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Abstract

In this qualitative study, an analysis and comparison of the current and previous general
secondary education curricula were carried out through document analysis. The
methodology of the study was developed in compliance with Demirel’s Analytical
Curriculum Evaluation Model that constitutes a basis for curriculum evaluation. The model
has two components. The first component includes the curriculum itself as well as the written
materials relevant to the program. The second component is the opinions of beneficiaries of
the curricula. In the first component, the existing and previous curricula on English (Foreign
Language), Language and Expression - Turkish Language and Literature (Turkish
Proficiency), Mathematics - Geometry, Physics — Chemistry - Biology (Science), History -
Geography (Social Sciences) are compared and evaluated based on the Model. Curriculum
evaluation criteria developed by Demirel consist of five components as context, objective,
content, process, and evaluation. In conclusion, all of previous curricula were insufficient or
partially sufficient and newly developed curricula were partially sufficient or sufficient
according to curriculum evaluation criteria.

Key words: Curriculum evaluation, Demirel’s analytical curriculum evaluation model,
general secondary education curricula, curriculum evaluation criteria.

Oz

Bu arastirmada nitel bir arastirma deseni olan dokiiman analizi kapsaminda genel
ortadgretim kurumlarinda uygulanan mevcut ve onceki ders programlarmmin analizi ve
karsilagtirilmasi yapilmistir. Arastirmanin yontemi, programlarin degerlendirilmesine temel
tegskil eden Demirel (2011)in Analitik Program Degerlendirme Modeliyle tutarli olarak
gelistirilmistir. Modelin iki boyutu vardir. Birinci boyut; programin kendisi ve programla ilgili
yazili materyaller. Ikinci boyut ise programdan yararlanan paydaslarm goriigleridir. Bu
calismada modelin birinci boyutu esas alinmistir. Karsilastirmaya esas programlar Ingilizce
(Yabana Dil), Tiirk Edebiyati-Dil ve Anlatim (Tiirkge Yeterliligi), Matematik — Geometri, Fizik—
Kimya-Biyoloji (Fen Bilimleri), Tarih-Cografya (Sosyal Bilimler) dir. Programlarin
degerlendirilmesi ve karsilastirilmasi i¢in Demirel tarafindan gelistirilen program degerlendirme
olciitleri kullamilmustir. Olciitler; Baglam, Hedef, icerik, Siirec ve Degerlendirme olmak tiizere 5
boyutu kapsamaktadir. Onceki ve mevcut programlar degerlendirme olgiitleri temelinde
karsilagtirmal1 olarak analiz edilmistir. Sonucta, program degerlendirme olgiitlerine gore bir
onceki biitliin ders programlar1 yetersiz ya da kismen yeterli olarak degerlendirilirken, yeni
gelistirilen biitiin ders programlari ise kismen yeterli ya da yeterli olarak degerlendirilmistir.

Anahtar sézciikler: Program degerlendirme, Demirel’in analitik program degerlendirme
modeli, genel ortadgretim programlari, program degerlendirme 6l¢iitleri.
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Introduction

According to Tanner & Tanner, curriculum is defined as “the planned guided learning experience
and intended learning outcomes formulated through a systematic reconstruction of knowledge and
experiences under the auspices of the school for the learner’s continuous and willful growth in academic,
personal and social competence” (cited in Bharvad, 2010). Curriculum development is a process of
designing, implementing, evaluating and reorganizing the curriculum in accordance with the data
obtained from the curriculum evaluation (Erden, 1998; Giirkan, 2005).

Organizing and conducting of objectives/attainments, content, teaching-learning process and
evaluation elements of curriculum according to the needs of society and individuals, requirements
of the era, scientific and technological developments is a fundamental/basic condition of education.
The quality of education increases unless/when are eliminated disruptions and shortcomings of
curricula implemented/applied, unless/when curricula implemented are reorganized according to
changes in society and in the field of science, in other words, unless/when curricula are developed
(Tyler, 1969).

Curriculum evaluation is the decision-making process on the effectiveness of a curriculum (Demirel,
2006). The main purpose of the evaluation is to determine the degree of effectiveness of training activities
and to prepare the ground for this effectiveness enhancing measures (Yildirim, 1999). Eisner has
determined the functions of curriculum evaluation, as diagnosing, reviewing, comparing, identifying
educational needs and determining whether objectives have been achieved (Morrison, 1993). As long
which the implemented curriculum evaluated, is checked whether fulfills the functions of educational
institutions and is provided opportunity to curriculum development for bringing more qualified
situation of education. Curriculum Development activities is sometimes carried out in the scope of
educational reforms.

