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Introduction

Foreign language education has been gaining more and more importance and attention due to the
fast changes and improvements experienced all around the world. “The trend towards
internationalization has increased the importance of being competent in communicating with people
of different cultural backgrounds” (Fritz, Méllenberg & Chen, 2002, p. 1). To this connection, there has
been a growing focus on the teaching and learning of English in Turkey as well. When the close history
of English language teaching policies of Turkey is examined, it is recognized that foreign language
curriculum has been exposed to three curriculum reforms since 1997. The first one came into being in
1997, the second one followed in 2005, and third one was developed in 2012 and revised in 2016.

The curricular changes witnessed in 2012 resulted from Turkish education system’s transition from
the 8+4 schooling model to the 4+4+4 model. The first four, in this model, refer to primary education;
the second four refer to middle school education and the third four refer to high school education
period. The new system necessitated a new curriculum, because English instruction started to be
provided from the 2nd grade onward as different from the previous system according to which foreign
language education was provided from the 4th grade onward. Another change stipulated by this
system was that the 5th graders who were accepted in the primary education in the past are in middle
school education level now.

Any newly developed curriculum is put into practice due to the lacks and inefficiency of the previous
curriculum, and the previous curriculum’s inability to catch up with the changing and developing age
and technology (Yaman, 2010). The middle school English language curriculum, which has been in
implementation process since 2013, needs continuous evaluation in order to make it work better. To
this connection, it was aimed to find out the teachers’ perceptions of components of the middle school
English language curriculum and the following research question and sub questions were formulated
to find answers for this question:

1. What are the teachers’ perceptions of the middle school English language curriculum?

1.1. What are the teachers’ perceptions of the objectives of the middle school English language
curriculum?

1.2. What are the teachers’ perceptions of the content of the middle school English language
curriculum?

1.3. What are the teachers’ perceptions of the materials of the middle school English language
curriculum?

1.4. What are the teachers’ perceptions of the suggested activities of the middle school English
language curriculum?

1.5. What are the teachers’ perceptions of the suggested assessment methods and techniques of
the middle school English language curriculum?

Aiming to analyze the teachers’ perceptions of the middle school English language curriculum
developed in 2012, the present study is significant in several ways as explained in the following
paragraphs.

First and foremost, as curriculum development is a systematic process (Erdogan, Kayir, Kaplan, Asik-
Unal & Akpinar, 2015; Oliva, 1997; Ornstein & Hunkins, 2004), the findings of the present study
conducted on the curriculum are expected to contribute greatly to the curriculum development
process and English language teaching policy in Turkey.

When the evaluation studies conducted on the components of the previous curricula are examined,
it is seen that majority of them have focused on one grade level (Celik, 2009; Demirtas & Erdem, 2015;
Dinger, 2013; Glines, 2009; Ocak, Kizilkaya & Boyraz, 2013; Yori, 2012) or two (Biylikduman, 2005; Er,
2006; Erdogan, 2005; Erkan, 2009; Koydemir, 2001; Mersinligil, 2002; Tekin-Ozel, 2011; Yaman, 2010)
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in the same study, while only a few of them have focused on three grade levels (Ersen-Yanik, 2007;
Harman, 1999; Ormeci, 2009). The present study is unique in that it is expected to obtain valuable and
various data about the operation of the latest curriculum in four grade levels (5th, 6th, 7th, and 8th)
in a single study. To this connection, it gives a more holistic perspective on this four-year curriculum.

Method
Research Design

The research design for this study is a survey which “gather[s] data at a particular point in time with
the intention of describing the nature of existing conditions” (Cohen, Manion, & Morrison, 2007, p.
205). Surveys “may vary in their levels of complexity from those that provide simple frequency counts
to those that present relational analysis” (Cohen et al., 2007, p. 205). The survey in this study was used
to describe the nature of existing conditions without any manipulation by providing frequency counts
gathered. Another characteristic of the surveys is that they can “be differentiated in terms of their
scope. A study of contemporary developments in post-secondary education, for example, might
encompass the whole of western Europe; a study of subject choice, on the other hand, might be
confined to one secondary school” (Cohen et al., 2007, p. 205). To this connection, this study is
confined to the teachers working in a city, Ankara, and the findings of this study can be generalized to
the perceptions of the teachers working in Ankara.

Population and Sample

The target population of this study was composed of all the teachers working in Turkish public
schools in Ankara, while the participants of the study included teachers who were selected through
cluster sampling method from 25 districts in Ankara. The population of the teachers teaching at the
5th, 6th, 7th and 8th grade levels in Ankara consisted of 1943 teachers according to the data obtained
from MEIS module at www.mebbis.meb.gov.tr on 12.12.2016. Sample size is important for
generalizability of the research (Gall, Gall, & Borg, 2003). At least 100 participants are enough for
descriptive studies and the researchers can reach as big sample as they can depending on the time and
energy they have (Fraenkel, Hyun & Wallen, 2012), the reliability of the research increases in this way
as well (Cohen et al., 2007).

The sample size and all the other information are presented in Table 1. As cluster sampling method
was used, all the teachers present in each school were invited to participate in the study, as a result in
some districts more teachers participated than expected and they were included in the sample as
presented in the table.

Table 1.

Distribution of the Teacher Population Across the Districts in Ankara
Districts in Ankara Population of Teachers in Districts % Reached Sample Size
Akyurt 13 .67 2
Altindag 154 7.93 32
Ayas 10 .51 2
Bala 11 .57 1
Beypazari 18 .93 3
Camlidere 2 .10 0
Cankaya 257 13.23 43
Cubuk 32 1.65 8
Elmadag 15 77 2
Etimesgut 193 9.93 38
Evren 1 .05 0
Golbasi 57 2.93 10

Gudual 7 .36 2

191



Suat Kaya, Ahmet Ok — Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi, 10 (1), 2020, 119-148

Table 1 (Continuous)

Haymana 10 .51 2
Kalecik 4 21 1
Kazan 28 1.44 4
Kegioren 325 16.73 55
Kizilcahamam 7 .36 3
Mamak 223 11.48 40
Nallthan 12 .62 2
Polatli 53 2.73 10
Pursaklar 55 2.83 11
Sincan 231 11.89 38
Sereflikochisar 13 .67 3
Yenimahalle 212 10.91 37
Sum 1943 100.00 349

Teachers’ Demographic Characteristics

The demographic characteristics of the teachers are summarized in Table 2. As seen in the table,
the sample was composed of 280 female (80.20%) and 69 male participants (19.80%). The participants’
average age was found to be 36.5. Regarding education level, 326 teachers (93.40%) had a bachelor’s
degree, 22 teachers (6.30%) had Master’s degree, and 1 teacher (.30%) had a PhD degree. Regarding
faculty type, 207 teachers (57.30%) graduated from Faculty of Education, while 142 teachers (42.70%)
were graduates of other departments. To illustrate, 110 teachers (31.50%) graduated from Faculty of
Arts and Science, 17 teachers (6.30%) graduated from Faculty of Language, History and Geography,
and 15 teachers (4.90%) graduated from some other faculties. Regarding type of department, 195
teachers (55.90%) graduated from Foreign Language Education Department, 86 teachers (24.70%)
graduated from English Language and Literature Department, 16 teachers (4.60%) graduated from
Linguistics Department, 7 teachers (2.00%) graduated from American Culture and Literature
Department, 1 teacher (.30%) graduated from Translation and Interpreting Department, and 44
teachers (12.80%) graduated from other departments. With respect to exam participation, 340
teachers (97.40%) haven’t participated in TOEFL exam, while only 9 teachers (2.60%) have participated
in this exam. Likewise, of 349 teachers, 347 teachers (99.40%) haven’t participated in [ELTS exam, while
only 2 teachers (.60%) have. Lastly, 150 teachers (43.00%) haven’t participated in YDS exam, while 199
teachers (57.00%) have participated in this exam, and the average score of the YDS exam results was
found to be 84.5. Regarding the participants’ experience in the profession, 76 teachers (21.80%) had
1-5 years of experience, 92 teachers (26.40%) had 6-10 years, the remaining 50 teachers (14.30%) had
20 or more years of experience. The biggest proportion of the teachers had an experience of 6-10 years
(26.40%). Regarding experiences abroad, and participation in conferences in their area, 142 teachers
(40.70%) have been abroad, while 207 teachers (59.3%) have never been abroad; and 190 teachers
(54.4%) have participated in conferences, while 159 teachers (45.60%) have not. With respect to the
grades that the participants taught, all teachers (100%) taught in all grades including 5th, 6th, 7th and
8th grade levels. Regarding participation in the in-service training about the curriculum developed in
2012, 143 teachers (41.00%) have received in-service training, while 206 teachers (59.00%) have not.
Of 143 teachers who received in-service training (41.00%), 13 teachers (9.00%) found the training
satisfactory enough, 64 teachers (44.80%) found the training partly satisfactory, while 66 teachers
(46.20%) found the training unsatisfactory. 206 teachers who did not receive any in-service training
about the curriculum and 47 teachers who received in-service training learnt further about the
curriculum in different ways.
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Table 2.
Demographic Characteristics of the Teachers Responding to the Questionnaire
Categories f % M
Gender Female 280 80.20
Male 69 19.80
Age 36.50
Education Level Bachelor 326 93.40
Master’s 22 6.30
PhD 1 .30
Faculty Education 207 57.30
Arts and Science 110 31.50
Language, History and Geography 17 6.30
Others 15 4.90
Department Foreign Language Education 195 55.90
English Language and Literature 86 24.70
Linguistics 16 4.60
American Culture and Literature 7 2.00
Translation and Interpreting 1 .30
Others 44 12.80
TOEFL Exam Participation Yes 9 2.60
No 340 97.40
IELTS Exam Participation Yes 2 .60
No 347 99.40
YDS Participation Yes 199 57.00
No 150 43.00
YDS Exam Results 84.50
Experience 1-5 Years 76 21.80
6-10 Years 92 26.40
11-15 Years 75 21.50
16-20 Years 56 16.00
More than 20 Years 50 14.30
Studies or Being Abroad Yes 142 40.70
No 207 59.30
Conference Participation Yes 190 54.40
No 159 45.60
Grades Taught 57 grades 349 100.00
6" grades 349  100.00
7" grades 349  100.00
8" grades 349  100.00
In-service participation Yes 143 41.00
No 206 59.00
Satisfaction of In-service Satisfied 13 9.00
Partly 64 44.80
Not Satisfied 66 46.20
Total 143 100.00
Knowledge Source of curriculum  Personal search 123 35.30
Colleague Meetings 107 30.70
Both 12 3.40
Others 12 3.40
Total 253

Data Collection Tools

A questionnaire was used to collect data so as to answer the research question, which sought to
examine teachers’ perceptions of the middle school English language curriculum in terms of its
theoretical soundness. In other words, it was aimed to find out whether the curriculum design was
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theoretically appropriate which refers to the merit of the curriculum. During development process, the
latest curriculum developed by Ministry of National Education [MoNE] in 2012 and the related
literature (Celik, 2009; Er, 2006; Glines, 2009; Mersinligil, 2002; Oliva, 1997; Ornstein & Hunkins, 2004;
Seckin, 2010) were investigated in detail. 78 items from the related literature were collected in a pool,
and then the appropriate ones were selected for the present study. 69 items were selected at the
beginning and they were sent to experts in order to take their opinions for the questionnaire’s content
and face validity. Opinions were taken from three professors from Curriculum and Instruction
Department and one professor from English Language Teaching Department. Based on feedback from
these experts, necessary changes were applied to the questionnaire in terms of its shape and items.
To illustrate, the first draft of the questionnaire was composed of 69 items, and some items were
deleted or reworded by combining some items based on expert opinions. In addition, the format of
the questionnaire was changed and some instructions were reworded based on these opinions. To
illustrate, instead of writing the components of the curriculum and writing differing sentences, the
name of the component was written followed by three dots to be completed with the items as will be
seen in the tables. After expert opinions, the questionnaire was examined by five English teachers in
order to find out whether the items in the questionnaire were understood as intended referring to
face-related validity, which resulted in a negligible revision about wording of a few items. To illustrate,
they had difficulty in understanding the meaning of “learner autonomy”, so it was reworded to be
understood easier.

