FenoMetod-Yeni Bir Ogretme ve Ogrenme Yonteminin Tasarimi

PhenoMethod-A New Teaching and Learning Method Design
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Bu calismada dgrenme-dgretme siireglerinde ise kosulabilecek yeni ve yaratict bir yontem
olan FenoMetod'un teorik yapisi ve temel Ozellikleri agiklanmistir. Yeni tasarlanmis olan bu
yontem, fenomenolojik felsefe ve fenomenolojik diisiinme bi¢imini esas aldigr i¢in FenoMetod
olarak adlandirilmistir. FenoMetod olgularin anlamlarinin 6grenciler tarafindan &zgiirce aranmasi
sonucunda yeni bilgiye ulasma yoludur. FenoMetod yonetimi “farkindalik”, “tanimlama”, “erisme”
ve “yansitma” gibi dort temel asamadan olusmaktadir. FenoMetod un bu dort agamas: radikal
yapilandirmacilik ile iligkilidir. Ogrenciler FenoMetod yardimi ile kendi 6znel siireglerini ige
kosarak olgu ile ilgili yeni bilgiyi olusturur ve yapilandirirlar. FenoMetod'un dort asamasi
tamamlandiktan sonra bireysel bilginin analiz edilmesi ve anlasilmasi icin grup tartismasi
yapilarak sosyal yapilandirmaciligin siniflarda uygulanmasma olanak saglanir. Bu yontem
ogrencilerin 6grenme giidiilerini ve d6grenmeyi 6grenme becerilerini gelistirecektir. Bu yontem

ayni zamanda felsefinin siniflara girmesini de olanak saglayacaktir.

Anahtar  sozciikler:  FenoMetod,  0Ogretme-Ogrenme  yontemi, fenomenoloji,

yapilandirmacilik, felsefe.

Abstract

This study focuses on the theoretical bases and main features of PhenoMethod which is
a new and creative method that can be utilized in learning-teaching processes. This newly-
designed method is called as PhenoMethod as it is based on phenomenological philosophy and
phenomenological ways of thinking. The PhenoMethod is the way of accessing new knowledge
by means of students’ free search for meaning of phenomenon. It consists of four main stages
such as Awareness, Identifying, Accessing and Reflection of knowledge. These four stages of
PhenoMethod are connected with radical constructivism. Students reach new meanings of
phenomenon by following their own processes of creating and constructing knowledge by
means of PhenoMethod. After completing four stages of PhenoMethod, social constructivism
can be applied in the classroom in order to analyze and understand individualistic knowledge
by means of group discussion. This method can foster students’ own motivation and learning to
learn skills. The method will also give a possibility for philosophy to enter classrooms.

Key words: PhenoMethod, teaching-learning method, phenomenology, constructivism,

philosophy.
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Introduction

The discussion in this study focuses on the theoretical background and main features of the
PhenoMethod related to learning-teaching processes. There is a strong need for new methods and
techniques that will bring phenomenological way of thinking in educational settings. This new
method which is being attempted to be designed based on phenomenological understanding is named
‘PhenoMethod’ by Selvi (2008b). The PhenoMethod ideas are based on phenomenology and
phenomenological pedagogy. Phenomenology focuses on individuals’ creativity and experiences by
which they access and reflect authentic knowledge of the self. It is stressed that humanistic ideas are
put into practice through creation and construction of authentic knowledge of individuals.
Phenomenology brings understanding of new humanism within both education and life-world. New
humanism contains the naturalistic approach in which an individual becomes a part of nature by
means of authentic perception, access to and reflection of his/her own knowledge. According to
Cosma (2007), new humanistic approach is based on the assumption that an individual can be an
ecological being. This approach can also help individual to actualize his/her own potentiality through
authentic perception of life-world. Phenomenology is concerned with the significations of the
phenomena, and the analysis of the significations is based on the fact that an individual becomes a self
being in the nature. It is said that phenomenology includes both naturalistic and humanistic
approaches that apply phenomenological inquiry it means a kind of scientific ways to understand
phenomena and their significations. Individuals’ creative actions about phenomenon can bring out
new meanings by means of applying scientific ways such as perception, observation, imagination and
creativity of individuals. Individuals’ experiences constitute a new meaning that refers to authentic
life-world experiences.

