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Abstract

This study explores main areas of research and identifies patterns that help interpret
current tendencies in the literature on aspects related to language teacher education. For this
purpose, we report the outcomes of a metasynthesis of 44 studies related to teacher identity.
Conceptually, the analysis is guided by how teacher identity is framed. The structured
searches in relevant databases led to conducting a particular type of systematic review known
as template analysis. As a result, based on the interpretation of the data that was gathered, we
identified emphasis areas in research and presented implications for teacher education. The
major findings are: a) most frequently researched topic is beliefs about teaching, and b) pre-
service teachers are the main group of participants focused on in research on teacher identity
in Turkey. Based on the synthesis of reported findings, we underscore the need for language
teacher education research focusing on issues such as collaboration, professionalism, motivation,
reflection, and culture.

Keywords: Teacher identity, metasynthesis, foreign language teacher education, teacher
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Oz

Bu calisma, dil 0gretmeni egitimi ile ilgili &geler iizerine alan yazmindaki giincel
egilimleri yorumlama hedefi dogrultusunda, ilgili arastirmalar: incelemektedir. Makalede, bu
amagla, 6gretmen kimligi ile ilgili 6geler igeren 44 arastirmanin metasentezinin bulgular:
sunulmaktadir. Bu c¢alismalarin incelenmesinde 6gretmen kimligi kavramsal gergevesine
odaklanilmugtir. Tlgili veri tabanlarinda yapilan tarama sonucu, &zel bir metasentez yontemi
olan gablon analizi teknigi kullanilmistir. Inceleme sonucu &ne gikan veriler degerlendirilerek,
ilgili ~ aragtirmalarin  yonelimleri sunulmus ve Ogretmen egitimi icin Oneriler
degerlendirilmistir. Ana bulgular sunlardir: a) en sik arastirilan konu odgretim ile ilgili
inanglardir; b) Tiirkiye'de 6gretmen kimligi ilgili arastirmalarda en fazla 6gretmen adaylar
iizerine odaklanilmaktadir. Metasentez sonucunda, bu calisma, dil Ogretmeni egitimi
arastirmalarinda isbirligi, mesleki biling, motivasyon, yansitici diisiinme, ve kiiltiir konularina olan
ihtiyac1 vurgulamaktadir.

Anahtar sozciikler: Ogretmen kimligi, metasentez, yabanci dil 6gretmeni egitimi,
Ogretmen egitimi arastirmalar:
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Introduction

English language teaching plays an important role in Turkish educational system (Kirkgoz, 2007).
Several aspects of the field are widely researched. In a comprehensive review of inquiries related to
language teaching, Alptekin and Tatar (2011) identified main research directions in focus areas such as
language teaching and teachers, language learning and learners, and language teacher education. In particular,
studies investigating aspects of teacher education were reported to focus mainly on “pre-service and in-
service teacher attitudes, beliefs, values and perceptions” and there is very little mention of feacher
identity—an area that should be considered in teacher preparation (Alptekin and Tatar, 2011, p. 337). As
Beauchamp and Thomas also noted, “gaining a more complete understanding of identity generally and
teacher identity in particular could enhance the ways in which teacher education programs are
conceived” (2009, p. 176).

If teacher education is considered in relation to identity formation, it should be noted that there
would be processes through which teacher-learners navigate with their current identities which are
subject to constant change. In this line of thinking, information on both existing and emerging identities of
teacher-learners, as well as information on established professional identities of teachers, might provide
valuable insights for teacher education practices, as well as for the identification of research areas that are
in need of attention from the community of researchers. Taking teacher identity as a point of departure, this
study provides a metasynthesis of 44 research studies that were published between January, 2000 and
December, 2012; in order to see how the research on English language identity in Turkey evolved after the
commence of the millennium, focusing on the last decade.

Purpose of the Study

The first aim of this study is to reveal the most frequently researched areas related to the language
teacher identity domain in Turkey. In addition to identifying main areas of focus, by employing a
systematic review of scholarly articles, we aim to depict areas that are in need of more attention in teacher
identity research in the Turkish context. Furthermore, the primary focus of our study is to provide a
metasynthesis of the findings reported in these studies and their implications for teacher education. In
relation to these research aims, we investigate the following research questions: What are the main areas
of research on ‘language teacher identity’ in the Turkish context? What are the common findings and
implications of existing research on teacher identity? In line with the research questions, we will also
explore common implications reported in these articles. The findings of this study, therefore, will have
implications for research and teacher education programs.