The development and change of the curriculum as an issue on both global and national agenda
is quite remarkable. Although the drives and sources for educational change differ, the topic is never
far from the centre of national and international debate and hence reviews. The literature is
considerable on the so-called sources and drives for curriculum changes but much could be argued
to consist of a drive towards higher educational standards and achievements. The Secondary
Education Reform Project in Turkey started in 2006. The project targets were to restructure the
general and vocational-technical secondary education system, improve the quality, develop the
curricula, and equip the teacher education and educational environment in line with the renewed
curricula (Mone, 2012).

The project realized curriculum development for the 9t, 10th, 11t and 12t grades of general and
vocational-technical secondary education, the implementation of the developed curricula in schools,
preparation and revision of textbooks, modules and other educational materials pertinent to
relevant courses, the introduction of the curricula to principals and teachers in schools and
organization of seminars. Work for evaluating the curricula prepared for general and vocational
technical secondary education institutions was carried out in the 2011-2012 academic year and it
aimed at providing information feedback to the system concerning the quality of the curricula
(Mone, 2012).

This study covers the evaluation of curricula implemented in General Secondary Education
Institutions. In this respect, we can consider the curriculum evaluation study as the last and
supplementary link in the curriculum development process. Evaluation results provide curriculum
development experts with information on continuing or reviewing the curricula, or shifting to a new
stage (Demirel, 2011).
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Different approaches are used for data collection and the interpretation of collected data in order
to evaluate a curriculum. The Goal-based curriculum evaluation approach is dependent upon the
attainment level of the desired objectives at the end of curriculum implementation. Tyler’s
Evaluation Model, Metfessel-Michael Evaluation Model, Provus’s Discrepancy Evaluation Model
and Scriven's Goal-Free model are good examples for goal- based curriculum evaluation approach
(Yiiksel, 2010).

Management based curriculum evaluation approach is an approach advocating that the information
obtained from the curriculum evaluation process can be used effectively by individuals who especially
situated on the units of administrative like decision-makers, boards, managers. This approach focuses on
the decisions of the curriculum managers. Stufflebeam's Systems Approach-CIPP (Context -Input-
Process-Product) and Alkin's UCLA curriculum evaluation model are models of management based
curriculum evaluation approach. (Yiiksel, 2010).

Another curriculum evaluation approach is expert focused curriculum evaluation approach that
based on the professional expertise of experts in the field of curriculum evaluation. In this
approach, formal expert reviews (accreditation boards), informal expert reviews (thesis juries) panel
reviews (agencies, major award juries) and individual assessments (consulting services) are
situated. Eisner's Educational Expertise and Criticism Model is a suitable model to this approach.
(Yiiksel, 2010).

Some of curriculum evaluation models give importance on document analysis and focus on
curriculum plan. Some of them focus on students” achievement and give importance to objectives and
outcomes of the curriculum. Some of the curriculum evaluation studies yield data about student
performances, whereas some other produce information about teaching strategies, some of them need
to collect views of stakeholders (Osterlind, 1988) by means of qualitative and quantitative research
design.

Demirel’s Analytical Curriculum Evaluation Model taken as a basis for this study focused on
evaluating general secondary education curricula. DACEM is based on two components. The first
component comprises the curriculum itself and the written materials relevant to the curriculum. The
second component is the opinions of beneficiaries of the curricula. The model also contains data sources
applicable to both components (Demirel, 2011). In this study, the curriculum evaluation is based on the
first component of DACEM which is shown in Figure 1.
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Figure 1. Demirel’s Analytical Curriculum Evaluation Model-DACEM (Demirel, 2012, p.181)
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Purpose of the Research

The purpose of the research is to critically analyse the previous and newly developed curricula of
general secondary education for the 9%, 10t, 11t and 12t grades.

Problem Statement

How is the difference observed in the evaluation and comparison process between the previous and
newly developed general secondary education curricula?

Sub Problems

1. How is the difference between the newly developed curricula and the previous curricula when
they were compared according to curriculum evaluation criteria?

Language (English-Turkish Literature - Language and Speech),
Mathematics - Geometry,

Natural Sciences (Physics, Chemistry and Biology),

Social Studies (History and Geography).