Phenomenology continually differentiates individuals’ own explanations about phenomenon and
makes them reach new meanings by means of new perceptions of the self. According to
phenomenological philosophers, phenomenology is not only a method but also it happens to be an
inquiry method that shows individuals how to reach new knowledge during their self-inquiry. If
phenomenology is applied to other disciplines such as psychology, medicine, sociology, education,
most of which are described as human sciences, it becomes both an approach and a method for these
disciplines. For example, phenomenological pedagogy Kurenkova et al, 2000; Langeveld, 1983; Levering,
& Manen; Selvi, 2008a; Selvi, 2008b; Selvi, 2010; Selvi, 2012; Vandenberg, 1974; Vandenberg, 1979;
Vandenberg, 2002) becomes an approach that aims at the phenomenological way of thinking and
learning is put into practice in the education context. It is also stated that phenomenology explains
phenomenological inquiry as a method which is based on phenomenological philosophy and used as
a research method, thinking method, learning method or healing method in different disciplines as
seen in Figure 1. Figure 1 is entirely original and developed in this research based on earlier studies of
Selvi (2008a; 2008b; 2010, 2012).
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Phenomenological Approaches

and Methods in the disciplines’

Education Phenomenological psychology

Sociology Phenomenological pedagogy

Psychology Phenomenological healing method

Implementation of Medicine Phenomenological thinking method

phenomenological Economy Phenomenological therapy method
inquiry in the Ecology Phenomenological research method

isciplines such as

Phenomenological Phenomenological

Philosophy Inquiry
Figure 1: Phenomenological philosophy and phenomenological methods in disciplines

It is clearly seen in Figure 1 that phenomenology affects all disciplines in terms of approaches and
methods. These approaches and methods comprise the beginning phase and the process of
development at present and they will also be important in future. There is some explanation that
phenomenological method includes certain steps. Many philosophers discuss the steps while
discussing phenomenological method or phenomenological inquiry. According to Spiegelberg (Cited
in Natanson, 1989: 24) phenomenological method that can be applied during individualistic inquiry is
composed of seven steps as follows;

1. investigating particular phenomenon,

investigation of general essences,

apprehending essential relationship among essences,
watching modes of appearing,

watching the constitution of phenomena in consciousness,

suspending belief in existence of phenomena and

N oo gk w N

interpreting the meaning of phenomena.

These seven steps have contributed to the design and emergence of the steps of Phenomethod.
When generally analyzed, there are similarities between the four stages of the learning process of
PhenoMethod and the scope of individualistic inquiry of phenomenology. The steps of PhenoMethod
explained below encompass the seven steps of phenomenological inquiry mentioned above. For
example, the seventh step of the phenomenological method, “interpreting the meaning of
phenomena”, has the same meaning with learning of individual. Furthermore, “interpreting the
meaning of phenomena” and the third stage of the PhenoMethod are within the same scope. As
students create subjective meanings depending on their experiences, they should be given the
opportunity of reflecting these meanings to the process of learning-teaching to support their learning.
Therefore, while designing the process of learning-teaching, these questions should certainly be asked:

*  What is the meaning and value of learners’ experiences and perceptions of learning within
the process of learning-teaching?

*  How should experiences and perceptions of students be reflected to the process?
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The learning-teaching process designed depending on the answers to these questions will be
more meaningful for students. As it is known, the most important factor in the effective design and
implementation of learning-teaching process is related to the learning-teaching methods. If the
appropriate methods are not chosen and applied, the process of learning-teaching will not be
meaningful for students. It is also clear that this will affect students” motivation for, participation in
learning-teaching activities and interaction with learning negatively. In order to reflect students’
experiences and perceptions within the scope of the questions mentioned above, the PhenoMethod
explained below should be applied effectively in classrooms as an alternative learning-teaching
method combined with other learning-teaching methods.

