alintilar incelendiginde, 6gretmen adaylarinin sinifta istenmedik 6grenci davranislarini engellemede
kendilerini yetersiz hissettikleri gérilmustir. Bir diger ifadeyle, 6gretmen adaylari sinif yonetiminde yetersizlik
duygusu yasadiklarini ileri sirmuslerdir. Ayrica, 6gretmen adaylarinin sinifta istenmeyen davranislari kontrol
etmede kullandiklari stratejiler de onlarin sinif ydnetiminde yetersizlik yasadiklarini géstermektedir.

Yani, olumsuz davranis gosteren bir 06grenciyi nasil kontrol altina alabilecegimi bilmiyorum.

Yapabilecegim tek sey, belki, onu sézle uyarmak (OA-6).

Ben sinifta istenmedik davranis gosteren Ogrenciyi kontrol etmede [s6zli] uyariyr kullaniyorum.

Bilirsiniz iste, onu okul midiiriine sikiyet edecegimi sdyliiyorum (OA-14).

Sinif icinde olumsuz bir davranis gésteren bir 6grenci gordiiglimde, ona yalnizca kizmakla yetiniyorum

(GN-5).

Sinifta, 6rnegin, bir 6grenci var. Elindeki telefonla akilli tahtay! kontrol ediyor. Bunu, onun yaptigini

biliyorum. Bu konuda bir sey de yapamiyorum. Yanina gidip kizdim, ama bana kafasini gevirdi,

dinlemedi. Bir keresinde de gérmezden geldim, ama yine ayni davranisi yapmayi siirdiirdii (OA-9).
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Ogretmen adayi, tahtaya yazi yazarken arkasina dénerek ¢ok konusan bir égrenciyi sézlii olarak uyardi.

Ogrenci, 6gretmen adayini tersleyici yénde bir cevap verdi. Bunun lzerine dgretmen aday hicbir sey

olmamis gibi davranarak, tahtaya yazi yazmaya devam etti. Sinifta gilismeler meydana geldi (GZ-3).

Yukaridaki alintilar incelendiginde, 6gretmen adaylarinin sinifta olumsuz davranig gosteren 6grencileri
kontrol altina almakta guglik yasadiklar gorilmistir. Arastirmada, 6gretmen adaylarinin sinifta olumsuz
davranis sergileyen 6grencileri kontrol altina almakta kullandiklari stratejilerin genellikle gormezden gelme ve
sozli olarak uyarma seklinde oldugu anlasiimistir. Ayrica 6gretmen adaylari, 6grencilerin sinif kurullarina
uymalarini saglamada da kendilerini yetersiz hissettiklerini dile getirmislerdir.

Ogrencilere zaman zaman sinif kurallarini hatirlatiyorum. Ama, uymadiklarini gérilyorum. Bir konuda

bir sey yapamiyorum (OA-4).

[...] Ogrencilerin sinif kurallarina uymalarini saglayamiyorum (GN-7).

Ogrencilerin, ne yazik ki, sinif kurallarina uyma bilingleri yok. Bunu saglamada gercekten kendimi

yeterli hissetmiyorum (OA-10).

Goruldugu tzere, 6gretmen adaylari 6grencilerin sinif kurallarina uymadiklarini dile getirirlerken, onlarin bu
kurallara nasil uymalarini saglayacaklarini da bilmediklerini ima etmislerdir. Ogretmen adaylari, 6grencilerin
sinif kurallarina uymalari konusunda problem vyasadiklarini dile getirerek, bu konuda yetersizlik hissi
yasadiklarintileri sirmaslerdir.

Tartisma, Sonug ve Oneriler

Bu arastirmada, 6gretmenlik uygulamalarinin 6gretmen adaylarinin meslege yonelik tutum ve 6zyeterlik
inanci Gzerindeki etkisi ve roliine deginilmistir. Calismada, agimlayici sirali karma yéntem deseni kullaniimis ve
stire¢ 6ncelikle nicel verilerin toplanmasi, ardindan da nicel bulgularin nitel verilerle desteklenmesini icermistir.