To address these research questions, first, in the next section, we present a brief conceptual
discussion on teacher identity. We also underscore how teacher identity is relevant for teacher education.
This reflection will also guide the analytical process.

Theoretical Framework

Teacher Identity

For many scholars, providing a definition of teacher identity has been a controversial and complex
endeavor (Ajayi, 2011; Akkerman and Meijer, 2011; Beauchamp and Thomas, 2009). On the other hand,
many scholars acknowledge that recent conceptualizations move from fixed definitions of identity towards
an approach that emphasizes a more dynamic view (Ajayi, 2011). As Miller (2009) noted, identity is defined
“as a process of continual emerging and becoming” and is “inflected by what is legitimated by others in
any social context” (p.173). In particular, students have their own conceptualizations and opinions, which
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are named as ‘core identity’ and they also have another identity they adopt in the social context of
classroom which is named as ‘situated social identity” (Gee, 2001).

These considerations apply to teachers as well. As Miller (2009) stated, “thinking, knowing,
believing, doing are enacted in classroom contexts in a way that cannot be separated from identity
formation. What teachers know and do is a part of their identity work” (p.175). Some teacher education
researchers frame teachers’ thinking, knowing and believing as cognition (Borg, 2009). Clearly, based on
such framings, teacher cognition is also linked to identity. Along with their socially situated identities,
teachers’ cognition, namely their thoughts, beliefs and knowledge constitute the constructs of teacher
identity. This theoretical stance will facilitate the interpretation of the data analysis in this inquiry.

Although teacher identity and identity formation are areas of interest for teacher educators, as
Crandall (2000) observed, “traditional teacher education has largely ignored the substantial set of beliefs
about teaching, learning, teacher-student roles, and the like which teacher candidates bring to their
program from their experiences as students and language learners” (p.38). Singh and Richards (2009) also
noted that language teacher education (LTE) is not transmitting theories and practices from one context to
another. Freeman and Johnson (1998) remind that “teachers are not empty vessels waiting to be filled with
theoretical and pedagogical skills; they are individuals who enter teacher education programs with prior
experiences, personal values, and beliefs that inform their knowledge about teaching” (p.401). Learner
identity should be taken into consideration by the teachers and student identity should be starting point
for teachers (Miller, 2009). Teacher-learners are also ‘students’ who are learning; or in other words,
‘forming identity’. For this reason, in small culture of classrooms where teacher-leaner identities are
formed to some extent and teacher learning is embedded (Singh and Richards, 2009, p.206), their identities
should be taken into consideration as well. In the next section, we present the method we employed for
the systematic review and metasynthesis on research on language teacher identity in Turkey.

Method

To explore the research questions presented earlier, we conducted a systematic review of scholarly
articles related to teacher identity in the Turkish context. The analytical framework relied on designing a
metasynthesis utilizing ‘template analysis’ (King, 2007).

Metasynthesis and Template Analysis

In this study, we employed template analysis as part of conducting a metasynthesis. The template
analysis method is a form of qualitative metasynthesis (Au, 2007). Metasynthesis has been defined as a
research methodology which aims “to review a large body of literature and systematically synthesize the
findings in an effort to develop a more informed understanding of a particular area of interest (Tang,
2009, p. 2341). With this analysis method, the content of the articles are systematically reviewed in order
to identify common phenomena observed in studies, and to present key implications derived from the
findings and implications reported in the literature.

Metasynthesis is considered the qualitative version of meta-analysis, which deals more with
quantitative studies and combining these results (Walsh and Downe, 2005). To refer to the qualitative
nature of metasynthesis, the phrase ‘qualitative meta-synthesis’ was first coined by Stern and Harris
(1985, as cited in Walsh and Downe, 2005) to refer to an “amalgamation of a group of qualitative studies
(p-204). While Walsh and Downe (2005) focused only on the inclusion of qualitative studies, Bair (1999)
included findings of quantitative studies in his metasynthesis, as well as the qualitative ones. As in all
other research activities, an important issue in conducting metasynthesis is that, there should be “an
appropriate research question, purpose or aim” (Walsh and Downe, 2005, p. 206). In addition, in the
selection of data to be used for metasynthesis, there is a need that “the criteria for both the inclusion and
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exclusion of primary research studies be clearly stated” (Welch, 2008, p. 33). The criteria for inclusion and
exclusion used in this study will be presented in the next section.