Main Feature of PhenoMethod

Selvi, (2008a; 2008b; 2010; 2012) discussed idea of PhenoMethod in her earlier studies and tried to
design the stages of this method as seen in Figure 2 which is entirely original and developed by Selvi in
this research. The new learning-teaching method called as PhenoMethod is based on phenomenological
ways of thinking. Selvi (2008b) discussed this method for the first time to take attention and awareness
of educators, academicians, teachers and researchers. According to this method, the way of accessing
and creating new and authentic knowledge consists of four main stages such as “awareness of

phenomenon”, “identifying phenomenon”, “accessing new authentic meaning about the phenomenon”
and “reflecting one’s own authentic meaning about the phenomenon” as seen in Figure 2.

Reflecting one’s own authentic
meaning about the phenomenon
(Stage 4)

Accessing new authentic meaning
about the phenomenon
(Stage 3)

Identifying phenomenon
(Stage 2)

Awareness of phenomenon

(Stage 1)

Learner

Figure 2: The Four Stages of PhenoMethod
(This figure is developed mainly based on Selvi, 2008b; Selvi, 2012)
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PhenoMethod focuses on phenomenological learning that refers to creation and construction of
authentic meaning about phenomenon by which individuals reach new meanings. Discussions about
how teachers would apply this method were made in an earlier study on the same topic (Selvi, 2008b).
However, some issues about the roles of students and teacher during the instruction and what to
watch out for while applying the method needs to be discussed further study. Learning-teaching
process must be designed for creative action of students so that they can reach their own authentic
meanings. Students behave as meaning-makers while creating and constructing their own meanings.
But it is clearly seen that objective knowledge mainly takes place in learning-teaching process,
subjective and authentic knowledge of students cannot exist in education system. However, subjective
knowledge must take place in educational context to enable reflection of students’ individualistic
perceptions and experiences. Thus, both objective and subjective knowledge should be in balance in
educational context for the whole development of individuals. PhenoMethod is the way of creating,
constructing and reflecting students’ subjective knowledge in learning-teaching process and this is the
most important characteristic of PhenoMethod. Students will also feel free and happy during the
creating, constructing and reflecting their own subjective knowledge that becomes essential bases of
joy to learning.

As seen in Figure 2, the first stage of the PhenoMethod is “awareness of phenomenon” that refers to
students’ perceptions about phenomenon. They quote phenomenon in other words notice or mark a
certain phenomenon and they put their interest and attention on phenomenon by means of their own
observations skills. Students’ observation skills are main vehicle of becoming aware of phenomenon.
Students” observation skills may lead their attention and interest towards phenomenon. When
students are interested in a phenomenon, they catch some clues from it and they gain initial
experiences about the phenomenon. From the beginning of awareness they get some uncertain
implications from the phenomenon and it directs students’ interests about the phenomenon.
Awareness of phenomenon refers to individualistic intentionality that refers to the very beginning of
awareness of meaning. Students’ interest and observation can support and lead to students’
intentionality towards phenomenon. In learning-teaching process, teachers should support students’
awareness of phenomenon in their life-worlds. Students’ attention and interests should be oriented to
certain phenomenon to make them practice their awareness of phenomenon. Knowledge about
phenomenon already exists in it because it carries its own knowledge; however, individuals may not
notice most of the knowledge about phenomenon. If individuals’ awareness is directed to the
phenomenon, individuals can grab some of the knowledge. Thus, students’ observations must be
directed to the phenomenon by means of learning-teaching activities and students gain experiences
about how to improve their awareness related to accessing new meanings. Teachers should plan and
design students’ learning activities to take their attention and interests to a certain phenomenon.