2. How is the difference between the newly developed curricula and the previous curricula with the

respect to dimensions of curriculum mentioned below?

Context (theoretical framework),
Objective (behaviour / attainment),
Content,

Learning-teaching process,

Measurement and evaluation.

Method

Research Design

The first component of Demirel’s (2012) Analytical Curriculum Evaluation Model was taken as the
basis for establishing the methodology of the present study in evaluating the general secondary
education curricula. In accordance with the first component of model, the research was designed and
carried out as a qualitative study using document analysis as shown in Figure 1. In tackling the first
component of the analytical curriculum evaluation model, previous and current curricula were compared
in terms of a) context b) objectives / attainments, c) content, d) learning—teaching process, and d)
measurement and evaluation as shown in Figure 2.

Uluslararasi Egitim Programlari ve Ogretim Cahismalar1 Dergisi / 2013 Cilt: 3, Sayt: 5



18 N. Yazgayir, K. Selvi, O. Demirel

[Comparing previous \

and current curricula ( \
Content analysis of the
Langnage components of curricula
e English
¢ Context

e Language and
Expression o Objectives

e Turkish Language e Content
and Literature : e Learning-teaching :
Maths and Geo.

e Mathematics

Qualitative:
Document

Analysis
process

e Measurement-

e Geometr .
y evaluation.

Natural Sciences

e Physics \ )

e Chemistry

e Biology

Social Sciences
e History
e Geography

J

Figure 2. Research Process

Document Analysis

The “population’ for the data required for document analysis in the research consists of the previous
and current curricula. In the study, all of the current and previous curricula pertinent to four general
education areas — four pairs of curricula determined were accessed and a full count was done. All the
curricula were obtained from Ministry of National Education (MoNE). Curricula on which the
comparison was based were in the following areas: Language (English — Turkish Proficiency [Language
and Expression — Turkish Language and Literature]), Mathematics — Geometry, Science (Physics —
Chemistry — Biology), Social Sciences (History — Geography).

Data Collection

The “Curriculum Evaluation Criteria” developed by Demirel were used to evaluate and compare the
curricula. They were used in accordance with the “Curriculum Analysis” component of Demirel’s
Analytical Evaluation Model (2012). The Curriculum Evaluation Criteria cover 5 components such as
Context, Objectives, Content, Learning-Teaching Process, and Measurement and Evaluation. There are 15
criteria in total, 3 criteria from each component. The “Curriculum Evaluation Criteria” are shown in
Table 1.
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Table 1.

Curriculum Evaluation Criteria (Demirel, 2011, p.353)

19

CURRICULUM EVALUATION CRITERIA

Please put the mark after evaluated the curriculum components

(_r J_/ +)*

Context

Previous

New

Cx1: Is there a specific philosophy upon which the curriculum is based?

Cx2: Was a specific learning theory (or theories) adopted in the curriculum?

Cx3: Was a curriculum operating manual prepared?

Objective

Previous

New

O1: Were the objectives/attainments/competencies expressed in accordance with
hierarchical classification principles according to the specifications of the subject area?

02: Were objectives/attainments/competencies suitable for the student level? Were
student levels of readiness taken into account?

03: Were activity examples in compliance with objectives/attainments/competencies
presented accurately?

Content

Previous

New

Cnl: Was the content established in accordance with objectives/ attainments/
competencies? Was the objective/attainment/competency and content relationship
established? Was a Table of Specifications provided?

Cn2: Was content design made in accordance with the subject area (linear, cyclical, core
and the like.)?

Cn3: Were the interest, cognitive, affective and psychomotor development characteristics
of students taken into consideration for content selection? Was it relevant for students?

Process

Previous

New

P1: Were the teaching strategies, method and techniques suitable for the
objectives/attainments/competencies, and was their involvement specified in the work?

P2: Were the examples given in relation to the teaching of the course student-centered,
and were these consistent with the curriculum objectives/ attainments /competencies?

P3: Did the teaching materials conform to the objectives/attainments/competencies, and
were these easily accessible for the region in which the curricula will be implemented?

Evaluation

Previous

New

E1: Was how the objectives/behaviors/attainments/competencies will be tested
demonstrated with examples?

E2: Were the examples given for testing situations qualified to measure the
behavior/attainments/competencies of relevant subjects? Do they coincide with the
hierarchical classification level of objectives?

E3: Were alternative evaluation techniques used when evaluating the objectives/
attainments/competencies?