Last of all, the questionnaire was administered to 65 teachers to check its reliability through
Cronbach’s alpha; however, 56 teachers returned the questionnaires. To this connection, the return
rate was 86.00%. The Cronbach’s alpha values for the five subsections of the questionnaire were found
to be .95, .93, .91, .95 and .91 for objectives, content, materials, activities, and assessment methods
and techniques, respectively.

As a result of these procedures, the questionnaire was composed of two sections; the first section
included items about teachers’ demographic characteristics, and the second section had items about
curriculum components which was expected to provide information about the teachers’ perceptions
of the curriculum. This second part of the questionnaire had five subsections and 56 items. The first
subsection included 17 items about objectives, the second subsection covered 12 items about content,
the third subsection consisted of six items about materials, the fourth subsection included 14 items
about activities, and the final part covered seven items about assessment methods and techniques.
The questionnaire was modelled on a five-point Likert scale, in which the teachers were asked to rate
their level of agreement or disagreement by rating each item on this five-point scale such as 1- strongly
disagree, 2- disagree, 3- neither agree nor disagree, 4- agree, and 5- strongly agree.

Data Collection Process

Before collection of data, necessary permissions were taken. First of all, data collection instruments
were sent to the Human Research Ethical Committee (HREC) at Middle East Technical University,
Ankara, Turkey, for review. After the permission was taken from HREC in 02.01.2017, official
permission of Ankara Provincial National Education Directorate was applied to conduct the study. After
approval of Ankara Provincial National Education Directorate obtained in 18.04.2017, data were
collected for the main study as presented in the following paragraphs.

Data were collected by one of the researchers by visiting the selected schools. Upon the visit, the
researcher introduced himself to all school administrators, and they were informed about the purpose
of the study. Then, the approval from Ankara Provincial National Education Directorate was either
shown to them or a copy of it was left for them. The teachers completed the questionnaire either while
the researcher was there or they wanted the researcher to come back another day. To this connection,
the researcher had to visit some schools two or even three times. Majority of the teachers could finish
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completing the questionnaire in the break time which lasted for 10 minutes, while some of them could
not finish it in the break time and finished it in another break time.

Data Analysis

Data were analyzed through descriptive statistics procedures including means, frequencies and
percentages. Depending on the data, either mean was used or frequencies and percentages were
utilized to report the findings.

Results

Findings regarding the perceptions of English teachers about the components of the middle school
English curriculum prepared for the 5th, 6th, 7th and 8th grades are presented under different sub-
headings in this section.

Teachers’ Perceptions of the Objectives of the Middle School English Language Curriculum

The findings related to teachers’ perceptions of the objectives of the curriculum are summarized in
Table 3. The number and percentage of the participants who agreed or strongly agreed were summed
up, likewise the number and percentage of the participants who disagreed or strongly disagreed were
summed up while reporting the findings.

Table 3
Teachers’ Perceptions of the Objectives of the Curriculum

Strongly

Disagree

Disagree
Neither
Agree

¥ | nor Disagree

Agree

Strongly
Agree

Objectives

...are congruent with general purposes

. . 14 4 58 16.60 88 25.20 163 46.70 26 7.40
of English language curriculum.

...are attainable. 10 2.90 56 16.00 95 27.20 164 47.00 24 6.90
...are observable and measurable. 9 260 38 1090 115 33.00 162 46.40 25 7.20
~-can be used in daily life by the ;o0 e 160 92 2640 108 30.90 40 11.50
students.

...have a coherent arrangement. 21 6.00 70 20.10 113 3240 114 3270 31 8.90
~-can be achieved in the planned time ) o o5 2> 5060 64 1830 144 41.30 45 12.90
of the units.

~can - improve  communicatve .o ¢35 197 3070 123 3520 77 2210 12 3.40
competence.

...can help develop learner autonomy. 67 19.20 143 41.00 85 2440 37 1060 17 4.90
...can help develop listening skills. 39 1120 99 2840 98 2810 99 2840 14 4.00

...are sufficient in quantity to develop
listening skills

...can help develop speaking skills. 42 12 138 3950 88 25.20 71 20.30 10 2.90
...are sufficient in quantity to develop
speaking skills.

...can help develop writing skills. 28 8.00 103 2950 94 2690 106 3040 18 5.20
...are sufficient in quantity to develop
writing skills

...can help develop reading skills. 17 490 55 1580 83 23.80 151 43.30 43 12.30
...are sufficient in quantity to develop
reading skills

...are appropriate for students’ level of
development.

45 1290 128 36.70 89 2550 70 20.10 17 4.90

54 155 134 38.40 105 30.10 41 1170 15 4.30

39 112 109 31.20 101 2890 83 23.80 17 4.90

18 520 66 1890 87 2490 130 37.20 48 13.80

20 570 65 18.60 104 29.80 111 31.80 49 14.00
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Table 3 indicated that about 42.00% (n=147) to 56.00% (n=195) of the teachers agreed or strongly
agreed that the objectives are congruent with the general purposes of English language curriculum
(54.10%), they are attainable (53.90%),they are observable and measurable (53.60%), they can be used
by the students in their daily life (42.40%), they have a coherent arrangement (41.60%), they can be
achieved in the planned time of the units (54.20%), they can develop reading skills (55.60%), they are
sufficient in quantity to develop reading skills (51.00%), and they are appropriate for students’ level of
development (45.80%).

On the other hand, about 13.00% (n=45) to 31.00% (n=108) of the teachers disagreed or strongly
disagreed on the mentioned aspects of the objectives, and about 18.00% (n=62) to 33.00% (n=115) of
the teachers neither agreed nor disagreed on the mentioned aspects of the objectives.

Further examination of Table 3 indicated that about 38.00% (n=133) to 60.00% (n=209) of the
teachers disagreed or strongly disagreed that the objectives can improve communicative competence
(39.00%), can develop learner autonomy (60.20%), can develop listening skills (39.60%), they are
sufficient in quantity to develop listening skills (49.60%), can develop speaking skills (51.50%), are
sufficient in quantity to develop speaking skills (53.90%), can develop writing skills (37.50%), are
sufficient in quantity to develop writing skills (42.40%).

On the other hand, about 15.00% (n=52) to 35.00% (n=122) of the teachers agreed or strongly
agreed on the mentioned aspects of the objectives. Lastly, about 24.00% (n=84) to 35.00% (n=122) of
the teachers neither agreed nor disagreed on the mentioned aspects of the objectives.

Teachers’ Perceptions of the Content of the Middle School English Language Curriculum

The findings related to teachers’ perceptions of the content of the curriculum are summarized in
Table 4.

Table 4
Teachers’ Perceptions of the Content of the Curriculum
Y o
> O o & g >
w O et < ¥ g w ¢
S & o0 s 3 o c ¢
(4] (4] v~ oo oo
a
52 2 £3 54
o ©
Content = €
f % f % f % f % f %

...is coherent with the objectives. 9 260 36 1030 97 2780 168 48.10 39 11.20
..is appropriate for students’ needs
and interests.
...is appropriate for students’ level of
development.
..can ensure active participation of

19 540 82 23,50 110 3150 98 2810 40 11.50

14 400 59 16.90 112 3210 123 3520 41 11.70

the 21 6.00 69 19.80 124 35,50 107 30.70 27 7.70
students.
...can ensure attainment of the

14 4.00 48 13.80 130 37.20 128 36.70 29 8.30

objectives.
...contains information that students
can use in their daily life.

14 400 66 1890 107 30.70 134 3840 28 8.00

...is coherent in itself. 14 400 44 12,60 115 33.00 151 4330 25 7.20
...can help develop writing skills. 21 6.00 93 26.60 108 30.90 114 32.70 13 3.70
...can help develop reading skills. 8 230 68 19.50 91 26.10 154 44.10 28 8.00
...can help develop listening skills. 19 540 112 32.10 103 29.50 98 2810 17 4.90
...can help develop speaking skills. 26 7.40 134 38.40 97 27.80 78 2230 14 4.00

...can be finished in the planned time. 31 890 69 1980 80 2290 136 39.00 33 9.50

As seen in the table, about 37.00% (n=147) to 59.00% (n=195) of the teachers agreed or strongly
agreed that the content is coherent with the objectives (59.30%), appropriate for students’ needs and
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interests (39.60%), appropriate for students’ level of development (46.90%), can ensure active
participation of the students (38.40), can ensure the achievement of the objectives (45.00%), contains
information that students can use in their life (46.40%), coherent in itself (50.50%), can help develop
reading skills (52.10%), and it can be finished in the planned time (48.50%). On the other hand, about
16.00% (n=56) to 29.00% (n=101) of the teachers disagreed or strongly disagreed on the mentioned
aspects of the content, and about 23.00% (n=80) to 37.00% (n=129) of the teachers neither agreed nor
disagreed on the above mentioned aspects of the content.

In addition, about 33.00% (n=115) to 38.00% (n=133) of the teachers disagreed or strongly
disagreed with some of the characteristics of the curriculum content. To illustrate, the participants
reported that the content cannot help develop writing skills (32.60%), cannot help develop listening
skills (37.50%), and cannot help develop speaking skills (35.80%). On the other hand, about 26.00%
(n=91) to 36.00% (n=126) of the teachers agreed or strongly agreed on the mentioned aspects of the
content, and about 26.00% (n=91) to 30.00% (n=105) of the teachers neither agreed nor disagreed on
the above mentioned aspects of the content.

Teachers’ Perceptions of the Materials Suggested in the Curriculum

The findings related to the teachers’ perceptions of the materials of the curriculum are summarized
in Table 5.

Table 5
Teachers’ Perceptions of the Materials Suggested in the Curriculum
g
=9 g o = =
w g < P ® w 9
C [eTY] - n o c O
£z 3 ga 2 £
ha a E=RSS bl
. o 2
Materials z <
f % f % f % f % f %
...can support the attainment of the 20 570 85 24.40 96 27.50 113 3240 35 10.0
objectives.

...can increase active participation of the 20 5.70 83 23.80 110 31.50 108 30.90 28 8.00
students.

..can increase students’ interest in the 22 6.30 88 25.20 118 33.80 94 2690 27 7.70
lesson.