Awareness of phenomenon includes totally individualistic and unique attempts of students
during the learning-teaching process. Teachers must not block students’ free attempts while directing
their interest and intentionality related to phenomenon. With the help of teachers, students” interest
and intentionality about phenomenon should be supported in the learning-teaching processes. It is
known that intentionality is the most important energy for students as it mediates and creates a route
for them to interact with phenomenon. It is said that teachers must be aware of students’ free
intentionality at the beginning of and during the learning-teaching process. They also should organize
some activities to support free intentionality of students for creating and constructing authentic
knowledge. Students’ phenomenological experiences by means of the PhenoMethod may finish or
improve when students reach new and authentic meaning. It is clear that individuals’ awareness of
phenomenon is always active and this process cannot end till end of life.
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“Identifying phenomenon” is the second stage of the PhenoMethod. It refers to individuals” being
busy with getting new meaning from life-world while interacting with phenomena. Individuals are
interested in the existence of phenomenon to make explanation about it. Individualistic interest is a
key issue pointing out the identification of phenomenon and reaching the meaning of it for
individuals. Identifications of phenomenon reflect uniqueness of individuals’ perception and
experience and create the authentic definitions, which do not mean the same for every individual
(Selvi, 2008b). New knowledge about phenomenon comes out by means of perception, imagination
and creativity of individuals. This knowledge includes some images that have not clear meanings
about it. Individuals cannot reach clear meanings that may be described as rough or draft meanings
about phenomenon, but they need to be clarified. Identifying phenomenon includes individuals” own
certain intention towards phenomenon. It can be defined as clear task or topic for individuals because
individuals want to learn more about it. This tendency is conducted with freedom to search for
meaning by means of individuals’ perception and observation. This task or topic that comes out or is
clarified by means of individuals’ free intention and inquiry should not be given or defined by others.

Students’ attention, interest and intentionality focusing on phenomenon form the second stage of
the PhenoMethod and leads students to interact with phenomenon. At the second stage of the
PhenoMethod, students must feel free when they search for meaning and behave as creators and
meaning-makers. In learning-teaching process, teachers must support freedom of thinking and
encourage students to create new meanings about phenomenon based on their own perceptions and
imaginations. If students feel free about their own attempts to search for meaning, they try to reach
authentic and unique explanations about the life-world. As teachers stimulate students’ interest and
intentionality, students behave authentically while creating and constructing their own ideas in any
case at school. During school studies, the importance of behaving authentically and freedom of
thinking must be stressed by teachers. Teachers should give students chance and credit for identifying
phenomenon by means of their own inquires. Learning-teaching process must be designed in a way
that aims at promoting students’ freedom of thinking, perception and their own intentionality.

The third stage of the PhenoMethod is “accessing new authentic meaning about the phenomenon”. In
this stage, individuals make an effort to acquire and explain new meaning of phenomenon that they
quoted it in the first stage of PhenoMethod. Individuals reach clear meaning by means of their own
free search and observation. Individualistic search for meaning may come to an end after accessing
and acquiring new knowledge. The process of accessing new authentic meaning varies from one
individual to another depending on the perceptions, observations and experiences of them. The
process of accessing new authentic meaning refers to creation and construction of new knowledge that
has never been noticed, been aware, created and constructed before. Individual must behave as a
meaning-maker in order to explain and construct knowledge. During the meaning making process,
individuals try to reach clear meaning that nobody reaches, constructs and explains. At the end of
meaning making process, totally original and authentic meaning comes out. Originality is a very
important criterion for this knowledge because the main focus of the PhenoMethod application in this
stage is “accessing new authentic meaning about the phenomenon”.

At this stage, teachers should give students the responsibilities to access new knowledge by their
own observations. Learning-teaching activities should be planned to make students reach, create and
construct their individualistic meaning about phenomenon. Teachers can stress the importance of
creating and constructing subjective knowledge and they should encourage students to reach their
own subjective knowledge. Creation and construction of new meaning by students should be
activated through classroom studies at school. Students’ interests and attitudes should be converted to
creation and construction of subjective knowledge by means of their experiences rather than gaining
objective knowledge based on subject-matter understanding. Students should gain new skills of
creating and constructing authentic meaning by means of their own activities. At this stage, students
acquire and improve skills related to lifelong learning.
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The fourth stage of the PhenoMethod, “reflecting one’s own authentic meaning about the
phenomenon”, is related to the fact that individuals share their own original meanings with others. The
fourth stage can be defined as the reporting stage about knowledge that includes the results of
creation and construction process of individuals. Individuals prefer their ways of sharing information
depending on their own individualistic characteristics. All students have their own authentic
knowledge about subject and object. However, current learning-teaching processes and methods
cannot take subjective meaning reflected by students into consideration. Most students refrain from
reflecting their own knowledge because they feel that other students and teacher may not approve of
the subjective and authentic meaning. Thus, students mostly hide their own feelings, thoughts,
observations and ideas as treasure and prefer inner speech to analyze and criticize for improving or
leaving them. However, the idea of free reflection of students’ meanings improves motivation of
learning at school. This stage includes students’ communication and interaction with other students
and teachers about their own meaning.