* Note: The marks used in the evaluation have the following meanings:
(+) The relevant criteria is fully covered in the curriculum
(1) The relevant criteria is partially covered in the curriculum

(-) The relevant criteria is not included in the curriculum
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Data Analysis

Descriptive analysis was used in analyzing and comparing the existing and previous curricula. Two
researchers evaluated curricula by using the curriculum evaluation criteria. The content analysis was
carried out in two different stages. The content analysis in the first stage was fulfilled by two experts
independently. Then, results of each analysis were reviewed by the research team at the second stage and
the consensus was provided among the experts’ assessments. This process was applied to each previous
and current curriculum developed in this project. The research team interpreted the research findings
concerning the previous and current curricula according to the criteria in Table 1.

Findings

The Findings Related to the First Sub-Problem

In this section, how the differences are observed when the newly developed Language (English-
Turkish Literature - Language and Speech), Mathematics - Geometry, Natural Sciences (Physics and
Chemistry - Biology) Social Studies (History and Geography) curricula were compared with the previous
curricula.

Language (English - Turkish Literature - Language and Speech)

In terms of context, the previous Language curricula were insufficient and new curricula were
partially sufficient. In terms of objective-attainment, the previous English curriculum was partially
sufficient; the previous Turkish Literature - Language and Speech curricula were insufficient and new
Language curricula were partially sufficient. In terms of content, the previous and new Language curricula
were partially sufficient. In terms of learning-teaching process and measurement-evaluation criteria, the
previous English curriculum was partially sufficient and new curriculum was sufficient; the previous
Turkish Literature - Language and Speech curricula were insufficient and new curricula were sufficient.

Mathematics — Geometry

In terms of context, the previous Mathematics — Geometry curricula were insufficient and new
curricula were partially sufficient. In terms of objective-attainment, the previous and new curricula were
partially sufficient. In terms of content, the previous Mathematics curriculum was partially sufficient and
new curriculum was insufficient; the previous Geometry curriculum was partially sufficient and new
curriculum was sufficient. In terms of learning-teaching process, the previous Mathematics curriculum
was insufficient and new curriculum was partially sufficient; the previous Geometry curriculum was
insufficient and new curriculum was sufficient. In terms of measurement-evaluation, the previous
Mathematics curriculum was insufficient and new curriculum was partially sufficient; the previous
Geometry curriculum was insufficient and new curriculum was sufficient.

Natural Sciences (Physics, Chemistry and Biology)

In terms of context, the previous Physics curriculum was insufficient and new curriculum was
partially sufficient; the previous Chemistry curriculum was insufficient and new curriculum was
sufficient; the previous and new Biology curriculum was sufficient. In terms of objective-attainment, the
previous and new Physics curricula were insufficient; the previous Chemistry curriculum was
insufficient and new curriculum was partially sufficient; the previous Biology curriculum was sufficient
and new curriculum was partially sufficient. In terms of content, the previous Physics curriculum was
insufficient and new curriculum was partially sufficient; the previous and new Chemistry curricula were
sufficient; the previous Biology curriculum was sufficient and new curriculum was partially sufficient. In
terms of learning-teaching process, the previous and new Physics curriculum were partially sufficient;
the previous Chemistry curriculum was partially sufficient and new curriculum was sufficient; the
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previous Biology curriculum was sufficient and new curriculum was partially sufficient. In terms of
measurement-evaluation, the previous and new Physics curricula were insufficient; the previous
Chemistry curriculum was insufficient and new curriculum was sufficient; the previous and new Biology
curriculum was sufficient.

Social Studies (History and Geography)

In terms of context, the previous and new History and Geography curricula were insufficient. In
terms of objective-attainment, the previous and new History curricula were partially sufficient; the
previous Geography curriculum was insufficient and new curriculum was partially sufficient. In terms of
the content, the previous History curriculum was sufficient and new curriculum was insufficient; the
previous and new Geography curriculum was partially sufficient. In terms of the learning-teaching
process, the previous and new History curricula were partially sufficient; the previous Geography
curriculum was insufficient and new curriculum was sufficient. In terms of measurement-evaluation, the
previous History and Geography curricula were insufficient and new curricula were sufficient.

The Findings Related to the Second Sub-Problem

In this section, how the differences are observed when newly developed secondary education
curricula were compared with the previous curricula according to the context (theoretical framework),
objective-attainment, content, learning-teaching process and measurement and evaluation component.