While conducting a metasynthesis, once the purpose is set and data is selected, template
analysis—the main data analysis procedure—can be employed. Template analysis is a qualitative form of
inquiry for thematically analyzing any kind of textual data; which requires basically the steps of: a)
defining some a priori themes, b) producing an initial template, c) developing the final template, d)
interpreting findings, e) doing a quality check to ensure reliability and validity of research (King, 2007).
We present the steps of template analysis used in this study in the next section.

Data Sources and Analysis Procedure

In the first phase of the metasynthesis, i.e. problem formulation stage, two research questions were
formulated related to a) the main areas of research on teacher identity in Turkey, b) the common findings
and implications for teacher education. Furthermore, in line with the research questions, some a priori
themes were identified at the first stage of template analysis. These themes were the concepts that were
expected to be encountered in a search about teacher identity; namely, identity, attitude and/or belief, and
knowledge. These codes were derived from related work on language teacher cognition (Borg, 2009) and
teacher identity (Miller, 2009).

The second phase of metasynthesis involved a compilation of data (ie. gathering the articles for
metasynthesis through a database search). The data included in this study were gathered through
database searches conducted on Middle East Technical University (METU) Library Network in December,
2012. In order to eliminate unintended exclusion of relevant data because of the use of a specific search,
and in order to obtain as many results as possible; a general term was used as the search query, and then
the limiters presented in the next paragraph were applied.

With the query “language teacher”, we conducted both Boolean and smart-text database searches
on the databases of; Academic Search Complete, ERIC, FRANCIS, Educational Search Complete, Education
Source, and ULAKBIM Turkish National Databases on EBSCOHost® engine, accessed through METU Library.
The query was looked for in the titles and abstracts of the publications. The expander for the searches was
“apply related words” option, which also retrieved results including “instructor” for example, when the
query was “teacher”. We also applied some limiters to retrieve relevant results. These limiters were in
time, publication type and geography: the results were geographically limited to Turkey, and publication
date was limited to be between Jan, 2000 and Dec, 2012; and the results were refined only to include peer-
reviewed scholarly articles.

With these options, the initial Boolean search yielded 127 results, and smart-text search led to 155
items. When the results were combined and duplicates were removed, 170 articles were left in the data
set. These items were analyzed for the occurrences of a priori themes, and for relevance to “teacher
identity”. We excluded articles which did not relate to these themes, and final data set included 44
articles. An analysis was run on the titles of remaining 44 articles and with the help of a priori themes, an
initial template was developed. This initial template included the following items:
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Table 1
Initial Template For The Analysis Of Data

Impact of TE programs
Construction of Impact of Social Context
Identity Impact of Practice

Impact of Collaboration

Learning and learners
Teaching practices
Teaching profession

Teacher Identity
(Miller) Beliefs about
Teacher cognition

(Borg) Teacher education

Content knowledge
Knowledge of teachers Methodological knowledge
Development

After the production of the initial template, a “quality check” was done. King (2007) suggests that
quality check is to ensure reliability and validity of the analysis. As part of this quality check, we repeated
the same steps of data collection as described below:

The database search on same databases with same expanders and limiters and with the same
query gave the same results. In the second phase of the quality check, the list of articles was reviewed by
two researchers, to decide on the relevant and irrelevant studies. In this second coding of articles for
relevance, researchers decided either to include or exclude the articles. Two researchers agreed in their
decisions on 157 items (either to include or exclude), among 170 items in the article list. We found that the
inter-coder reliability rate at this stage was satisfactory. The inter-coder reliability score was found to be
.92; which marks a high inter-rater reliability. Abstracts of the disagreed 13 items were read for
identification of relevance, and they were all found to be irrelevant. The number of relevant and therefore
included articles is 44, which verifies the results of the first search and thus validates the search.

In review of the articles for the second time, the two researchers reviewed the produced initial
template together and revised some constructs. After the revision of initial template, we re-defined some
codes and organized the layout to ensure practicality of coding. Table 2 presents the final form of the
template we used in the template analysis.