Arastirmada elde edilen ilk bulguya gore, 6gretmenlik uygulamalarinin 6gretmen adaylarinin meslege
yonelik tutumu Uzerinde istatistiksel olarak anlamli bir etkisinin oldugu sonucuna ulasiimistir. Elde edilen bu
bulgu, 6gretmenlik uygulamalarinin 6gretmen adaylarinin meslege yonelik tutumunu gelistirmede etkili
oldugunu gostermistir. Ayrica, elde edilen nitel verilerde de, 6gretmenlik uygulamalarinin 6gretmen adaylarinin
meslege yonelik olumlu tutum gelistirmede 6nemli bir katkisinin oldugu anlasiimistir. Yapilan arastirmada,
o6gretmen adaylari 6gretmenlik uygulamalari ile meslege yonelik ilgi ve sevgilerinin artarak, ileride bu meslegi
yapmaya yonelik isteklerinin de gelisme gosterdigini ifade etmislerdir. Konuya iliskin yapilan arastirmalarda da,
pedagojik formasyon egitimi almakta olan 6gretmen adaylarinin meslege yonelik tutumunun olumlu dizeyde
oldugu goriilmekle birlikte (Eraslan & Cakici, 2011; Yenice & Alpak-Tung, 2016), 6gretmenlik meslegini sevdikleri
(Dikmen & Tuncer, 2018), ilgi duyduklari (Ozkan, 2012), meslege yénelik baghlik gdsterdikleri (Giilsen & Seyratli,
2014; Ozkan, 2012) ve ileride meslegi icra etmek istedikleri (Giilsen & Seyrath, 2014) anlagiimistir. Ogretmen
adaylarinin 6gretmenlik meslegine yonelik olumlu tutum gelistirmeleri, onlarin bu meslegi icra ederken daha
etkili olmalarini saglayacaktir (Tarman, 2012). Ogretmen adaylarinin meslekte basarili olmalari, onlarin bu
meslegi sevmelerine ve isteyerek icra etmelerine baghdir (Aydin & Saglam, 2012). Nitekim, 6gretmen
adaylarinin 6gretmenlik meslegine olumlu tutuma sahip olmadan, bu meslegi etkili ve verimli bir bicimde yerine
getirebilmeleri pek mimkin géziikmemektedir (Celik6z & Cetin, 2004). Bu agidan, 6gretmenlik uygulamalarinin
o6gretmen adaylarinin meslege yonelik tutum kazanmalarinda oldukga 6nemli bir yere sahip oldugu séylenebilir.
Ogretmen adaylarinin egitiminde ¢ok dnemli bir yere sahip olan dgretmenlik uygulamalari (Ben-Peretz, 2001),
o6gretmen adaylarina sinif icerisinde 6gretmenlik becerisi kazandirmasi (Haciomeroglu & Sahin, 2011; Akpinar,
Colak & Yigit, 2012) ve 6gretmenlik beceri ve yeterliklerini gelistirmesinin yani sira (Sarigoban, 2008; Tarman,
2012), meslege yonelik tutumuna da olumlu katki saglamaktadir (Karasu-Avci & Unal-ibret, 2016). Bu
uygulamalar, 6gretmen adaylarinin kazandiklari bilgileri daha kalici izli kilarken, meslege yénelik tutumunda da
dnemli degisiklikler yaratmaktadir (Demirtas, Cdmert & Ozer, 2011). Ciinkii, 6gretmen adaylari meslege yénelik
olarak olumlu tutum gelistirirlerse, ileride 6gretmenlik meslegini daha etkili ve verimli bir bicimde icra
edebilirler (Celikéz & Cetin, 2004). Ancak, 6gretmenlik uygulamalarinin 6gretmen adaylarinin meslege yonelik
tutumu Uzerindeki etkisini konu alan arastirmalarin farkli sonuglar sundugu gorilmektedir. Bu konuda yapilmis
bazi arastirmalar 6gretmenlik uygulamalarinin 6gretmen adaylarinin meslege yonelik tutumunu olumlu yonde
gelistirdigini gosterirken (Kilig, 2004; Sisman & Acat, 2003), bazi arastirmalar ise bu uygulamalarin 6gretmen
adaylarinin meslege yonelik tutumunu olumsuz yonde etkiledigini ortaya koymaktadir (Ko¢ & Demirel, 1999;
Toprakgl, 2003). Halbuki, bu uygulamalar ile 6gretmen adaylarinin meslege yonelik tutumunda olumlu katkilar
saglanmasi amaglanmaktadir (Karasu-Avci & Unal-ibret, 2016). Bu bakimdan, arastirma alanyazininin sundugu
bu sonuglarda, 6gretmen adaylarinin okullarda gegirdikleri farkli yasantilarin etkili olabilecegi diisinilmektedir.
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Nitekim, Ogretmen adaylarinin okullarda 6grenciler ve Ogretmenlerle etkilesime girmeleri duygu ve
dislncelerini olumlu ya da olumsuz bir bicimde etkileyerek, onlarin 6gretmenlik meslegine yakinlagmalarina
veya uzaklagmalarina sebep olabilir (Oguz, 2004). Bununla birlikte, bu uygulamalarda birtakim sorunlarla
karsilagihp karsilasilmamasinin da 6gretmen adaylarinin meslege yonelik tutumunu olumlu ya da olumsuz
yonde etkileyebilecegi disiiniilmektedir (Azar, 2003; inan & Ozgen, 2008). Onemli bir islevi yerine getiren
ogretmenlik uygulamalarinin (Aslan & Saglam, 2018), 6gretmen adaylarinin olumsuz deneyimler gecirmemeleri
ve meslege yonelik olumlu tutum kazanmalari yoniinde diizenlenmesi gerekmektedir (Oguz, 2004). Bu
anlamda, 6gretmen adaylarinin meslege yonelik olumlu dislincelerinin olusmasinda 6nemli bir role sahip olan
bu uygulamalarin (Gok¢e & Demirhan, 2005), mesleginde lider 6gretmenlerinin rehberligi altinda ve uygun
kosullara sahip olan okullarda gergeklestiriimesi olduk¢a 6nemli gérilmektedir.