Context (Theoretical Framework)

In terms of context, the previous language curricula (Turkish Literature, Language and Expression
and English) were insufficient and new curricula were partially sufficient; previous social sciences
curricula (History and Geography) were insufficient and new curricula were partially sufficient; previous
natural sciences (Physics, Chemistry and Biology) and Mathematics (Math and Geometry) curricula were
insufficient, and new curricula were partially sufficient.

Objective-Attainment

In terms of the objective-attainment, the previous language curricula were insufficient, and new
curricula were partially sufficient, previous social sciences curricula were insufficient and the new
curricula were partially sufficient, and both previous and new natural sciences and maths curricula were
partially sufficient.

Content

In terms of the content, the previous and new language curricula were partially sufficient; previous
social sciences curricula were insufficient but new curricula were partially sufficient; previous natural
sciences and maths curricula were partially sufficient and new curricula were sufficient.

Learning-Teaching Process

In terms of the learning-teaching process, the previous curricula of the language group were
insufficient and new curricula were sufficient; social sciences previous curricula were partially sufficient
and new curricula were sufficient; the natural sciences and mathematics group’s previous curricula were
insufficient but new curricula were sufficient.

Measurement and Evaluation

In terms of measurement and evaluation, the previous curricula of language group were insufficient
and new curricula were sufficient; previous curricula of social sciences were partially sufficient and new
curricula were sufficient; and previous curricula of natural sciences and mathematics group were
insufficient and new curricula were sufficient.
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Discussion

In conclusion, all of previous curricula were insufficient or partially sufficient and newly developed
curricula were partially sufficient or sufficient according to curriculum evaluation criteria. The current
curricula should include information about the philosophy of the curriculum and learning-teaching
theories in the written texts of the curricula. This information should be included under the heading
“Structure of the Curriculum”. Alternatively, it could be explained under the headings of “Philosophy of
the Curriculum” and “Learning and Teaching Theories” in the initial parts. It is considered as important
to include in the teacher’s manual, the summary information related to the philosophy of curriculum and
the learning-teaching theories implied by the curriculum. No evidence was found in the study to the
effect that the attainments envisaged in the current curricula are designed based on a certain systematic
model or taxonomy. For this reason, curriculum attainments should be reviewed and rewritten taking
into account their measurability and development characteristics according to a certain model to be
defined.

The curricula should be prepared in order to ensure that the objectives-attainments, content, learning
and teaching process, measurement and evaluation processes are integral and consistent with each other.
The units, subjects and subject sub-headings should be designed and written in a clear and detailed
manner in the content of the curriculum prepared based on the attainments desired. The curricula should
indicate the content and syllabus design approaches that are taken as a basis (modular, linear, spiral, core
etc.). Accordingly, the curricula contents should be reviewed taking into account these content design
approaches, the findings obtained from implementation, and the results from the student assessments.
The curricula learning-teaching process should include qualitative and quantitative good examples and
practices suitable with the attainments. It was observed that student-centered learning strategies,
methods and techniques were recommended in the curricula. However, according to the results of the
other research studies that mentioned below, it is stated that lecture and question-answer methods and
thus a teacher-centered implementation is dominant in schools. Whereas, in this study, alternative
measurement and evaluation methods integrated into the curricula are considered as a point of strength.
Also, it should be ensured that people who are experts in the fields of curriculum development and
measurement-evaluation who hold doctoral degrees related to this area are employed on a full-time
basis, and those who are experts in the fields of education philosophy, learning psychology and
information communication technologies are employed on a part-time basis.

In this research, the assessment of beneficiaries which is the second component of curriculum
evaluation model was carried out by determining the opinions of teachers, administrators, students,
parents and graduate students relating to the newly developed secondary education curricula and
curriculum implementation. According to the findings, stakeholders have positive opinions about the
context, attainments, content, teaching-learning process and assessment dimensions of the new general
secondary curriculum. However, teachers have pointed out that curriculum activities are not very
satisfactory. In addition, although most of the teachers declare that they use student-centered strategies,
methods and techniques in the implementation phase, but according to student interview results, teacher-
centered practices are widely used in classes (Mone, 2012).