...can be reached easily. 17 490 62 1780 89 2550 146 41.80 35 10.00
...can consolidate students’ learning. 19 540 67 19.20 111 31.80 123 3520 29 8.30
...are appropriate for students’ age level. 15 4.30 52 1490 93 26.60 139 39.80 50 14.30

As seen in the table, about 35.00% (n=122) to 54.00% (n=189) of the teachers agreed or strongly
agreed that the materials can support the attainment of the objectives (42.40%), can increase active
participation of the students (38.90%), can increase students’ interest in the lesson (34.60%), can be
reached easily (51.80%), can consolidate students’ learning (43.50%), and are appropriate for students’
age level (54.10%). On the other hand, about 19.00% (n=66) to 31.00% (n=108) of the teachers
disagreed or strongly disagreed on the mentioned aspects of the materials, and about 25.00% (n=87)
to 34.00% (n=118) of the teachers neither agreed nor disagreed on the mentioned aspects of the
materials.

Teachers’ Perceptions of the Activities Suggested in the Curriculum

The findings related to teachers’ perceptions of the activities suggested in the curriculum are
presented in Table 6. As seen in the table, about 36.00% (n=126) to 51.00% (n=178) of the teachers
agreed or strongly agreed that the activities can help students develop positive attitudes towards
English (36.10%), can increase active participation of the students (37.60%), they can ensure the
attainment of the objectives (45.20%), are appropriate for students’ level of development (48.90%),
are in parallel to students’ life (46.40%), can develop students’ reading skills (50.70%), are applicable
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in the class (49.90%), and they are student-centered (49.30%). On the other hand, about 20.00% (n=69)
t0 29.00% (n=101) of the teachers disagreed or strongly disagreed on the mentioned characteristics of
the activities, and about 27.00% (n=94) to 36.00% (n=125) of the teachers neither agreed nor disagreed
on the mentioned aspects of the activities.

Table 6
Teachers’ Perceptions of the Activities Suggested in the Curriculum

Strongly
Disagree
Agree
Neither Agree
nor Disagree
Agree
Strongly
Agree

Activities...

-

f % f % % f % f %

...can help students develop positive
attitudes towards English.

...can increase active participation of
the 18 5.20 73 2090 127 36.40 107 30.70 24 6.90
students.

...can ensure the attainment of the
objectives.

...are appropriate for students’ level of
development.

..arein parallel to students’ daily life. 13 3.70 72 20.60 102 29.20 125 35.80 37 10.60
...can develop communicative
competence.

...can develop students’ listening skills. 26 7.40 104 29.80 103 2950 99 28.40 17 4.90
...can develop students’ reading skills. 13 3.70 67 19.20 92 26.40 148 42.40 29 8.30
...can develop students’ writing skills. 25 7.20 101 2890 99 28.40 107 30.70 17 4.90
..can develop students’ speaking

17 490 84 2410 122 35.00 107 30.70 19 5.40

14 400 60 17.20 117 33,50 131 37.50 27 7.70

9 260 67 19.20 102 29.20 128 36.70 43 12.20

22 6.30 112 3210 112 3210 88 25.20 15 4.30

34 970 116 33.20 97 2780 85 2440 17 4.90

skills.

...are applicable. 13 3,70 58 16.60 104 29.80 149 4270 25 7.20
...are student-centered 14 4.00 68 19.50 95 27.20 133 38.10 39 11.20
...can develop learner autonomy. 27 7.70 113 3240 126 36.10 69 19.80 14 4.00

..are appropriate for students’

e . . 60 17.00 126 36.30 107 30.70 51 14.60 5 1.40
individual differences.

What is to add, about 36.00% (n=126) to 53.00% (n=185) of the teachers disagreed or strongly
disagreed on six characteristics of the suggested activities. These findings indicated that the activities
cannot develop communicative competence (38.40%), cannot develop students’ listening skills
(37.20%), cannot develop students’ writing skills (36.10%), cannot develop students’ speaking skills
(42.90%), cannot develop learner autonomy (40.10%), and they are not appropriate for the students’
individual differences (53.30%). On the other hand, Table 6 indicated that about 16.00% (n=55) to
35.00% (n=122) of the teachers agreed or strongly agreed on the mentioned aspects of the activities.
What is to add, about 26.00% (n=91) to 36.00% (n=125) of the teachers neither agreed nor disagreed
on the above-mentioned aspects of the activities.

Teachers’ Perceptions of the Assessment Methods and Techniques of the Middle School English
Language Curriculum

The findings related to teachers’ perceptions of the assessment methods and techniques suggested
in the curriculum are summarized in Table 7. As seen in the table, about 40.00% (n=140) to 60.00%
(n=209) of the teachers agreed or strongly agreed that the suggested assessment methods and
techniques are applicable (53.30%), are congruent with the objectives (60.20%), take students’ level
of development into account (45.60%), can measure students’ reading skills (52.00%), and they can
measure students’ writing skills (39.60%). On the other hand, about 15.00% (n=52) to 31.00% (n=108)
of the teachers disagreed or strongly disagreed on the mentioned aspects of the suggested assessment
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methods and techniques, and about 24.00% (n=84) to 31.00% (n=108) of the teachers neither agreed
nor disagreed on the above mentioned characteristics of the suggested assessment methods and
techniques.

Table 7
Teachers’ Perceptions of the Assessment Methods and Techniques Suggested in the Curriculum
(]
0 o
w &
>3 3 < ?g" >
& & & 243 @ 2w
o @ rv = T g oY
Assessment methods and s K%} v o o0 5 o
techniques @ O = =< < @ <L
q f % f % f % f % f %
...are applicable. 13 3.70 52 14.90 98 28.10 163 46.70 23 6.60
...are congruent with objectives. 7 2.00 48 13.80 84 24.10 177 50.70 33 9.50
...take students’ level of
development 9 2.60 71 20.30 110 31.50 134 38.40 25 7.20

into account.

..can measure students’ listening
skills.

..can measure students’ reading
skills.

..can measure students’ speaking
skills.

..can measure students’ writing
skills.

26 740 111 31.80 108 3090 87 2490 17 4.90

12 340 59 1690 97 27.80 141 40.50 40 11.50

37 10.60 107 30.70 115 33.00 72 20.60 18 5.20

28 8.00 83 23.80 100 28.70 121 3470 17 4.90

In addition, about 36.00% (n=126) to 53.00% (n=185) of the teachers disagreed or strongly
disagreed with the items which state that the suggested assessment methods and techniques can
measure listening skills (39.20%), and can measure students’ speaking skills (41.30%). On the other
hand, about 25.00% (n=87) to 29.00% (n=101) of the teachers agreed or strongly agreed on the
mentioned characteristics of the suggested assessment methods and techniques, and about 30.00%
(n=104) to 33.00% (n=115) of the teachers neither agreed nor disagreed on the mentioned aspects of
the suggested assessment methods and techniques.

Discussion, Conclusion and Implications

The research question was asked to find out the perceptions of English language teachers about
the middle school English language curriculum. A questionnaire composed of two parts was used to
answer this research question. The first part included items about teachers’ demographic
characteristics, and the second part was composed of items about curriculum components.

To start with the results related to the demographic characteristics of the participants, there were
more female than male participants, almost all of the teachers had a bachelor’s degree, about three-
fifth of them graduated from foreign language education department, about three-fifth of them
participated in YDS exam, but there was almost no participation in TOEFL and IELTS; two-fifth of them
have been abroad; more than three-fifth of them did not follow any publication about their profession;
the participation in conference about their profession was almost equal, and all of them were teaching
in 4 grade levels. Regarding their source of knowledge about the middle school English language
curriculum, only two-fifth of them have participated in in-service training, and among those who
participated, only one-tenth of them found the in-service training satisfactory enough, so they mainly

learnt about the curriculum in colleague meetings or through personal search.

170



Suat Kaya, Ahmet Ok — Uluslararasi Egitim Programlari ve Ogretim Calismalari Dergisi, 10 (1), 2020, 119-148

As the demographic characteristics showed most of the teachers were graduates of foreign
language department as expected. However, their participation in exams showed that they are good
at reading comprehension which is measured by YDS exam, while their proficiency in listening,
speaking, and writing skills is not known as almost none of them have participated in TOEFL and IELTS.
The other important point is that the teachers did not develop themselves in parallel to the recent
developments in this area. Similar to the results found by Yaman (2010) and Tekin-Ozel (2011), this
result indicated that the majority of the teachers have not participated in any in-service training about
the middle school English language curriculum, so their knowledge about the curriculum was limited
to their personal search and the colleague meetings. Therefore, it can be put forward that the
curriculum developed in 2012 cannot be expected to cause any change in teachers’ way of
implementation.

When the findings about the teachers’ perceptions of the components of the curriculum are
examined, it is seen that they have both negative and positive perceptions of the curriculum
components. To start with their positive perceptions of the objectives, as suggested in the study of
Gunes (2009), the objectives were found to be congruent with the general purposes of English
language curriculum in the present study. Consistent with the studies of Er (2006), and Glines (2009),
they were reported to be consistent with each other. In contrast to the studies conducted by Ormeci
(2009), Tekin-Ozel (2011), and Yaman (2010) which indicated that the objectives were above students’
level, the present study and the studies conducted by Blyikduman (2005) and Giines (2009) showed
that they were appropriate for the students’ level of development. Furthermore, they were found to
be attainable, observable and measurable, helpful in developing students’ reading skills, and sufficient
in quantity to develop the students’ reading skills.

On the other hand, as the studies conducted by Ormeci (2009) and Tekin-Ozel (2011) suggested,
the findings of the present study indicated that this curriculum cannot develop learner autonomy. In
addition, it was found that the objectives cannot develop students’ communicative competence. The
findings also indicated that the objectives were not very helpful in developing the students’ listening,
speaking, and writing skills, and they were found to be insufficient in quantity to develop those skills.
This finding is consistent with the studies of Blylikduman (2005), Glines (2009), Yaman (2010), and
Yori (2012) which concluded that objectives related to reading skills were attainable, while the ones
related to listening, writing and speaking skills were not possible to be attained.

The findings related to the content of the curriculum indicated that the teachers had more positive
perceptions than the negative ones. To illustrate, in contrast to Blytikduman (2005) who found that
the content was not consistent with the objectives, the present study reported the opposite consistent
with the studies conducted by Er (2006), Gilines (2009), and Mersinligil (2002). Consistent with the
studies of Er (2006) and Gilines (2009), the present study showed that the content was appropriate for
the needs and interests of the students. As suggested in the studies of Giines (2009), and Mersinligil
(2002), the content was found to be appropriate for the students’ level of development in the present
study which is in direct contrast to the study conducted by Harman (1999). Consistent with the study
of Gines (2009), the content was found to be coherent in itself, and it included information that
students could use in their daily life. In contrast to the studies conducted by Biyikduman (2005),
Demirtas and Erdem (2015), Dinger (2013), Er (2006), Erdogan (2005), Erkan (2009), Mersinligil (2002),
Ocak, Kizilkaya, and Boyraz (2013), Ormeci (2009), Tekin-Ozel (2011), Yaman (2010), and Yori (2012),
which concluded that the time allocated for the implementation of the curriculum was inadequate,
this study signified that the content can be finished in the planned time. Some of these results of the
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present study are in direct contrast to the study conducted by Harman (1999) who found that the
content could not be applied in real life, and it was not appropriate for students’ age and level. What
is more, it was found that the content can ensure active participation of the students, ensure the
achievement of the objectives, and develop the students’ reading skills. On the other hand, like the
findings with respect to the objectives, it was found out that the content cannot develop the students’
listening, speaking, and writing skills.