Arastirmada elde edilen bir diger bulguya gore, 6gretmenlik uygulamalarinin 6gretmen adaylarinin
Ozyeterlik inanci Uzerinde istatistiksel olarak anlamli bir etkisinin olmadigl sonucuna varilmistir. Elde edilen bu
bulgu, o6gretmenlik uygulamalarinin 6gretmen adaylarinin 6zyeterlik inancini (6grenci katilimi, 6gretim
stratejileri ve sinif yonetimi) gelistirmede etkili olmadigini géstermistir. Ayrica, elde edilen nitel verilerde de,
ogretmenlik uygulamalarinin 6gretmen adaylarinin 6zyeterlik inancini gelistirmede bir katkisinin olmadigi
anlagiimistir. Yapilan arastirmada, 6gretmen adaylari 6gretmenlik uygulamalari ile 6grenci katilimina, 6gretim
stratejilerine ve sinif yénetimine yonelik 6zyeterlik inanglarinda bir farklilasmanin olmadigini ifade etmislerdir.
Konuya iliskin olarak yapilan arastirmalarda, pedagojik formasyon egitimi almakta olan 6gretmen adaylarinin
dzyeterlik inancinin yiiksek oldugu rapor edilmektedir (Baka¢ & Ozen, 2017; Dadand, Kalyon & Yazici, 2016;
Elkatmis, Demirbas & Ertugrul, 2013). Ancak, konuya iliskin olarak gerceklestirilen nitel arastirmalarda ise farkh
sonuglarla karsilasilmaktadir. Yapilan calismalar, 6gretmen adaylarinin 6zyeterlik inanci (6grenci katilimi,
ogretim stratejileri ve sinif yénetimi) konusunda tutarsiz sonuglar sunmaktadir (Ercan-Ozaydin, Cavas &
Cansever, 2017; Sahin-Taskin & Hacidmeroglu, 2010). Ercan-Ozaydin, Cavas ve Cansever (2017) tarafindan
gerceklestirilen arastirmada 6gretmen adaylarinin 6grenci katilimi, 6gretim stratejileri ve sinif ydnetimine iliskin
ozyeterlik inanci konusunda kendilerini yeterli hissettikleri gorilmistiir. Benzer bir bicimde, yapilan baska
arastirmalarda da pedagojik formasyon egitimi almakta olan 6gretmen adaylarinin 6gretme-6grenme sireci
(Akyildiz, 2017; Yalgin & Akay, 2015) ve dlgme-degerlendirmeye (Erdogdu & Kurt, 2012; Yal¢in & Akay, 2015)
yonelik olarak kendilerini yeterli hissettikleri tespit edilmistir. Aksine, Taskin ve Haciémeroglu (2010) tarafindan
yapilan arastirmada ise 6gretmen adaylarinin 6grenci katilimi, 6gretim stratejileri ve sinif yonetimine iliskin
ozyeterlik inanci konusunda kendilerini yeterli hissetmedikleri tespit edilmistir. Halbuki, 6gretmen adaylarinin
ogrencileri derse katmada, sinif icinde uygun 6gretim stratejilerini kullanmada ve sinif yonetimi konusunda
yeterlige sahip olmalari etkili bir 6gretme-6grenme sirecinin olusturulmasi i¢in 6nemli bir husustur (Tschanen-
Moran, Woolfolk-Hoy & Hoy, 1998). Bir diger ifadeyle, bu konuda gerekli yeterlige sahip olmayan 6gretmen
adaylarinin etkili bir 6gretme ve 6grenme sirecini yapilandirmalari mimkin géziikmemektedir (Tschanen-
Moran & Hoy, 2001). Bu arastirmadan elde edilen veriler de, 6gretmenlik uygulamalarinin 6gretmen
adaylarinin 6grenci katilimina, Ogretim stratejilerine ve sinif yodnetimine yonelik 6zyeterlik inanglarini
gelistirmede vyetersiz oldugunu ortaya koymustur. Bu acidan, o6gretmenlik uygulamalarinin 6gretmen
adaylarinin  6zyeterlik inancini gelistirmede yeterli katkiyir yapamadigi soéylenebilir. Halbuki, 6gretmen
adaylarinin okullarda gergeklestirdikleri uygulamalar, onlarin 6zyeterlik inancini gelistirmeleri agisindan buyik
dnem tasimaktadir (Bayrakdar, Vural-Batik & Barut, 2016). Ogretmen adaylarinin 6zyeterlik inancini
gelistirmede 6nemli bir yere sahip oldugu disiinilen 6gretmenlik uygulamalari (Sagir, Bilen & Ercan, 2014),
6gretmen adaylarinin gicli ve zayif yonlerini gérmelerine yardimci olmaktadir (Tschanen-Moran, Woolfolk-Hoy
& Hoy, 1998). Ayni zamanda, bu uygulamalar 6gretmen adaylarina dogrudan yasantilar sunarak, onlarin