Table 2
Final Form Of The Template Used In The Analysis Of Data

TEACHER COGNITION

Situated Identity

(social effects on identity) . Knowledge

Beliefs

(SI) (BEL) (KNOW)
In Teacher in Teaching in Profession about about about

Education Practice Collaboration Learning Teaching Teacher

Program and/or Education

Practicum Program

(TEPROG) (PRAC) (COL) (PROF) (LEA) (TEA) (TEPROG)

In the template, there are three constructs of teacher cognition. These are situated identity, beliefs
and/or attitudes, and knowledge. These three domains have other sub-categories. For instance, when an
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article is coded as BELLEA, SITEPROG; this means that that article contains information about teachers’
beliefs about learning, and teachers’ situated identity construction in relation to teacher education
program. By this coding scheme, it is possible to cover a wide range of studies in a certain field of study.

Findings

In this section, we discuss the findings of the study with reference to the research questions.
What are the main domains of research on ‘language teacher identity’ in Turkish context?

To begin with, the effect size of the data might give some inferences about the areas of interest in
teacher identity research. 2369 pre-service teachers were included in the studies analyzed, while in-service
teachers were 1404, 13 teacher educators, 359 mentors were involved. Of these 44 listed, 26 articles (60%)
included pre-service teachers as participants, while only 13 articles (29%) included in-service teachers.

We also studied the data collection tools used in the studies. 23 of the studies used questionnaires
(or surveys), 20 of them included interviews, 6 articles included journals and 5 studies relied on
observations. These tools are often combined for triangulation. The most frequently utilized data
collection tools are questionnaires or surveys.

The most commonly identified theme in these studies was “teacher beliefs”. This was observed in
31 articles, which makes up 70% of the data set. This is followed by “teacher knowledge” and “social
identity in profession”. These were both seen in 19 articles, which make up the 43% of the data set. The
theme “teachers’ beliefs about learning” occurs 16 times, or in other words, in approximately 36% of the
data. It is followed by “beliefs about teacher education or TE programs” and “situated/social identity in
practicum/practice” with 10 items each. The least frequent themes were also identified. These were:
“situated identity in collaboration” and “situated identity in TE programs” with 9 occurrences each.

Overall number of studies that go under belief categories is 39, which means that 39 out of the 44
articles in the data set include at least one of the themes listed under “beliefs”. In other words, 88,6% of
the studies related to beliefs the teachers had.

The other construct, teacher cognition (Borg, 2009), was addressed in 19 studies, i.e. 41% of the
articles. There was only one study which focused merely on teacher knowledge. On the other hand, the
social constructs of teacher identity, the situated or social identity themes, were observed in the 71% of the
data set, or in 31 articles. Among constructs related to teacher identity, research seems to be concerned
mainly with teachers’ beliefs in the Turkish context.

The findings suggest that new research is needed in some areas which could not attract enough
attention from Turkish scholars yet. The implications for research will be discussed in greater detail in the
implications part.

What are the common findings and implications of existing research on teacher identity?

To answer the second research question, a synthesis needed to be generated. For this purpose, we
examined the implications of articles listed in the data set. The findings and discussion parts of these
studies mostly centered around needs assessment for ensuring motivation, ensuring better conceptualization of

knowledge, developing a sense of professionalism, collaboration, addressing culture in teacher education, reflective
practices and awareness raising.

Many studies found that prospective teachers lacked knowledge of other cultures, and interest in
learning the cultural aspects of teaching. Educating teachers on how culture should be dealt with in
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teaching, definitions of intercultural communication, and cultural aspects of teaching is another
implication underscored in relation to teacher education practices.

Motivation, the need to increase prospective teachers’ sense of professionalism, addressing
deficiencies in prospective teachers’ knowledge and tailoring teaching practices to the needs of
prospective teachers in order to motivate them in their development process were observed to be among
the areas discussions mainly centered around.

Practicum is emphasized by researchers since it is the first authentic experiential step towards the
profession. Practicum is an important component of any teacher education program that awaits further
attention in terms of providing more experience and feedback for prospective teachers.

Another area of emphasis was reflection. One way of developing prospective teachers’
knowledge, sense of professionalism and motivating them is helping them become aware of what they do,
through reflection and research. The importance of reflective practices is emphasized again in conducted
studies.

In the next section, we discuss these in relation to implications for teacher education, along with
general implications drawn for directions of research. In presenting the discussion of issues, following the
structure proposed by Cooper (2009), we refer to a summary of major findings of metasynthesis, present
their interpretation, and provide implications for further research.