The results with respect to the materials of the curriculum showed that the teachers had positive
perceptions of the materials. To illustrate, the results indicated that the suggested materials could
support the attainment of the objectives, increase active participation of the students, increase the
students’ interest in the lesson, be reached easily as found by Gilines (2009). They were also reported
to be appropriate for students’ age level in the present study as suggested in the study of Glines (2009).
To this connection, it can be put forward that there are no problems with the suggested materials.

The results regarding the activities suggested in the curriculum indicated more positive
characteristics than the negative ones. To begin with the positive aspects, the results indicated that
the activities can help the students develop positive attitudes towards English, increase active
participation of the students as suggested in the study of Glines (2009). Inconsistent with the study of
Er (2006) which concluded that the activities were not consistent with objectives, they were found to
ensure the attainment of the objectives in the present study. In contrast to the study of Erkan (2009),
the present study signified that the activities were applicable in the classroom consistent with the
study of Glines (2009). As reported in the studies conducted by Biylikduman (2005) and Giines (2009),
they were found to be student-centered in the present study. What is to add, they were found to be
appropriate for the students’ level of development, in parallel to the students’ daily life. In contrast to
these positive characteristics, the results also indicated that the activities cannot develop the students’
communicative competence, listening, speaking and writing skills, while only students’ reading skills
can be developed.

Lastly, the results related to teachers’ perceptions of the assessment methods and techniques
suggested in the curriculum indicated that they are applicable, and congruent with the objectives as
suggested in the study of Glines (2009). In addition, the results revealed that they take the students’
level of development into account, and they can be used to measure the students’ reading and writing
skills. On the other hand, it was found that the suggested assessment methods and techniques cannot
be used to measure the students’ listening and speaking skills.

Compared the evaluation studies conducted on English language curricula up to now, the findings
of the present study indicated that many problems with respect to the components of the curriculum
developed in 2012 have been solved, while only a few but most crucial problems still existed. The most
important problem in this respect is that like the other curricula developed since 1997, this curriculum
cannot develop students’ autonomy, communicative competence, and their writing, listening, and
speaking skills. Although this curriculum has been designed to develop learners’ communicative
competence (MoNE, 2013) either through writing or speaking, these findings revealed that this
curriculum cannot develop learners’ writing, listening, and speaking skills. To these connections, more
research is needed to examine the reasons behind this failure in order to find out whether the failure
results from the curriculum itself or the implementation of the curriculum which can be influenced by
many variables. In addition, this study can be replicated in other cities of Turkey so as to compare the
findings.
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TURKCE SURUM

Giris

Tum dinyada yasanan hizli degisiklikler ve iyilestirmelerin de etkisiyle yabanci dil egitimi giderek
daha fazla 6nem ve dikkat cekmektedir. “Uluslararasilasma egilimi, farkl kiltlrel ge¢cmislere sahip
insanlarla iletisim kurma konusunda yetkin olmanin énemini artirmistir” (Fritz, Mollenberg & Chen,
2002, p. 1). Bu baglamda, Tirkiye'de de ingilizce &gretimi ve 6grenimi iizerinde giderek daha fazla
durulmaktadir. Tiirkiye'nin ingilizce 6gretim politikalarinin yakin tarihi incelendiginde, 1997 yilindan bu
yana yabanci dil 6gretim programinin 3 6gretim programi reformuna maruz kaldigi kabul edilmektedir.
Birincisi 1997'de, ikincisi 2005'te, li¢linclsii 2012'de gelistirilmis ve 2016'da revize edilmistir.

2012 yilinda yasanan 6gretim programi degisiklikleri Tlrk egitim sisteminin 8 + 4 egitim modelinden
4 + 4 + 4 modeline gecisinden kaynaklanmistir. Bu modeldeki ilk dort yil ilkokul egitimini; ikinci doérdi
ortaokul egitimini, son dordii ise lise egitim donemini ifade eder. Yeni sistem yeni bir 6gretim programi
gerektirdi, clinkii 4. siniftan itibaren verildigi 6nceki sistemden farkl olarak ingilizce egitimi 2. siniftan
itibaren verilmeye baslandi. Bu sistem tarafindan ongorilen bir baska degisiklik de, gecmiste
ilkogretimde kabul edilen 5. sinif 6grencilerinin simdi ortaokul egitimi diizeyinde olmasiydi.

Yeni gelistirilen herhangi bir O6gretim programi, onceki O0gretim programinin yetersizligi ve
verimsizligi, ve 6nceki 6gretim programinin degisen ve gelisen donem ve teknolojiyi yakalayamamasi
nedeniyle uygulamaya konulur (Yaman, 2010). Bu nedenle, yeni bir 6gretim programi olarak, 2013'ten
bu yana uygulama siirecinde olan ortaokul ingilizce 6gretim programi, daha iyi calismasi icin siirekli
degerlendirmeye ihtiyac duymaktadir. Bu baglamda, égretmenlerin ortaokul ingilizce dersi dgretim
programinin bilesenleri hakkindaki algilarinin belirlenmesi amaglanmistir ve bu soruya cevap bulmak
icin asagidaki arastirma sorusu ve alt sorular formile edilmistir:

1. Ogretmenlerin ortaokul ingilizce dersi 6gretim programina iliskin algilari nelerdir?

1.1. Ogretmenlerin ortaokul ingilizce dersi dgretim programinin hedefleri hakkindaki algilari
nelerdir?

1.2. Ogretmenlerin ortaokul ingilizce dersi 6gretim programinin icerigi hakkindaki algilari nelerdir?

1.3. Ogretmenlerin ortaokul ingilizce dersi 6gretim programinin arag-geregleri hakkindaki algilari
nelerdir?

1.4. Ogretmenlerin ortaokul ingilizce dersi 6gretim programinin etkinlikleri hakkindaki algilari
nelerdir?

1.5. Ogretmenlerin ortaokul ingilizce dersi 6gretim programinin degerlendirme ydntem ve
teknikleri hakkindaki algilari nelerdir?

2012 yilinda gelistirilen ortaokul ingilizce 6gretim programini degerlendirmeyi amaglayan bu
calisma, asagidaki paragraflarda agiklandigi gibi cesitli yonleriyle 6nemlidir.

Her seyden 6nce, program gelistirme sistematik bir siire¢ oldugundan (Erdogan, Kayir, Kaplan, Asik-
Unal & Akpinar, 2015; Oliva, 1997; Ornstein & Hunkins, 2004), 6gretim programi iizerine yapilan bu
calismanin bulgularinin Tiirkiye'deki program gelistirme siirecine ve ingilizce dersi 6gretimi politikasina
blyuk katki saglamasi beklenmektedir.

Onceki ogretim programlarinin  bilesenleri izerinde yapilan degerlendirme c¢alismalari
incelendiginde, cogunlugunun bir (Celik, 2009; Demirtas & Erdem, 2015; Dinger, 2013; Glines, 2009;
Ocak, Kizilkaya & Boyraz, 2013; Yori, 2012) veya iki sinif diizeyine (Buylikduman, 2005; Er, 2006;
Erdogan, 2005; Erkan, 2009; Koydemir, 2001; Mersinligil, 2002; Tekin-Ozel, 2011; Yaman, 2010)
odaklandigi gorilmekte iken ayni calismada g sinif seviyesine odaklanan c¢alismalar (Ersen-Yanik,
2007; Harman, 1999; Ormeci, 2009) az sayidadir. Bu ¢alismada, tek bir calismada en son dgretim
programinin dort sinif diizeyi (5., 6., 7. ve 8.) hakkinda degerli ve cesitli veriler elde edilmesi beklendigi
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icin calisma 6nemlidir. Bu baglamda, ¢calisma bu dort yillik 6gretim programina daha butinsel bir bakis
acisi kazandirmaktadir.

Yontem
Arastirma Deseni

Bu calismaicin “mevcut kosullarin dogasini tanimlamak amaciyla belirli bir noktada veri toplamaya”
(Cohen, Manion & Morrison, 2007, p. 205) imkan saglayan tarama yontemi kullanilmistir. Tarama
modelleri “karmasiklik diizeylerinde iliskisel analiz sunanlar ile basit siklik sayimlari saglayanlar
bakimindan farkhlik gosterebilir” (Cohen et al., 2007, p. 205). Bu arastirmada, toplanan veriler herhangi
bir degisiklik yapilmaksizin mevcut kosullarin dogasi tanimlamak i¢in kullaniimistir. Tarama yonteminin
bir baska 6zelligi de “kapsamlari agisindan farkllastirilabilmeleridir. Ornegin, orta 6gretim sonrasi
egitimdeki cagdas gelismelerin incelenmesi, tiim Bati Avrupa'yi kapsayabilir; diger yandan, konu segimi
calismasi bir ortaokulla sinirli olabilir ”(Cohen et al., 2007, p. 205). Bu baglamda, bu ¢alisma Ankara
ilinde calisan 6gretmenlerle sinirhdir ve bu arastirmanin bulgulari Ankara'da calisan 6gretmenlerin
algilarina genellenebilir.

Evren ve Orneklem

Tablo 1

Ankara'daki Odretmen Evreninin ilgelere Dagilimi
Ankara’daki ilgeler ilgelerdeki % Ulasilan Orneklem

Ogretmen Evreni Biiyiikligi

Akyurt 13 .67 2
Altindag 154 7.93 32
Ayas 10 .51 2
Bala 11 .57 1
Beypazari 18 .93 3
Camlidere 2 .10 0
Cankaya 257 13.23 43
Cubuk 32 1.65 8
Elmadag 15 .77 2
Etimesgut 193 9.93 38
Evren 1 .05 0
Golbasi 57 2.93 10
Guddal 7 .36 2
Haymana 10 51 2
Kalecik 4 21 1
Kazan 28 1.44
Kegioren 325 16.73 55
Kizilcahamam 7 .36 3
Mamak 223 11.48 40
Nallihan 12 .62 2
Polatli 53 2.73 10
Pursaklar 55 2.83 11
Sincan 231 11.89 38
Sereflikochisar 13 .67 3
Yenimahalle 212 10.91 37
Toplam 1943 100 349

Arastirmanin hedef kitlesi Ankara'daki Tlrk devlet okullarinda gorev yapan tim 6gretmenlerden
olusurken, arastirmanin érnekleminde Ankara'nin 25 ilgesinden kiime 6rnekleme yontemi ile segilen
ogretmenler yer almaktadir. Ankara'da 5., 6., 7. ve 8. sinif seviyelerinde 6gretmenlik yapan
ogretmenlerin evreni, 12.12.2016 tarihinde www.mebbis.meb.gov.tr adresindeki MEIS modiiliinden
elde edilen verilere gore 1943 oOgretmenden olusmaktadir. Arastirmanin genellenebilirligi icin
orneklem buydkliglu 6nemlidir (Gall, Gall & Borg (2003). Betimsel ¢alismalar icin en az 100 katilimci
yeterlidir ve arastirmacilar, sahip olduklari zaman ve enerjiye bagli olarak mimkin oldugunca biyik
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bir 6rnege ulasabilirler (Fraenkel, Hyun & Wallen, 2012), arastirmanin givenilirligi de bu sekilde
artabilmektedir (Cohen et al., 2007).