For this reason, it will be beneficial to provide the teachers with training on learner-centered teaching
methodology and to prepare micro-teaching methods and examples on this issue; also implementing
information communication technologies embedded learning. On the other hand, most of the teachers are
not aware of the alternative evaluation techniques and they do not use in practice. It was observed that
these methods were not sufficiently included in school and classroom practices and assessment methods.
Accordingly, teachers should be offered to take in-service training courses on this issue and numerous
example materials related to implementation should be prepared.
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Genis Ozet

Tiirkiye’de Genel Ortadgretim Programlarinin Degerlendirilmesi

Genel Ortadgretim Kurumlarinda uygulanan programlarin degerlendirmesine yonelik bu
arastirmanin amaci ortadgretim kurumlarinin mevcut programlariyla bir onceki programlarini analitik
olarak karsilastirmaktir. Tiirkiye Cumhuriyeti Hiikiimeti ile Diinya Bankas: (IBRD) arasinda 22 Subat
2006 tarihinde imzalanan ikraz anlagmasi sonucu, 31 Mart 2006 tarih ve 2006/10275 sayili Bakanlar
Kurulu karan ile yiiriirlige girmis olan Orta Ogretim Projesi (OOP) 31 Aralik 2011 tarihi itibariyla
tamamlanmistir. Ortadgretim projesinin hedefi degisen ve gelisen kiiresel yaklasimlara uygun olarak,
yasam boyu Ogrenmeyi destekleyecek sekilde ortadgretimin kalitesinin, ekonomik uygunlugunun ve
esitlik diizeyinin artinlmasidir. Bu kapsamda; genel, mesleki ve teknik ortadgretim sisteminin yeniden
yapilandirilmasi, kalitesinin artirilmasi, programlarmin gelistirilmesi ve yenilenen programlara gore
Ogretmen egitimi ile egitim ortamlarinin donatilmasi amacglanmistir. 2011-2012 6gretim yilinda da genel
ve mesleki teknik ortadgretim kurumlar: icin hazirlanan programlarin degerlendirmesi ¢alismasina yer
verilerek programlarin niteligi konusunda sisteme bir bilgi doniisii saglanmak istenmistir. Bu amacla
gerceklestirilen bu arastirmada nitel bir arastirma deseni olan dokiiman analizi kapsaminda mevcut ve
onceki ders programlariin analizi ve karsilastirilmasi yapilmistir. Arastirmanin yontemi, programlarin
degerlendirilmesine temel teskil eden Demirel (2011)in Analitik Program Degerlendirme Modeliyle
tutarli olarak gelistirilmistir. Modelin iki boyutu vardir. Birinci boyut; programin kendisi ve programla
ilgili yazili materyaller. Tkinci boyut ise programdan yararlanan paydaslarin gériisleridir. Bu calismada
modelin birinci boyutu esas alinarak Yabanci Dil (Ingilizce), Tiirkge Yeterliligi (Tiirk Edebiyati-Dil ve
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Anlatim), Matematik — Geometri, Fen Bilimleri (Fizik-Kimya-Biyoloji), Sosyal Bilimler (Tarih-Cografya)
ders programlar1 degerlendirilmistir. Programlarin degerlendirilmesi ve karsilastirilmas: icin ”Ogretim
Programi Degerlendirme Olciitleri” kullanilmistir. Bu 6lgciitlerin olusturulmasinda, Demirel (2011)'in
Analitik Program Degerlendirme Modelinin “Program Analizi” boyutu ile uyumlu olarak yine Demirel
tarafindan gelistirilmis “Ogretim Programi Degerlendirme Olgiitleri”’nden yararlamlmigtir. Ogretim
Programi Degerlendirme Olgiitleri; Baglam, Hedef, Igerik, Ogrenme-Ogretme siiregleri ve Degerlendirme
olmak {izere 5 boyutu kapsamaktadir. Olgekte her boyut altinda 3’er dlgiitten olmak {izere toplam 15
Olciit bulunmaktadir. Eski ve yeni programlarin analiz edilerek karsilastirlmasinda igerik analizi
kullanilmistir. Sonug olarak eski genel ortadgretim programlarinin tamami baglam olgiitiine gore uygun
degil, yeni programlar ise kismen uygun; tiim eski genel ortadgretim programlar1 hedef Slgiitlerine gore
uygun degil, yeni programlar ise kismen uygun, hem eski hem de yeni genel ortadgretim programlar:
icerik Olclitiine gore kismen uygun; tiim eski genel ortadgretim programlar1 6grenme-0gretme siireci
Olctitlerine gore uygun degil, yeni programlar ise uygun; tiim eski genel ortadgretim programlari dlgme
ve degerlendirme Olciitlerine gore uygun, yeni programlar ise uygundur.Bu degerlendirme sonuclar:
dogrultusunda yeni gelistirilen programlara yonelik asagida yer alan oneriler sunulmaktadir. Mevcut
programlarda programlarin felsefesine, Ogrenme-O0gretme kuramlarina iliskin bilgiler, programin
giris/baglam kisminda yazili metin olarak yer almali ve bu bilgiler, “Programin Yapis1” bashig: altinda
agiklanmalidir. Alternatif olarak programin ilk kisimlarinda “Programin Felsefesi” ve “Ogrenme ve
Ogretme Kuramlar1” bagliklar1 altinda da agiklanabilir. Programin felsefesine ve 6grenme-dgretme
kuramlarina iliskin 6zetleyici bilgilere 6gretmen el kitaplarinda da yer verilmelidir. Egitim programlars,
basta kazanimlar olmak iizere icerik, 6grenme ve Ogretme siireci, 6lgme ve degerlendirme boyutlar
arasinda birbirleriyle biitiinlitk ve tutarlilik olacak bir bigimde hazirlanmalidir. Calismada mevcut
programlarda yer alan kazanimlarin belli bir sistematige, modele ya da asamal1 siniflamaya uygun olarak
tasarlandigina dair bir kanut bulunamamaistir. Oysa programda yer alan kazanimlar icin hem etkinlik
havuzu olusturmada hem de soru bankasi olusturmada belli bir sistematigin olmas: gerekir. Bu nedenle
programlarin kazanimlari, tanimlanacak belli bir modele gore Olgiilebilir ve 6grenci gelisim 6zellikleri de
dikkate alinacak sekilde gozden gegirilmeli ve yeniden yazilmalidir. Mevcut programlarda yer alan
kazanim boyutunun kuramsal boyutunu gii¢lendirmek i¢in Anderson ve arkadaslar1 (2001) tarafindan
hazirlanan ‘Egitim Hedeflerinin Boyutlandirilmis Asamali siniflamasi” bunun igin ¢ok yararli olabilir.
Boyutlandirilmis asamali siniflamaya iliskin literatiirde Tiirk tiniversitelerinde yeni calismalara yer
verilmeye baslanmistir. Bakanlik- Universite isbirligi ile bu ¢alismalarin yiiriitiilmesinde ve programlarin
kuramsal boyutunun giliclendirilmesinde yarar goriilmektedir. Kazanimlara dayali olarak hazirlanan
programlarin iceriginde {initeler, konular ve konu alt basliklar1 acik ve ayrintili bir sekilde tasarlanmali
ve yazilmalidir. Programlarin icerik boyutunda gerek ogrencileri kazanimlara ulastiracak igerigi ve
etkinlikleri belirlemek gerekse kazanimlara ulasilma diizeyini belirleyici O6l¢me ve degerlendirme
islemlerini kolaylastirmak i¢in; her bir ders ve {inite i¢in belirtke tablolarina yer verilmelidir. Seviye
belirleme ve benzeri sinavlari hazirlamakla yiikiimliit OSYM ve MEB sinav biirosunda calisan tiim test
uzmanlar1 da sinav sorusu yazmadan 6nce “Belirtke Tablosu” hazirlamaktadirlar. Bu nedenlerle, egitim
programlarinda “Belirtke Tablo”larina yer verilmesi saglanmalidir. Ayrica programlarda temel alinan
icerik diizenleme yaklasimlar1 (modiiler, sarmal, ¢ekirdek vb.) belirtilmelidir. Buna gore programlarin
igerikleri, tanimlanacak icerik diizenleme yaklasimlarina, uygulamadan elde edilen bulgulara, sonuglara
dayal1 olarak gozden gecirilmelidir. Programlarda ogrenme-6gretme siirecinde kazanimlara uygun
nitelik ve nicelikte ornek etkinlikler gelistirilmeli ve kazanimlara uygun 6gretim stratejileri, yontem ve
tekniklerinin nasil ise kosulacagina iliskin 6rnek etkinlik planlari ve agiklamalar da programlarda yer
almalidir. Calismada, tamamlayici 6l¢me-degerlendirme yontemleri programlarin giiglii bir yan1 olarak
goriilmekle birlikte yapilan diger arastirma sonuglarina gore bu yontemlere uygulamada yeterince yer
verilmedigi ve bu konuda 6gretmenlerin uygulamada sorunlar yasadig: goriilmektedir.
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