dzyeterlik inancini gelistirmelerine katki saglamaktadir (Tschanen-Moran & Hoy, 2001). Ogretmenlik
uygulamalarindan sonra 6gretmen adaylarindan siniftaki 6grencileri organize edebilme, iletisim kurabilme ve
onlar etkin olarak 6gretme-6grenme siirecine katmada deneyim kazanmalari beklenmektedir (Aktag, 2011).
Ancak, arastirma alanyazini 6gretmenlik uygulamalarinin 6gretmen adaylarinin 6zyeterlik inanci Gzerinde
anlaml bir etkiye sahip olmadigini géstermektedir (Aktag, 2011; Sagir, Bilen & Ercan, 2014). Bunun yani sira,
ilgili alanyazin 6gretmenlik uygulamalarinin  6gretmen adaylari tarafindan etkili dersler arasinda
gosterilmedigini de rapor etmektedir (Gorgen, Cokcaliskan & Korkut, 2012). Dolayisiyla, arastirma alanyazininin
bu arastirmanin bulgularini desteklemekte oldugu soylenebilir. Bu sonug, 06gretmenlik uygulamalarinin
6gretmen adaylarinin 6zyeterlik inancini gelistirmede yetersiz oldugunu ortaya koymaktadir. Elde edilen
bulgunun ortaya ¢ikmasinda bazi sebeplerin etkili olabilecegi disiinilmektedir. Ozellikle, gretmenlik
uygulamalarinin siiresinin yetersizligi (Ozkilig, Bilgin & Kartal, 2008), uygulama okullarinin yeterli kosullara sahip
olmamalari, rehber o6gretmenlerin gerekli yeterlige sahip olmamalari (Aslan & Saglam, 2018), 6gretim
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elemanlarinin yeterli rehberligi yapamamalari (Topkaya, Tokcan & Kara, 2012), 6gretim elemani basina diisen
O0gretmen adayi sayisinin fazla olmasi (Azar, 2003), 68retmen adaylarinin kendilerini gelistirmede yeterli firsati
bulamamalari (Celikten, Sanal & Yeni, 2005) ve fakilte-uygulama okulu arasindaki koordinasyon eksikligi
(Aydin, Selguk & Yesilyurt, 2007) gibi sebeplerin elde edilen bulgunun ortaya ¢ikmasinda etkili oldugu
soylenebilir. Bu nedenle, 6gretmenlik uygulamalarinin 6gretmen adaylarinin yeterli dizeyde 6zyeterlik inanci
gelistirmesi bakimindan yeniden diizenlenmesi gerekmektedir. Zira, YOK &gretmenlik lisans programlarinda
revizyona giderek, dgretmenlik uygulamasini tim bélimler igin iki ddneme ¢ikarmistir (YOK, 2018). Bununla
birlikte, MEB ise 6gretmenlik uygulamalarinda 6gretmen elemani basina diisen 6gretmen adayi sayisini en fazla
sekiz ile sinirlandirmistir (MEB, 2018). Yapilan bu diizenlemelere bakildiginda, 6gretmen adaylarinin daha etkili
bir bicimde yetistirilmesinin amaglandig anlasiimaktadir. YOK’in (2018) 6gretmenlik uygulamasini her b&liim
icin iki doneme g¢ikarmasi 6gretmen adaylarinin daha uzun siire uygulama yapmasina imkan verdigi, MEB’in
(2018) yaptig degisiklikle 6gretim elemani ve rehber 6gretmen ile 6gretmen adayi arasindaki etkilesimi daha
verimli hale getirmeye calistigi ileri sirilebilir. Her ne kadar gerek YOK'iin (2018) gerekse MEB’in (2018)
ogretmenlik uygulamalarina iliskin ortaya koyduklari diizenlemeler olumlu olarak degerlendirilse de, sistemin
bazi sorunlari igerisinde barindirmaya devam ettigi gorilmektedir. Ornegin, uygulama okullarinin uygun
kosullara sahip olmamalari, rehber 6gretmenlerin gerekli yeterlikleri tasimamalari (Aslan & Saglam, 2018),
o6gretim elemanlarinin rehberlik yapmada yetersiz olmalari ve egitim fakiiltelerinin rehber 6gretmen segiminde
segici davranmamasi (Topkaya, Tokcan & Kara, 2011) bu sorunlar arasinda gosterilebilir. Dolayisiyla, ifade
edilen bu sorunlarin 6gretmenlik uygulamalarindan elde edilmesi beklenen verimi diistirdigi savunulabilir. Bu
baglamda, 6gretmenlik uygulamalari tizerinde kismi degisiklikler yapmaktan ziyade, uygulamalarin batincul bir
bicimde ele alinmasi izerinde odaklanilmasi gerektigi séylenebilir.