Orneklem biyikligu ve diger tiim bilgiler Tablo 1'de sunulmaktadir. Kiime érnekleme yéntemi
kullanildigindan, her okulda mevcut olan tim 6gretmenler ¢alismaya katilmaya davet edilmis, bunun
sonucu olarak bazi ilcelerde beklenenden daha fazla 6gretmen katilmis ve tabloda gosterildigi gibi
ornekleme dahil edilmistir.

Ogretmenlerin Demografik Ozellikleri

Ogretmenlerin demografik 6zellikleri Tablo 2 sunulmustur. Tabloda gériildigi gibi drneklem 280
kadin (%80.20) ve 69 erkekten (%19.80) olusmustur. Katihmcilarin yas ortalamasi 36.50 olarak
bulunmustur. Egitim dizeyine bakildiginda, 326 6gretmenin (%93.4) lisans, 22 6gretmenin (%6.30)
yuksek lisans ve 1 6gretmenin (%.30) doktora derecesine sahip oldugu gortlmektedir.

Fakilte tiirine gore Egitim Fakiltesinden 207 6gretmen (%57.30) mezun olurken, 142 6gretmen
(%42.70) diger bolimlerden mezun olmustur. Ornek vermek gerekirse, 110 égretmen (%31.50) Fen-
Edebiyat Fakiltesi'nden, 17 6gretmen (%6.30) Dil, Tarih ve Cografya Fakiiltesi'nden ve 15 6gretmen
(%4.90) diger fakiltelerden mezun olmustur. Bolim tipine gore, Yabanci Dil Egitimi Bolimi'nden 195
dgretmen (%55.90), ingiliz Dili ve Edebiyati Béliimiinden 86 6gretmen (%24.70), Dilbilim Bélimiinden
16 6gretmen (%4.60) mezun olurken, 7 6gretmen (%2.00) Amerikan Kultlri ve Edebiyati Bolimi'nden,
1 6gretmen (%.30) Mitercim Tercimanlk Bolimi'nden, ve 44 6gretmen (%12.80) diger bolimlerden
mezun oldu. Sinava katilimla ilgili olarak 340 6gretmen (% 97,40) TOEFL sinavina katilmazken, sadece
9 6gretmen (%2.60) bu sinava katilmigtir. Ayni sekilde 349 6gretmenden 347 6gretmeni (%99.40) IELTS
sinavina katilmamisken, sadece 2 6gretmenin (%0.60) katildigi gérilmiistir. Son olarak, 150 6gretmen
(%43.00) YDS sinavina katilmamis, 199 68retmen (%57.00) bu sinava katilmis ve YDS sinav sonuglarinin
ortalama puani 84.5 olarak bulunmustur.

Katihmcilarin meslek deneyimleri ile ilgili olarak 76 6gretmenin (%21.80) 1-5 yillik, 92 6gretmenin
(%26.40) 6-10 yil, geri kalan 50 6gretmenin (%14.30) 20 veya daha fazla deneyime sahipken ve
O0gretmenlerin en biliylik oraninin 6-10 yil (%26.40) deneyime sahip oldugu goriilmektedir. Yurtdisi
deneyimleri ve alanlarindaki konferanslara katilima bakildiginda 142 6gretmenin (%40.70) yurt disinda
bulunmusken, 207 6gretmen (%59.30) hi¢ yurtdisinda bulunmamistir; konferanslara 190 6gretmen
(%54.40) katilirken 159 6gretmen (%45.60) katiimamistir.

Katihmcilarin ders verdigi siniflara bakildiginda, tim 6gretmenlerin (%100) 5., 6., 7. ve 8. sinif
seviyelerine ders verdigi gortilmektedir. 2012 yilinda gelistirilen 6gretim Programi ile ilgili hizmet igi
egitime katilimla ilgili olarak, 143 6gretmen (%41.00) hizmet ici egitim alirken, 206 6gretmen (%59.00)
egitim almamistir. Hizmet ici egitim alan 143 6gretmenden (%41.00), 13 6gretmen (%9.00) egitimi
yeterince tatmin edici bulurken, 64 6gretmen (%44.80) egitimi kismen tatmin edici bulmus ve 66
O0gretmen (%46.20) egitimi yetersiz bulmustur.

Ogretim Programi hakkinda hizmet igi egitim almayan 206 6gretmen ile hizmet ici egitim alan 143
ogretmen oldugu ve o6gretim programi hakkinda daha fazla bilgiye farkh sekillerde ulastiklari
gorilmektedir.
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Tablo 2
Ankete Kayilan Ogretmenlerin Demografik Ozellikleri
Kategoriler n % X
Cinsiyet Kadin 280 80.20
Erkek 69 19.8.
Yas 36.50
Egitim Seviyesi Lisans 326 93.40
Yiiksek Lisans 22 6.30
Doktora 1 .30
Fakilte Egitim 207 57.30
Fen-Edebiyat 110 31.50
Dil, Tarih ve Cografya 17 6.30
Diger 15 4.90
Bolim ingilizce Ogretmenligi 195 55.90
ingiliz Dili ve Edebiyat 86 24.70
ingiliz Dil Bilimi 16 4.60
Amerikan Kiltira ve Edebiyati 7 2.00
Mutercim-Terciimanhk 1 .30
Diger 44 12.80
TOEFL Sinavina Katihm Evet 9 2.60
Hayir 340 97.40
IELTS Sinavina Katilim Evet 2 .60
Hayir 347 99.40
YDS Sinavina Katilm Evet 199 57.00
Hayir 150 43.00
YDS Sonucu 84.50
Deneyim 1-5vil 76 21.80
6-10 Y Yil 92 26.40
11-15Vil 75 21.50
16-20 Vil 56 16.00
20 Yil Gzeri 50 14.30
Yurtdisi Deneyim Evet 142 40.70
Hayir 207 59.30
Kongre Katilimi Evet 190 54.40
Hayir 159 45.60
Ders Verilen Siniflar 5. Sinif 349 100.00
6. Sinif 349 100.00
7. Sinif 349 100.00
8. Sinif 349 100.00
Hizmet igi Egitim Evet 143 41.00
Katilim Durumu Hayir 206 59.00
Hizmet ici Egitim Gereksinimleri Yeterince 206 59.00
Karsilama Durumu Kismen 64 44.80
Karsilamadi 66 46.20
Ogretim Programi Hakkindaki
Bilgi Kaynagi Kisisel Arastirma 123 35.30
Zimre Toplantilan 107 30.70
Her ikisi 12 3.40
Diger 12 3.40
Toplam 253
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Veri Toplama Araglari

Ogretmenlerin ortaokul ingilizce dersi dgretim programinin teorik saglamliligina iliskin algilarini
incelemeye calisan bu arastirmada veri toplamak amaciyla bir anket kullanilmistir. Baska bir deyisle,
Ogretim programi tasariminin teorik olarak uygun olup olmadigini bulmak amaclanmistir. Gelistirme
sirecinde, Mili Egitim Bakanligi [MEB] tarafindan 2012 yilinda gelistirilen en son 6gretim programi ve
ilgili alanyazin (Celik, 2009; Er, 2006; Glines, 2009; Ornstein & Hunkins, 2004; Mersinligil, 2002; Oliva,
1997; Seckin, 2010) detayh bir sekilde incelendi. ilgili literatiirden 78 madde bir havuzda toplandi ve
daha sonra bu calisma icin uygun olanlar secildi. Baslangicta 69 madde secildi ve anketin icerigi ve
gecerliligi ile ilgili algilarini almak (izere uzmanlara génderildi. Egitim Programi ve Ogretim Anabilim
Dal’'ndan {i¢ Profesér ve ingilizce Ogretmenligi Bélimi’nden bir Profesérden gorisler alindi. Bu
uzmanlarin geri bildirimlerine dayanarak, ankette sekil ve maddeler acgisindan gerekli degisiklikler
yapildi. Ornek vermek gerekirse, anketin ilk taslagi 69 maddeden olusmakta iken bazi maddeler silindi,
bazi maddeler ise birlestirilerek tek madde halinde yeniden diizenlendi. Ayrica, anketin formati da
degistirildi ve bu gorislere dayanarak bazi yénergeler yeniden diizenlendi. Ornegin, tablolarda
gorilecegi Uzere, programin bilesenleri icin farkli climleler yazmak yerine, bilesenin adi ve ardindan
maddelerle tamamlanmasi icin ti¢ nokta kullanildi. Uzman gériislerinden sonra, anket bes ingilizce
ogretmeni tarafindan, anketteki maddelerin anlasilip anlasilmadigini anlamak amaciyla incelendi ve bu
islem birka¢ maddenin ifadelerinde ihmal edilebilir bir revizyonla sonuclandi. Ornek vermek gerekirse,
“6grenen oOzerkligi”nin anlamini anlamada zorluk ¢ekiyorlardi, bu yiizden daha kolay anlasiimasi icgin
madde yeniden dizenlendi. Son olarak, anket givenilirligini kontrol etmek icin, anket 65 6gretmene
uygulandi ancak 56 6gretmen anketleri doldurdu. Bu baglamda, geri donis orani % 86.00 olmustur.
Anketin bes alt bolimi icin Cronbach alfa degerleri hedefler, icerik, arag-gerecler, etkinlikler ve
degerlendirme yontem ve teknikleri icin sirasiyla .95, .93, .91, .95 ve .91 olarak bulundu.

Biitlin bu slreclerden sonra anketin son hali iki boliimden olustu; ilk bélimde 6gretmenlerin
demografik 6zellikleriyle ilgili maddeler bulunurken, ikinci boliimde ise 6gretim programi bilesenleri ile
ilgili maddeler yer aldi. Anketin bu ikinci bélimiinde bes alt bolim ve 56 madde yer almaktadir. Birinci
alt bolim hedeflerle ilgili 17 madde, ikinci alt bolim icerikle ilgili 12 madde, tglinci alt boliim ise arag-
gereclerle ilgili alti madde, dordilinct alt bolim etkinliklerle ilgili 14 madde ve son bolimde ise
degerlendirme yéntem ve teknikleri ile ilgili yedi madde yer aldi. Anket, bes maddelik Likert tipi
Olgceginde modellenmistir; burada 6gretmenlerden, her bir maddeyi “1 - kesinlikle katilmiyorum, 2
katilmiyorum, 3 ne katiliyorum ne katilmiyorum, 4- katiliyorum, 5- katiliyorum” gibi bes puanlik bir
Olcekte derecelendirerek o maddelere katilma veya katilmama dizeylerini derecelendirmeleri
istenmistir.

Veri Toplama Siireci

Veri toplanmadan énce gerekli izinler alinmistir. ilk olarak, veri toplama araclari incelenmek iizere
Orta Dogu Teknik Universitesi insan Kaynaklari Etik Komitesi'ne (IAEK) génderilmistir. 02.01.2017
tarihinde IAEK'den izin alindiktan sonra Ankara il Milli Egitim Mudurliigi'ne resmi izin icin basvuru
yapilmistir. 18.04.2017 tarihinde Ankara il Milli Egitim Mudurliigi’niin onayi alindiktan sonra, ana
calisma icin veri toplanmaya baslandi.