In learning-teaching process, students can use many tools to reflect and share their own authentic
knowledge. Students must be encouraged to reflect their knowledge by means of different and
suitable tools. It is known that students must prepare some reports to reflect the results of their own
school studies such as writing, drawing, speaking, physical performance and so on. While reflecting,
they should use information and communication technologies, real objects, their own bodies, writing
and speaking skills. In this stage, students learn how to reflect and share their meaning with other
individuals and groups. The fourth stage of PhenoMethod is mainly bounded with communication
abilities and facilities of learning teaching environment of students. It also includes harmony with
individualistic courage and social adaptabilities of students.

An example may explain how the PhenoMethod is implemented in the classroom. Most people
do an experimental study during the primary school. For example, at the primary school, teachers
assign students homework to make an experimental observation about planted seeds such as a bean,
wheat and lentil. Students do the research step by step. Every day, students observe this seed
experiment and take some notes of the observation results of the seed bowl in which they planted the
seed (Selvi, 2005). Each student makes his/her own experimental observation about certain topics and
she/he creates and constructs his/her own authentic knowledge. During this homework, students’
interest and attention focuses upon the certain phenomenon that teachers assign as homework. At the
end of the research process, students access the knowledge that they create and construct by means of
their free attempts. After reaching the new meaning or knowledge, they share their own knowledge
with teachers and other students based on their observation notes and writings.

This homework activity includes applying some stages of PhenoMethod. However, it doesn’t
totally include the implementation of the PhenoMethod stages. At the beginning of the study, teachers
give topics for students and teachers cannot apply the first stage of PhenoMethod. In some cases,
teachers ignore one or two stages of the PhenoMethod as seen in the study of seed experiment. It
means that depending on the features of learning-teaching environment and learning-teaching
activities, some stages of PhenoMethod may be ignored by teachers. During the seed study, the
second, third and fourth stages of the PhenoMethod can easily be applied. If we analyze our seed
experiment, most of the teachers and students may apply the second, third and fourth stages of the
PhenoMethod, but in some cases, if teacher aim at improving students” awareness about phenomenon
and observation skills, they must apply the first stage of the method. It is said that stages of the
PhenoMethod may be applied separately depending on the learning-teaching process. The example
shows that from time to time, some stages of the PhenoMethod have been applied in the classroom in
past and are being applied at present, but this application has many problems because students and
teachers have so little idea about the background of the method applied in their school activities.
Thus, teachers must be aware of the advantages and disadvantages of the method and plan how to
apply the PhenoMethod while studying with students.
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Discussion

The PhenoMethod includes four stages that begin with being aware of or noticing a phenomenon.
After awareness stage, students’ attention and interest turn towards the phenomenon. It means that
in the second stage, students’ interest and attention are directed to students’ interaction with
phenomenon. In the third stage, students reach new knowledge or meaning about the phenomenon
and at the last stage, students must share new knowledge with other students and teachers. The four
stages of the PhenoMethod form totally individualistic and unique process of meaning making which
is creation and construction of knowledge. All four stages of the PhenoMethod are connected with
radical constructivism that supports creating authentic meaning of individuals. The PhenoMethod
stages are described as beginning of I-focused realms. The [-focused realm can be explained as students’
own experiences. Students focus on a phenomenon and try to deeply analyze all details about it
during the I-focused process. In the fourth stage, an individual focuses on his/her own experiences and
perceptions. At the end of the fourth stage, an individual reaches his/her own authentic knowledge.
This knowledge can create the method of phenomenological inquiry. The I-focused process is related to
radical constructivism and many authentic and creative works occur in this process. The I-focused
process is affected by individuals’ unique preferences, tendencies and self-actualization.