Discussion and Implications

The synthesis of data showed a tendency in research towards mainly studying beliefs, and
towards beliefs about teaching. There is an abundance of questionnaires investigating beliefs; and a
tendency to replicate such studies or adapt instruments. On the other hand, ‘identity construction in
collaboration” and ‘identity construction in teacher education” were areas that attracted the least interest.
These findings also match the findings of Alptekin and Tatar’s (2011) study in which research patterns
related to language teaching and teachers, language learning and learners and language teacher education
were identified. One implication therefore, is that there is need for further research on teachers’ identity
construction. For research on identity, due to its complex dynamic nature, the needs for research design
vary. Researchers need to explore new possibilities for situated research in this domain. Furthermore,
identity research is a newly emerging area (Miller, 2009) for which there is still the need for clarification of
tools and methods for inquiry.

Another key finding of this study is that there is very limited research focusing on teacher
educators. While large numbers of mentors are listed as participants in several studies, there were only
two studies that included mentors as focal participants. In the field of teacher education, there is need for
more research on mentors and collaborating teachers, as well as teacher educators and their practices.
Teacher educators are the key role players in teacher identity construction; which entails, therefore, that
focusing on teacher educators in future research could contribute both to literature and teacher education
practices.

Practicum experience, culture knowledge, reflection and motivation were the most frequently discussed
themes in the data set. The important role of practicum component in forming teacher identity reflects
itself in existing literature focusing on teacher education (e.g. Ramsden, 1992; Smith & Lev-Ari, 2005). Tuli
and File (2009) argues that practicum practices have a strong role in forming pre-service teachers’
identities since they are more real when compared to the experience student-teachers have during their
teacher training program. In the light of these, the findings imply that teacher education programs should
make practicum experience more meaningful for the students by making practices more real-like. Mentors
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need to be trained and there should be a continuing collaboration between mentors and teacher educators.
Since practicum is among the first experiential learning opportunities for teaching, it is a key domain to be
explored in relation to teacher identity formation.

With reference to the emphasis in the findings about culture education, the findings show that the
prospective language teachers need training in cultural aspects. Teacher education programs and teacher
educators might provide tools and resources for student teachers to better understand other cultures as
well as cultural aspects of teaching.

Motivation was found to be an important construct discussed in the literature. As stated before,
common findings were the need to increase prospective teachers’ sense of professionalism; to address
deficiencies in prospective teachers’ knowledge; and to tailor teaching practices to the needs of
prospective teachers in order to motivate them in their development process. These are valuable
implications for teacher educators and teacher education program developers to consider in order to meet
the expectations of student teachers.

Overall, based on these areas of emphasis, areas of deficiency identified in these studies and
suggested actions need to be reflected on. A major implication of this study is the need for reflecting on
teacher education practices and developing teacher education programs that take into account all the
necessities identified in current teacher identity research.

Conclusion

When the substantial body of research is to be used optimally for the field it is related to,
metasynthesis might provide a valuable tool for the researchers. This study reported on a metasynthesis
of 44 scholarly reviewed articles gathered through database search. The systematically selected articles
were analyzed though a template analysis method. This study aimed to combine the research information
in a systematic way to provide syntheses of specific studies and to explore implications for improving
teacher education practices. The study is still limited in that it does not include other academic work such
as theses and dissertations, conference proceedings and review papers. In addition, this study might have
been broadened by inclusion of other work cited in the articles in data set. This limitation of the study can
be addressed with further research. The period the study focused on can be another limitation to its
contribution to the field: further research extending the time frame to include previous decades rather
than limiting it to a period of 12 years might provide more insights as to identify the research patterns and
tendencies observed in existing literature on teacher identity in Turkey.

Main aim of this metasynthesis was to identify main flows of research on language teacher
identity in the Turkish context and to conglomerate their results in order to explore implications for
teacher education practices and research. Teacher beliefs were found to be the most researched area, with
pre-service teachers being on the focus of researchers. Furthermore, the findings of the articles included in
the data set were synthesized to construct common implications for future research. The highlighted
themes included the importance of practicum, motivation, and reflection in teacher identity formation.
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Genis Ozet

Tiirkiye’de Yabanci Dil Ogretmen Kimligi ile ilgili Arastirmalarin Bir Metasentezi:
Ogretmen Egitimi icin Oneriler