Veriler arastirmacilardan biri tarafindan secilen okullar ziyaret edilerek toplandi. Ziyaret sirasinda,
arastirmaci kendini tim okul yéneticilerine tanitarak arastirmanin amaci hakkinda onlari bilgilendirdi.
Ardindan Ankara il Milli Egitim Miidiirligi’niin onayi ya onlara gosterildi ya da bir niishasi kendilerine
birakildi. Ogretmenler ya arastirmaci oradayken anketi doldurmus ya da arastirmacinin baska bir giin
geri gelmesini istediler. Bu baglamda, arastirmaci bazi okullari iki hatta (¢ kez ziyaret etmek zorunda
kaldi. Ogretmenlerin cogunlugu anketi 10 dakika siiren teneffiislerde tamamlayabilirken bazilari bir
teneffiste bitiremedi ve baska bir teneffiiste bitirebildi.
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Verilerin Analizi

Veriler ortalamalar, frekanslar ve yiizdeler gibi betimleyici istatistik prosedurleri ile analiz edilmistir.
Verilere bagli olarak, bulgulari rapor ederken ya ortalama ya da siklik ve ylzdeler kullaniimistir.

Bulgular

ingilizce dgretmenlerinin 5., 6., 7. ve 8. sinif diizeyleri icin hazirlanan ortaokul ingilizce dersi 6gretim
programinin bilesenlerine iliskin algilarina yénelik bulgular alt basliklarla sunulmustur.

Ogretmenlerin Ortaokul ingilizce Dersi Ogretim Programinin Kazanimlarina iliskin Algilari

Tablo 3
Ogretmenlerin Ortaokul ingilizce Dersi Ogretim Programinin Hedeflerine iliskin Algilari
£ £ e §
v S =] 25 S o E
=5 5 o > 2 = 2
= = = E 2 € 2
s E E = = 7 =
~ ~ = o
Kazanimlar =z
f % f % f % f % f %
...Ingilizce programinin genel 14 4.00 58 16.60 88 25.20 163 46.70 26 7.40
amagclari ile tutarhdir.
...gerceklestirilebilir niteliktedir. 10 290 56 16.00 95 27.20 164 47.00 24 6.90
...g6zlenebilir ve dlgilebilir 9 2.60 38 10.90 115 33.00 162 46.40 25 7.20
niteliktedir.
...0grencilerin ginlik yasaminda 23 6.60 8 24.60 92 2640 108 3090 40 11.50
kullanabilecegi niteliktedir.
...kendi icerisinde tutarli bir sira 21 6.00 70 20.10 113 3240 114 3270 31 8.90
izlemektedir.
...Unite sirelerinde 24  6.90 72 20.60 64 1830 144 4130 45 12.90
gerceklestirilebilir niteliktedir.
..iletisimsel yeterligi gelistirebilir 29 830 107 30.70 123 3520 77 2210 12 3.0
niteliktedir.
...0grencinin kendi kendine 67 19.20 143 41.00 85 24.40 37 1060 17 4.90

6grenmesini saglayici niteliktedir.

...dinleme becerisini gelistirebilecek 39 11.20 99 2840 98 28.10 99 2840 14 4.00
niteliktedir.

...dinleme becerisini gelistirmek icin 45 1290 128 36.70 89 2550 70 20.10 17 4.90
yeterli sayidadir.

...konusma becerisini gelistirebilecek 42 12.00 138 3950 88 25.20 71 20.30 10 2.90
niteliktedir.

...konusma becerisini gelistirmek icin 54 15.50 134 3840 105 30.10 41 11.70 15 4.30
yeterli sayidadir.

...yazma becerisini gelistirebilecek 28 8.00 103 2950 94 2690 106 3040 18 5.20
niteliktedir.

...yazma becerisini gelistirmek i¢in 39 11.20 109 31.20 101 2890 83 23.80 17 4.90
yeterli sayidadir.

...okuma becerisini gelistirebilecek 17 490 55 1580 83 23.80 151 43.30 43 12.30
niteliktedir.

...okuma becerisini gelistirmek icin 18 520 66 1890 87 2490 130 37.20 48 13.80
yeterli sayidadir.

...0grencilerin gelisim dlizeylerine 20 570 65 1860 104 29.80 111 31.80 49 14.00
uygundur.

Ogretmenlerin ingilizce dersi 6gretim programinin amaclari hakkindaki algilarina iliskin bulgular
Tablo 3'te o6zetlenmistir. Bulgular rapor edilirken, maddelere katilan veya kesinlikle katilan
katihmcilarin sayisi ve yuzdeleri ile katiimayan veya kesinlikle katiimayan katilimcilarin sayisi ve
yuzdeleri kendi aralarinda toplandi. Tablo 3’te gorildigu lzere, 6gretmenlerin yaklasik %42.00’si
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(n=147) ile %56.00’si (n=195) hedeflerin ingilizce dersi 6gretim programinin genel amaglari ile uyumlu
oldugunu (%54.10), ulasilabilir nitelikte oldugunu (%53.90), gozlenebilir ve olgllebilir nitelikte
(%53.60), 6grencilerin ginlik yasaminda kullanabilecegi nitelikte oldugunu (%42.40), kendi igerisinde
tutarh bir sira izledigini (%41.60), Unite sirelerinde gerceklestirilebilir nitelikte oldugunu (%54.20),
okuma becerisini gelistirebilecek nitelikte oldugunu (%55.60), okuma becerisini gelistirmek igin yeterli
sayida oldugunu (%51.00), ve 6grencilerin gelisim diizeylerine uygun oldugunu (%45.80) belirttiler.
Diger yandan, 6gretmenlerin yaklasik %13.00 (n=45) ile %31.00'i (n=108) yukarida belirtilen 6zelliklere
ya katilmadigini ya da kesinlikle katilmadigini belirtirken %18.00 (n=62) ile %33.00’G (n=115) bu
Ozelliklere ne katildiklarini ne de katilmadiklarini belirttiler.

Ayrica, 6gretmenlerin yaklagsik %38.00 (n=133) ile %60.00’1 (n=209) kazanimlarin, iletisimsel
yeterligi gelistiremeyecegini (%39.00), 6grencinin kendi kendine 6grenmesini saglayici nitelikte
olmadigini (%60.20), dinleme becerisini gelistirebilecek nitelikte olmadigini (%39.60), dinleme
becerisini gelistirmek icin yeterli sayida olmadigini (%49.60), konusma becerisini gelistirebilecek
nitelikte olmadigini (%51.50), konusma becerisini gelistirmek igin yeterli sayida olmadigini (%53.90),
yazma becerisini gelistirebilecek nitelikte olmadigini (%37.50), ve yazma becerisini gelistirmek igin
yeterli sayida olmadigini (%42.40) belirttiler. Diger yandan, 6gretmenlerin yaklasik % 15.00 (n=52) ile
% 35.00'i (n=122) yukarida belirtilen 6zelliklere ya katildigini ya da kesinlikle katildigini belirtirken,
%24.00 (n=84) ile %$35.00°U (n=122) ise bu 6zelliklere ne katildiklarini ne de katilmadiklarini belirttiler.

Ogretmenlerin Ortaokul ingilizce Dersi 6gretim Programinin igerigine iliskin Algilari

Tablo 4
Ogretmenlerin Ortaokul ingilizce Dersi O§retim Programinin icerigine iliskin Algilari
L& Y
X 5 ) 2 ) 2 x 2
<2 ¢ 222z B EE
icerik X X X
f % f % f % f % f %
...kazanimlarla tutarhdir. 9 260 36 1030 97 27.80 168 4810 39 11.20
...0grencinin ilgi ve ihtiyaclarina 19 540 82 23,50 110 31.50 98 28.10 40 11.50
uygundur.
...0grencinin gelisim 6zelliklerine 14 400 59 16.90 112 32.10 123 3520 41 11.70
uygundur.
...0grencinin derse aktif katilimini 21 6.00 69 19.80 124 3550 107 30.70 27 7.70
saglayabilecek niteliktedir.
...kazanimlara ulasiimasini 14 400 48 13.80 130 37.20 128 36.70 29 8.30
saglayabilecek niteliktedir.
...0grencilerin ginlik hayatta 14 400 66 1890 107 30.70 134 3840 28 8.00
kullanabilecegi bilgiler icermektedir.
...kendi icinde tutarlidir. 14 400 44 12,60 115 33.00 151 4330 25 7.20
...yazma becerisini gelistirebilecek 21 6.00 93 26.60 108 30.90 114 32.70 13 3.70
niteliktedir.
...okuma becerisini gelistirebilecek 8 230 68 19.50 91 26.10 154 44.10 28 8.00
niteliktedir.

..dinleme becerisini gelistirebilecek 19 5.40 112 32.10 103 29.50 98 28.10 17 4.90
niteliktedir.
...konusma becerisini gelistirebilecek 26 7.40 134 38.40 97 27.80 78 2230 14 4.00
niteliktedir.
...belirlenen zaman siresi icinde 31 890 69 19.80 80 2290 136 39.00 33 9.50

tamamlanabilecek niteliktedir.

Ogretmenlerin ingilizce dersi 6gretim programinin amaclari hakkindaki algilarina iliskin bulgular
Tablo 4'te 6zetlenmistir. Tabloda goruldugi lzere, 6gretmenlerin yaklasik %37.00°si (n=147) ile %
59.00’u (n=195) icerigin kazanimlar ile tutarli oldugunu (%59.30), 6grencilerin ihtiyaglari ve ilgi alanlari
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icin uygun oldugunu (%39.60), Ogrencilerin gelisim dizeyleri i¢in uygun oldugunu (%46.90),
ogrencilerin aktif katilimini saglayabilecek nitelikte oldugunu (%38.40), hedeflerin gergeklestirilmesini
saglayabilecek nitelikte oldugunu (%45.00), 6grencilerin hayatlarinda kullanabilecekleri bilgiler
icerdigini (%46.40), kendi icinde tutarli oldugunu (%50.50), okuma becerilerini gelistirebilecek nitelikte
oldugunu (%52.10) ve belirlenen zaman siresi igcinde tamamlanabilecek nitelikte oldugunu (%48.50)
belirttiler. Diger yandan, 6gretmenlerin yaklasik %16.00 (n=56) ile %29.00'u (n=101) yukarida belirtilen
ozelliklere ya katilmadidini ya da kesinlikle katilmadigini belirtirken, %23.00 (n=80) ile %37.00'si
(n=129) bu ozelliklere ne katildiklarini ne de katilmadiklarini belirttiler.

Ayrica, 6gretmenlerin yaklasik %33.00 (n=115) ile %38.00'inin (n=133) 6gretim programinin igerigi
ile ilgili bazi dzelliklere katiimadigini veya kesinlikle katiimadigini géstermistir. Ornek vermek gerekirse,
katilimcilar igerigin yazma becerilerini (%32.60), dinleme becerilerini (%37.50) ve konusma becerilerini
(%35.80) gelistirebilecek nitelikte olmadigini belirttiler. Ote yandan, 6gretmenlerin yaklasik %26.00
(n=91) ile %36.00'sI (n=126), icerigin yukarida belirtilen yonlerine ya katildigini ya da kesinlikle
katildigini belirtirken, yaklasik %26.00 (n=91) ile %30.00’u (n=105) bu &zelliklere ne katildiklarini, ne de
katilmadiklarini belirttiler.

Ogretmenlerin Ortaokul ingilizce Dersi Ogretim Programinin Arag-Gereglerine iliskin Algilari

Ogretmenlerin ingilizce dersi 6gretim programinin arag-geregleri hakkindaki algilarina iliskin
bulgular Tablo 5'te 6zetlenmistir.