Sonug olarak, yapilan arastirmada 6gretmenlik uygulamalarinin 6gretmen adaylarinin meslege yonelik
tutumunu gelistirmede etkili oldugu goriliurken, bu uygulamalarin onlarin 6zyeterlik inancini gelistirmede etkili
olmadig anlasiimistir. Bu sebeple, 6gretmenlik uygulamalarinin siiresinin artirilmasinin oldukga 6nemli oldugu
soylenebilir. Bu sekilde, 6gretmen adaylarinin hem okullarda daha fazla zaman gegirerek meslege yonelik olarak
tutumunu hem de daha fazla uygulama yapma firsatina sahip olarak 6zyeterlik inancini gelistirebilecekleri
distunulmektedir. Ayrica, uygulama okullarinin se¢cimine 6zel 6nem verilmesi gerektigi ifade edilebilir. Nitekim,
uygun kosullara sahip olmayan okullarda 6gretmen adaylarinin gerek meslege yonelik olumlu tutum
kazanmalari gerekse 6zyeterlik inancini gelistirmeleri mimkiin gézikmemektedir. Benzer bir bicimde, gerekli
yeterlige sahip olmayan Ogretim elemanlari ile rehber 6gretmenlerin bu uygulamalar icin tercih edilmemesi
gerektigi onerilmektedir. Clnki, gerekli yeterlige sahip olmayan 6gretim elemani ve rehber 6gretmenlerin
o0gretmen adaylarinin mesleki gelisimine yonelik katkilari yeterli diizeyde olmayabilir. Bu agidan, ozellikle,
ogretmenlik egitimi almis ve mesleginde lider ve ozyeterligi yiksek olan 06gretim elemani ve rehber
O0gretmenlerin segilmesi oldukga 6nemlidir. Bunun igin, 6gretim elemani segiminde egitim fakultelerinin, rehber
o6gretmen ve uygulama okulu seciminde ise Milli Egitim Mudurliklerinin gerekli hassasiyeti gostermesi
gerekmektedir. Ayni zamanda, uygulama okullari ve egitim fakilteleri arasindaki koordinasyonun daha c¢ok
artirilarak, uygulamada ortaya ¢itkan sorunlarin bu kurumlarin esglidiimiyle ¢6ziime kavusturulmaya ¢alisiimasi
biiylik 6nem tasimaktadir. Son olarak, 6gretmenlik uygulamalarinin pargaci bir anlayistan ziyade, buttincil bir
yaklasimla yeniden ele alinarak izerinde gerekli diizenlemelerin yapilmasi gerekmektedir.
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