Ogretmen egitimi alaninda yiiriitiilen aragtirma ve galismalar; 6gretmen adaylarinin gretmenlik
egitimi boyunca sekillenen kimlikleri hakkinda bilgi sahibi olmak, kimlik gelisiminin daha iyi
gozlemlenebilmesi ve 6gretmen yetistiren programlarin iyilestirilmesi agisindan oldukga biiyiik 6nem
tasgimaktadir. Ogretmen egitimi, 6gretmen kimliginin olusmasindaki ilk basamak olarak ele alinacak
olursa; 0gretmen yetistiren egitim programlari ve 6gretmen adaylar ile ilgili ¢alismalarin 6gretmen
kimliginin nasil olustuguna 1sik tutacag: diisiintilebilir. Tiirkiye’de yapilan ¢ok sayida aragtirmanin
sonuglarini sentezleyerek yabanci dil 6gretmeni egitimi uygulamalarini ele almak, yabanci dil 6gretmeni
egitimi ve Ogretmen kimligi alaninda en ¢ok calisilan ve calisilmasi gereken alanlari belirlemek,
calismalarin ortak bulgulari ve onerilerini tartisarak yabanci dil 6gretmeni yetistiren akademisyenlere
katki saglamak amaciyla; bu calismada Ocak 2000 ve Aralik 2012 tarihleri arasinda akademik dergilerde
yayinlanan yabanci dil 6gretmeni ve 6gretmen kimligi ile ilgili 44 makalenin metasentezi yapilmistir.

Calismamizin temelini olusturan metasentez, Walsh ve Downe (2005) tarafindan nitel ¢alismalarin
analizi olarak tanimlansa da Bair (1999) metasentez ¢alismalarinda hem nitel hem de nicel ¢alismalar: bir
arada kullanmustir. Bu calisma da, 6zel bir metasentez yontemi olan sablon analizi (King, 2007) teknigini
kullanarak hem nitel hem nicel verilere dayanan ¢alismalarin bir sentezini sunmaktadir. Bu yonteme gore,
metasentezin ilk asamasinda a) Tiirkiye’de 6gretmenlik kimligi ile ilgili temel arastirma alanlar1 ve b)
Ogretmen egitimi uygulamalar1 icin ortak bulgu ve oOnerilerin belirlenmesi ile ilgili arastirma sorular1
olusturulmustur. Arastirma sorularini cevaplamak {izere, 0gretmenlik kimligi ile ilgili mevcut alan
yazinina dayanilarak onciil (a priori) temalar ortaya konmustur. Bu temalar, 6gretmen kimligi ile ilgili
calismalarda goriilmesi muhtemel olan anahtar sozciiklerden olusur; bunlar, kimlik, tutum ve/veya inang
ve bilgi olarak belirlenmistir.

Orta Dogu Teknik Universitesi Kiitiiphane Ag1 {izerinden, 2012 Aralik ay1 igerisinde EBSCOHost®
veritabani tarama motoru iizerinden Academic Search Complete, ERIC, FRANCIS, Educational Search
Complete, Education Source ve ULAKBIM Turkish National Databases veritabanlarinda, Ocak 2000- Aralik
2012 tarihleri arasinda yayimnlanmis makaleler taranmustir. Tarama, meslektas degerlendirmesi kriterine
dayali dergilerde yaymlanan yabanci dil 6gretmenligi ile ilgili akademik makaleleri icerecek sekilde
sonuglandirilmistir. Elde edilen 170 makalelik veri kiimesi, aragtirmacilar tarafindan onciil temalar
1s18inda incelenerek, sadece oOgretmenlik kimligi ile ilgili makaleleri igerecek sekilde daraltilmigtir.
Sonugta elde edilen veri kiimesinde 44 makale bulunmaktadir. Makalelerin se¢ciminde kullanilan 6nctil
tema degerlendirmesi sirasinda arastirmacilar arasi uyusma diizeyi .92 olarak belirlenmistir; bu deger
makale seciminde giivenilirlige isaret etmektedir.

Veri kiimesi {izerinde kodlama islemlerinin yapilabilmesi icin bir sonraki asamada alan yazina
dayanilarak ilk kod sablonu olusturulmustur. Miller (2009) Ogretmenin bilgi, diislince, inang¢ ve
deneyimlerini 6gretmen kimliginin bir parcasi olarak tamimlar. Ote yandan, Borg (2009) &gretmenlerin
bilgi, diisiince ve inanglarini dgretmenlerin bilissel durumu altinda toplar ve bunu 6gretmen kimliginin
bir parcasi olarak goriir. Bu baglamda, ¢alismamizda 6gretmenlik kimligi ile ilgili teoriye dayanuilarak
olusturulan ilk kodlar iki grup altinda toplanmigtir. Ogretmenin bilis durumu baghig1 altinda 6gretmenlik,
ogrenciler, meslek ve 6gretmen egitimi ile ilgili inanglar, icerik ve yontem bilgisi ve bilginin edinilmesi ile
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ilgili kodlar; 6gretmenlik kimliginin olusturulmasi1 baglaminda da egitim programlarinin, sosyal ¢evrenin,
uygulama ve isbirliginin etkisi ile ilgili kodlar bulunmaktadir.