Tablo 5
Ogretmenlerin Ortaokul ingilizce Dersi O§retim Programinin Arag-Gereclerine iliskin Algilari
S
S
o g g 25 € o E
X5 5 S > 2 = 2
€ =z = = E 2 € 2
a E £ == = o =
N = X & T MG
< < 2% = =
Arag-gerecler =z
f % f % f % f % f %

...kazanimlara ulasilmasini destekleyici 20 5.70 85 2440 96 27.50 113 32.40 35 10.00
niteliktedir.

...0grencinin derse aktif katilimini 20 5.70 83 23.80 110 31.50 108 30.90 28 8.00
destekleyici niteliktedir.

...0grencinin derse ilgisini arttirabilecek 22 6.30 88 25.20 118 33.80 94 2690 27 7.70
niteliktedir.

...kolayca ulasilabilecek niteliktedir. 17 490 62 1780 89 2550 146 41.80 35 10.00
...0grencinin 6grendikleri bilgileri 19 540 67 19.20 111 31.80 123 3520 29 8.30
pekistirebilir niteliktedir.

...0grencilerin yas grubuna uygundur. 15 430 52 1490 93 26.60 139 39.80 50 14.30

Tabloda gorildugi gibi, 6gretmenlerin yaklasik %35.00 (n=122) ile %54.00'0 (n=189), arag-
gereglerin kazanimlara ulasiimasini destekleyici nitelikte oldugunu (%42.40), 6grencinin derse aktif
katilimini destekleyici nitelikte oldugunu (%38.90), 6grencinin derse ilgisini arttirabilecek nitelikte
oldugunu (%34.60), kolayca ulasilabilecek nitelikte oldugunu (%51.80), 6grencilerin 6grendikleri
bilgileri pekistirebilir nitelikte oldugunu (%43.50) ve 6grencilerin yas grubuna uygun oldugunu (%
54.10) belirttiler. Ote yandan, 6gretmenlerin yaklasik %19.00 (n=66) ile %31.00'i (n=108), arag-
gereclerin belirtilen yonlerine ya katilmadigini ya da kesinlikle katilmadigini belirtirken ve yaklasik
%25.00 (n=87) ile %34.00°U (n=118) bu 6zelliklere ne katildiklarini ne de katilmadiklarini belirttiler.

Ogretmenlerin Ortaokul ingilizce Dersi Ogretim Programinin Etkinliklerine iliskin Algilari

Ogretmenlerin ingilizce dersi 6gretim programinin etkinlikleri hakkindaki algilarina iliskin bulgular
Tablo 6'da sunulmustur. Tabloda gorildugi gibi, 6gretmenlerin yaklasik %36.00 (n=126) ile %51.00'i
(n=178), etkinliklerin d6grencinin ingilizceye iliskin olumlu tutum gelistirmesini destekleyici nitelikte
oldugunu (% 36.10), 6grencinin derse aktif olarak katilimini destekleyici nitelikte oldugunu (%37.60),
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kazanimlara ulasiimasini destekleyici nitelikte oldugunu (%45.20), 6grencilerin gelisim diizeyine uygun
nitelikte oldugunu (%48.90), 6grencilerin ginlik yasami ile iligkili oldugunu (%46.40), 6grencinin
okuma becerisini gelistirebilecek nitelikte oldugunu (%50.70), sinifta uygulanabilecek nitelikte
oldugunu (%49.90) ve 6grenci merkezli oldugunu (%49.30) belirttiler. Ote yandan, égretmenlerin
yaklasik %20.00 (n=69) ile %29.00'u (n=101), etkinliklerin belirtilen yonlerine ya katiimadigini ya da
kesinlikle katiimadigini belirtirken, yaklasik %27.00 (n=94) ile %36.00’s1 (n=118) bu ozelliklere ne
katildiklarini ne de katilmadiklarini belirttiler.

Tablo 6
Ogretmenlerin Ortaokul ingilizce Dersi O§retim Programinin Etkinliklerine fliskin Algilari
S
S
o g g 25 € o E
=5 S S > 2 x 2
= = = E g <2
n E S w5 = o =
Q = = v © + U +
X5 G v X N x 2
h4 h4
Etkinlikler Zz
f % f % f % f % f %
...0grencinin ingilizce’ye karsi olumlu 17 490 84 24.10 122 35.00 107 30.70 19 5.40
tutum gelistirmesini destekleyici
niteliktedir.

...0grencinin derse aktif olarak katthmini 18 5.20 73 2090 127 36.40 107 30.70 24 6.90

destekleyici niteliktedir.
...kazanimlara ulasilmasini destekleyici 14 400 60 17.20 117 33.50 131 3750 27 7.70

niteliktedir.

...0grencilerin gelisim diizeyine uygun 9 260 67 19.20 102 29.20 128 36.70 43 12.20
niteliktedir.

...0grencilerin glinlik yasamiu ile iliskilidir. 13 3.70 72 20.60 102 29.20 125 35.80 37 10.60
.iletisimsel yeterligi’ gelistirebilecek 22 6.30 112 32.10 112 32.10 88 25.20 15 4.30
niteliktedir.

...0grencinin dinleme becerisini 26 7.40 104 29.80 103 29.50 99 28.40 17 4.90
gelistirebilecek niteliktedir.

...0grencinin okuma becerisini 13 3.70 67 19.20 92 2640 148 4240 29 8.30
gelistirebilecek niteliktedir.

...0grencinin yazma becerisini 25 720 101 2890 99 28.40 107 30.70 17 4.90
gelistirebilecek niteliktedir.

...0grencinin konusma becerisini 34 9.70 116 33.20 97 2780 85 24.40 17 4.90
gelistirebilecek niteliktedir.

...sinifta uygulanabilecek niteliktedir. 13 3.70 58 16.60 104 29.80 149 4270 25 7.20
...0grenci merkezlidir. 14 4.00 68 19.50 95 27.20 133 38.10 39 11.20
...0grencinin bagimsiz calisma becerisini 27 7.70 113 3240 126 36.10 69 19.80 14 4.00
destekleyici niteliktedir.

...0grencilerin bireysel farkliliklarina 60 17.00 126 36.30 107 30.70 51 1460 5 1.40

uygundur.

Ayrica, 6gretmenlerin yaklasik %36.00 (n=126) ile %53.00'iniln (n=185) onerilen faaliyetlerin alti
ozelligine katilmadiklarini veya kesinlikle katilmadiklarini gdstermistir. Bu bulgular, etkinliklerin
ogrencilerin iletisimsel yeterliligini (%38.4), bagimsiz calisma becerisini (%40.10), dinleme becerilerini
(%37.20), yazma becerilerini (%36.10), ve konusma becerilerini (%42.90) gelistirebilecek nitelikte
olmadigini ve dgrencilerin bireysel farkhliklarina uygun olmadigini (%53.30) belirttiler. Ote yandan,
o0gretmenlerin yaklasik %16 (n=55) ile %35'i (n=122), etkinliklerin yukarida belirtilen yonlerine ya
katildigini ya da kesinlikle katildigini belirtirken ve yaklasik %26.00 (n=91) ile %36.00’s1 (n=125) bu
Ozelliklere ne katildiklarini ne de katilmadiklarini belirttiler.
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Ogretmenlerin Ortaokul ingilizce Dersi Ogretim Programinin Degerlendirme Yéntem ve Tekniklerine
iliskin Algilari

Ogretmenlerin ingilizce dersi 6gretim programinin degerlendirme yéntem ve teknikleri hakkindaki
algilarina iliskin bulgular Tablo 7'de sunulmustur.

Tablo 7
Ogretmenlerin Ortaokul ingilizce Dersi Ogretim Programinin Dederlendirme Yéntem ve Tekniklerine iliskin Algilari
£
£ £ £ 5
2 2 o = € £
L O o > & =] v >
X = = == ) %5
< E £ S8 = £ =2
o . " (=] ) ) (=]
Degerlendirme Yontem ve R S 22 S R
Teknikleri f % f % f % f % f %
...uygulanabilecek niteliktedir. 13 3.70 52 14.90 98 28.10 163 46.70 23 6.60
...kazanimlarla tutarlidir. 7 2.00 48 13.80 84 24.10 177 50.70 33 9.50
...0grencilerin gelisim dlzeylerini 9 260 71 20.30 110 31.50 134 38.40 25 7.20
dikkate almaktadir.
...0grencilerin dinleme becerilerini 26 7.40 111 31.80 108 3090 87 2490 17 4.90

degerlendirebilecek niteliktedir.
...0grencilerin okuma becerilerini 12 340 59 16.90 97 27.80 141 40.50 40 11.50

degerlendirebilecek niteliktedir.
...0grencilerin konusma becerilerini 37 10.60 107 30.70 115 33.00 72 20.60 18 5.20

degerlendirebilecek niteliktedir.
...0grencilerin yazma becerilerini 28 8.00 83 23.80 100 28.70 121 34.70 17 4.90

degerlendirebilecek niteliktedir.

Tabloda goéruldigu gibi, 6gretmenlerin yaklasik %40.00 (n=140) ile %60.00'I (n=209), 6nerilen
degerlendirme yontem ve tekniklerinin uygulanabilecek nitelikte (%53.30), kazanimlarla tutarli
(%60.20), 6grencilerin gelisim seviyelerini dikkate aldigini (%45.60), 6grencilerin okuma becerilerini
(%52.00) ve yazma becerilerini degerlendirebilecek nitelikte oldugunu (%39.60) belirttiler. Diger
yandan, 6gretmenlerin yaklasik %15.00 (n=52) ile %31.00'i (n=108), degerlendirme yontem ve
tekniklerinin belirtilen yonlerine ya katilmadigini ya da kesinlikle katilmadigini belirtirken, yaklasik
%24.00 (n=44) ile %$31.00’i (n=108) bu ozelliklere ne katildilarini ne de katilmadiklarini belirttiler.

Ayrica, 6gretmenlerin yaklasik %$36.00 (n=126) ile %53.00'linln (n=185) ise Onerilen degerlendirme
yontem ve tekniklerinin Ogrencilerin dinleme becerilerini (%39.20) ve konusma becerilerini
Olcemeyecegini (%41.30) belirttiler. Diger yandan, 6gretmenlerin yaklasik %25.00 (n=87) ile %29.00'u
(n=101), degerlendirme yéntem ve tekniklerinin belirtilen becerilerin 6lgilebilecegi yoniinde fikir
belirtirken ve yaklasik %30.00 (n=104) ile % 33.00'G (n=115) ise bu konuda kararsiz olduklarini
belirttiler.

Tartisma, Sonug ve Oneriler

Arastirmada ingilizce 6gretmenlerinin ortaokul ingilizce dersi 6gretim programi hakkindaki algilarini
incelemek amaclanmistir. Arastirma sorusunu cevaplamak icin iki bélimden olusan bir anket
kullaniimistir. ilk béliimde 6gretmenlerin demografik 6zellikleri ile ilgili maddeler, ikinci bélimde ise

ogretim programinin bilesenleri ile ilgili maddeler yer almistir.