Ik kod sablonunun olusturulmasindan sonra, 6nceki asamalar en bastan tekrarlanarak kalite
denetimi yapilmis ve tutarlilik saglanmistir. Daha sonra, belirlenen 44 makalenin ilk okumasinda kodlar
yeniden diizenlenmistir. Diizenlenen kodlar1 igeren son kod sablonu makale igerisinde Tablo 2’de
goriilebilir.

Veri kiimesi ikinci okumada son sablona gore kodlanmis ve arastirma sorular1 cevaplanmistir.
Veri kiimesinde yer alan calismalarin etki boyutu hesaplandiginda, metasentezin alana katkis1 bir kez
daha goriilebilir. Buna gore, metasentezi yapilan c¢alismalarda toplam 2369 Ogretmen adayi, 1404
Ogretmen, 13 Ogretmen egitimcisi, 359 mentor 6gretmenden olusan bir katilima kitlesi yer almistir.
Arastirmalarda basta anket olmak {izere s6zlti miilakat, giinliik ve goézlem en ¢ok kullanilan veri toplama
araclaridir.

Metasentez sonucunda, yabanci dil 6gretmeni kimligi ile ilgili arastirmalarin en g¢ok Ogretim
uygulamalarn ile ilgili inanclar iizerinde yogunlastif1 (%70) ve bunu “bilgi” ve “meslekte sosyal kimlik”
temalarmin izledigi goriilmiistiir. 44 calismadan 39'u 6gretmenlerin 6gretme, dgrenme ve Ogretmen
egitimi ile ilgili tutumlari iizerinde yogunlagmustir. Ogretmen kimliginin sosyal boyutu da sik karsilagilan
baska bir ¢alisma alanidir.

Calismalarin bulgular ve neriler kisimlar: incelendiginde, genellikle motivasyon saglama amacgl
ihtiya¢ analizi, bilginin daha iyi kavramlastirilmasi, profesyonel bir anlayis gelistirilmesi, isbirligi,
Ogretmen egitiminde kiiltiirel konular, yansitici uygulamalar ve farkindalik yaratilmasi gibi konulara
yogunlasildig: goriilmiistiir.

Bu calisma, Ogretmen kimligi olusumu ve Ogretmen egitimi uygulamalarmin Tiirkiye’'de
aragtirmalarin yeterince odaginda olmadigini ortaya koymus ve bu alanda yapilacak ¢alismalara duyulan
ihtiyac giindeme getirmistir. Ayn1 zamanda, veri kiimesinde en ¢ok tartisilan konular arasinda olan staj,
Ogretmen egitimi uygulamalarinin daha ‘gercekci’ olmasi gerektigini gostermistir. Yansiticl yaklagim ve
motivasyon konular1 da alan yazinda onemli yer tutmaktadir. Bu bilgiler 1sifinda, 6gretmenlik
uygulamalar ile ilgili derslere 6nem verilmesi, 6grencilerin ihtiyaglarimin géz 6niinde bulundurularak
ogretmenlik egitimi icin daha fazla motivasyon saglanmasi ve yansitict yaklasim ile mesleki gelisim
saglanmasi dikkate deger noktalardir.

Incelenen makalelerde 6gretmen adaylarinin profesyonel kimliklerinin olusumunda motivasyon,
bilgi, bilissel beceri ve kiiltiir egitiminin etkisi de gozlemlenmistir; bu bulgular 6gretmen egitimi
uygulamalarinin iyilestirilmesi i¢in 6nemli bir katki niteligindedir. Bu ¢alismanin en 6nemli sonucu,
Ogretmen kimligi ile ilgili ¢alismalarda ortaya konan ihtiyaclar1 goz oOniinde bulunduran 6gretmen
yetistirme programlar: gelistirilmesi ve 6gretmen egitimi uygulamalar1 {izerine daha ¢ok diisiiniilmesi
konularindaki gereklilige dikkat cekmesidir.
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