Katilimcilarin demografik ozelliklerine iliskin sonuglarla baslamak gerekirse, erkeklerden daha fazla
kadin oldugu, hemen hemen tim 6gretmenlerin lisans derecesine sahip oldugu, yaklasik beste tgiiniin
yabanci dil egitimi boliminden mezun oldugu, yaklasik beste tgiinlin YDS’ye katildigi, ancak TOEFL ve
IELTS'e neredeyse hig katilim olmadigi, sadece beste ikisinin daha 6nce yurt disinda bulundugu, beste
Gglinden fazlasinin meslegi hakkinda herhangi bir yayini takip etmedigi, beste ikisi de meslegi hakkinda
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herhangi bir yayini takip etmedi, meslekleriyle ilgili konferansa katilanlarla katilmayanlarin sayisinin
neredeyse esit oldugu ve hepsinin 4 sinif diizeyinde ders verdigi sonugclarina varilmistir. Ortaokul
ingilizce 6gretim programi hakkindaki bilgi kaynaklari ile ilgili olarak, katiimcilarin yalnizca beste
ikisinin hizmet ici egitime katildigi, katilanlar arasinda sadece onda birinin hizmet ici egitimi yeterince
tatmin edici buldugu, bu ylizden esas olarak ziimre toplantilarinda veya kisisel arastirmalari ile program
hakkinda bilgi edindikleri sonucuna varilmistir.

Demografik Ozelliklerin gosterdigi gibi, 6gretmenlerin ¢ogu beklendigi gibi yabanci dil bolimi
mezunudur. Sadece okudugunu anlama becerilerini 6lcen YDS sinavi sonuglarina bakildiginda bu
alanda basaril olduklari sdylenebilir, fakat dinleme, konusma ve yazma becerilerindeki yeterliliklerini
Olcebilecek TOEFL ve IELTS sinavlarina neredeyse hi¢ katilmadiklari icin bu becerilerdeki yeterlikleri
hakkinda bir bulguya ulasilamamistir. Ayrica, 6gretmenlerin alanlarindaki son gelismelere paralel
olarak kendilerini gelistirmedikleri sonucuna varilmistir. Yaman (2010) ve Tekin-Ozel (2011) tarafindan
elde edilen sonuglara benzer sekilde, bu sonug¢ dgretmenlerin cogunun ortaokul ingilizce dgretim
programi hakkinda herhangi bir hizmet ici egitime katilmadigini, program hakkindaki bilgilerinin zimre
toplantilari veya kisisel arastirmalari ile sinirli oldugu sonucuna varilmistir. Bu nedenle, yeni programin
ogretmenlerin programi uygulama bi¢ciminde herhangi bir degisiklige neden olmasi beklenemez.

Ogretmenlerin programin bilesenleri hakkindaki algilarina iliskin bulgular incelendiginde, programin
bilesenleri hakkinda hem olumsuz hem de olumlu algilara sahip olduklari gérilmektedir. Kazanimlar
hakkindaki olumlu bulgularla baslamak gerekirse, Gines’in (2009) calismasinda ulasildigi gibi, bu
calismada da hedeflerin ingilizce dersi 6gretim programinin genel amaglari ile uyumlu oldugu
bulunmustur. Er (2006) ve Gines’in (2009) calismalariyla uyumlu olarak, kazanimlarin birbirleriyle
tutarh olduklari sonucuna varilmistir. Ormeci (2009), Tekin-Ozel (2011) ve Yaman (2010) tarafindan
yapilan calismalarin aksine bu ¢alismada, Bliyikduman (2005), ve Gilines’in (2009) calismalariile benzer
sekilde, kazanimlarin 6grencilerin seviyesine uygun oldugu sonucuna varilmistir. Ayrica, kazanimlarin
ulasilabilir nitelikte oldugu, go6zlenebilir ve 6lgilebilir nitelikte oldugu, Unite sdrelerinde
gerceklestirilebilir nitelikte oldugu, okuma becerisini gelistirebilecek nitelikte oldugu ve okuma
becerisini gelistirmek i¢in yeterli sayida oldugu sonuclarina varilmistir.

Ote yandan Ormeci (2009) ve Tekin-Ozel (2011) tarafindan yapilan ¢alismalarda belirtildigi gibi, bu
calismanin bulgulari da bu programin 6grenen 6zerkligini gelistiremeyecegini géstermistir. Ayrica,
hedeflerin 6grencilerin iletisimsel yeterliklerini gelistiremeyecekleri sonucuna varilmistir. Bulgular
ayrica kazanimlarin 6grencilerin dinleme, konusma ve yazma becerilerini gelistiremeyeceklerini ve bu
becerileri gelistirmek icin yeterli miktarda olmadiklarini géstermistir. Bu bulgu, okuma becerileri ile
ilgili olan kazanimlarin ulasilabilir nitelikteyken, diger dinleme, konusma ve yazma becerileri ile ilgili
olan kazanimlarin ulasilabilecek nitelikte olmadigi sonucuna varan Biliyikduman (2005), Gines (2009),
Yaman (2010) ve Yorid’niin (2012) calismalari ile ayni dogrultudadir.

Programin icerigiyle ilgili bulgular, 6gretmenlerin olumsuz olanlardan daha ¢ok olumlu algiya sahip
oldugunu gostermistir. Bu ¢alismada, icerigin kazanimlarla uyumlu olmadigini belirten Bayikduman'in
(2005) aksine, Er (2006), Gunes (2009) ve Mersinligil (2002) tarafindan yiriatialen calismalari gibi
icerigin kazanimlarla uyumlu oldugu sonucuna varilmistir. Ayrica, Er (2006) ve Gines’in (2009)
calismalariyla uyumlu olarak bu calismada icerigin 6grencilerin ihtiyag ve ilgi alanlarina uygun oldugunu
gostermistir. Glines (2009) ve Mersinligil’in (2002) calismalarinda 6nerildigi gibi, bu calismada, Harman
(1999) tarafindan yapilan ¢alismanin aksine, icerigin 6grencilerin gelisim dizeylerine uygun oldugu
sonucuna varilmistir. Glines'in (2009) calismasiyla uyumlu olarak, icerik kendi icinde tutarli bulunmus
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ve 6grencilerin glinliik yasamlarinda kullanabilecekleri bilgileri icerdigi sonucuna varilmistir. Programin
uygulanmasi icin ayrilan siirenin yetersiz oldugu sonucuna varan Blyikduman (2005), Demirtas ve
Erdem (2015), Dinger (2013), Er (2006), Erdogan (2005), Erkan (2009), Mersinligil (2002), Ocak,
Kizilkaya ve Boyraz (2013), Ormeci (2009), Tekin-Ozel (2011), Yaman (2010) ve Yéri’niin (2012)
calismalarinin aksine icerigin planlanan zamanda bitirilebilecegi sonucuna varilmistir. Bu ¢alismanin
sonuglarindan bazilari, icerigin gercek hayatta uygulanamayacagini ve 6grencilerin yas ve dizeylerine
uygun olmadigini tespit eden Harman’in (1999) calismasi ile dogrudan tezat teskil etmektedir. Ayrica,
icerigin oOgrencilerin aktif katihmini saglayabilecegi, hedeflere ulasilmasini saglayabilecegi ve
ogrencilerin okuma becerilerini gelistirebilecegi sonucuna varilmistir. Diger taraftan, kazanimlarailiskin
bulgular gibi, icerigin 6grencilerin dinleme, konusma ve yazma becerilerini gelistiremedigi sonucuna
variimistir.

Programin arac-gerecleri ile ilgili bulgular 6gretmenlerin arag-gerecler hakkinda olumlu algilara
sahip oldugunu gostermistir. Gines (2009) tarafindan yapilan calisma gibi bu arastirmada da arag-
gereclerin 6grencinin derse aktif olarak katilimini destekleyici nitelikte oldugu, kazanimlara ulasiimasini
destekleyici nitelikte oldugu ve 6grencilerin gelisim dizeyine uygun nitelikte oldugu sonucuna
varilmistir. Bu baglamda, onerilen aracg-gerecler ile ilgili herhangi bir sorun olmadigi ileri sarilebilir.

Etkinliklerle ilgili bulgular, katilimcilarin daha ¢ok olumlu algi sahibi olduklari sonucuna varilmistir.
Olumlu yodnlerle baslamak gerekirse, Gines’in (2009) cahsmasinda ulasildigi gibi etkinliklerin
dgrencilerin ingilizceye iliskin olumlu tutum gelistirmelerine yardimci olabilecegi ve égrencilerin aktif
katihmini artirabilecegi sonucuna varilmistir. Etkinliklerin kazanimlarla tutarl olmadigi sonucuna varan
Er'in (2006) calismasinin aksine, bu ¢alismada tutarli olduklari sonucuna varilmistir. Erkan (2009)
tarafindan yapilan calismanin aksine, bu ¢alisma, Glines’in (2009) calismasina uygun olarak etkinliklerin
sinifta uygulanabilir nitelikte oldugunu gostermistir. Biylkduman (2005) ve Giines (2009) tarafindan
yapilan calismalarda bildirildigi Gizere bu calismada da etkinliklerin 6grenci merkezli olduklari sonucuna
varilmistir. Bunlara ek olarak, 6grencilerin ginliik yasamina paralel olduklari ve 6grencilerin gelisim
dizeylerine uygun olduklari sonucuna varilmistir. Bu olumlu 6zelliklerin aksine, sonuglar ayni zamanda
etkinliklerin 6grencilerin iletisimsel yeterlik, dinleme, konusma ve yazma becerilerini gelistiremedigini,
sadece 6grencilerin okuma becerilerini gelistirebilecegini gdostermistir.

Son olarak, 6gretmenlerin programda onerilen degerlendirme yontem ve tekniklerine iliskin
algilarinaiiliskin sonuglar, Glines (2009) tarafindan yapilan ¢calismada oldugu gibi, ydontem ve tekniklerin
uygulanabilir olduklarini ve hedeflere uygun oldugunu gostermistir. Ayrica, sonuclar yontem ve
tekniklerin 6grencilerin gelisim diizeylerini dikkate aldigini, 6grencilerin okuma ve yazma becerilerini
olgmek icin kullanilabilecegini gdsterirken, 6grencilerin dinleme ve konusma becerilerini 6lgmek igin
kullanilamayacagini géstermistir.

Simdiye kadar ingilizce dersi 6gretim programi izerinde yapilan degerlendirme calismalari ile
karsilastirildiginda, bu c¢alismanin bulgulari, 2012 yilinda gelistirilen yeni 6gretim programinin
bilesenleriile ilgili bircok sorunun ¢ozildiginl gostermistir. Fakat, en 6nemli sorunlarin halen mevcut
oldugunu da soylemek mumkiindir. Bu agidan en 6nemli sorun, 1997'den beri gelistirilen diger
programlar gibi, bu programin da 6grencilerin 6zerkligini, iletisimsel yeterliliklerini, yazma, dinleme ve
konusma becerilerini gelistiremedigini gostermistir. Bu program, 6grencilerin yazarak veya konusarak
iletisimsel yeterliligini gelistirmek Gzere tasarlanmis olsa da (MEB, 2013), bu calisma bu programin
ogrencilerin yazma, dinleme ve konusma becerilerini gelistiremeyecegini ortaya koymustur. Bu
baglamda, basarisizligin programin kendisinden mi yoksa bircok degiskenin etkileyebilecegi programin
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uygulanis biciminden mi kaynaklandigini bulmak icin daha fazla arastirmaya ihtiyagc vardir. Ayrica,
benzer calismalar Turkiye’nin farkli sehirlerinde yapilarak bulgular karsilastirilabilir.
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