The I-focused process is applied in artistic and visual arts studies such as drawing, painting,
dancing, and writing. During the creation and construction process, individuals must feel free to
access and reflect their own perceptions of phenomena. Reaching and reflecting this kind of
knowledge requires totally individualistic and unique perception and observation by which
individuals can create new knowledge no one has perceived and created even before. The
phenomenological ways of thinking can be promoted by means of reaching and reflecting innovative
and creative studies such as ideas, processes and products. At the end of the creation process,
individuals reach new authentic knowledge. If the stages of the PhenoMethod are applied, it will
easily be noticed that individuals follow the same way during their own learning. The application of
this method is very close to phenomenological research method that aims at getting authentic
knowledge from life-world by means of perceptions of self. However, it is known that most courses in
school curriculum including artistic studies such as painting, visual arts, and writing cannot include
free creation and reflection of students. Usually during these courses, teachers give certain topics and
also certain ways of creation and reflection process for students and the I- focused process may not be
applied in courses at school. The I-focused process and PhenoMethod include tools and vehicles for joy
to learning. Students learn what they want after that teacher shows direction for the students’ learning
by using social constructivist approach.

After implementing four stages of the PhenoMethod, social constructivism can be applied in the
classroom. In other words, after the I-focused process, an individual follows You-focused and We-focused
processes. The You-focused and We-focused processes are related to social constructivism. The You-
focused and We-focused processes give information about individual experiences that are the expression
of the I-focused process results. Other students and teachers give feedback for the I-focused process of
students who create and construct new meaning by means of the You-focused and We-focused
processes. During the You-focused and We-focused process, teachers and students can discuss a new
knowledge related to learning topics. Thus, classroom activities can be arranged according to social
constructivism. This means that students create their own knowledge by means of PhenoMethod after
the whole group in the classroom and teachers discuss self-experiences and reflections of students.
The social constructivist process must begin after applying the radical constructivist process of
creation and construction of meaning.

Classical and current education paradigms prepare individuals as economic and social being and
limit human capabilities. However, an individual must be promoted as a whole being. Neil (1979)
stated that current approach that is subject-matter understanding becomes too abstract for students’
learning and teaching. It is known that education is the system of transmission of knowledge from one
generation to another, but education should develop an individual as a whole being. According to
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Tymieniecka (2008, p.3) education aimed at “fostering of the creative planning of human existence in
all its many threads”. Education has double face, one is the individualization of self and the other is
the socialization of self as a social being. It is known that the aim of phenomenology is the full
development of self. Thus, education must encourage improving capability of individual both as a self
and social being by means of applying phenomenological pedagogy. Grassom (2008) stated that
Western civilization’s pursuit of knowledge has tended to focus upon the knowledge from outer
world that is objective knowledge. Nevertheless, school teachers and students must study objective
knowledge from outer world and also subjective knowledge from inner worlds of students by means
of the PhenoMethod.
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Genis Ozet

FenoMethod-Yeni Bir Ogretme ve Ogrenme Yontemi

Fenomenolojik felsefe, fenomenolojik arastirma yontemini uygulayarak bireylerin &znel
deneyimleri ve gozlemlerine dayali olarak olgulari anlamaya ve anlamlandirmaya ¢alismaktadir. Bu
anlam arama siirecinde uygulanan fenomenolojik felsefenin uygulamis oldugu arastirma siireci,
bilimsel yontemde uygulanan asamalar benzerlik gostermektedir. Bu siiregte birey kendi 6zgiin
anlamlarini arastirmakta ve yapilandirmaktadir. Birey kendi basina anlam olusturma arastirmasin
stirdiirmekte ve bu siirecte bagkalarindan etkilenmeden yaraticigini, hayal giiciinii, problem ¢dzme
becerisini ise kosmakta ve etkilesime girdigi olgu ile ilgili yepyeni anlamlar1 6zgiirce olusturmaktadir.
Bu tiir anlam arama yaklasiminin esas oldugu uygulamalar gesitli disiplinlerde gérmek miimkiindiir.
Fenomenolojik arastirma yontemi olarak adlandirilan arastirma yontemi bilimsel ¢alismalarda yaygin
olarak kabul gormektedir. Fenomenolojik arastirma yontemi basta psikoloji, tip, ekoloji, sosyoloji,
ekonomi ve egitim gibi pek ¢ok alandaki arastirmalarda uygulanmaya baslamistir. Fenomenoloji
arastirma yonteminin farkli disiplinlerde uygulanmasi sonucunda disiplinlere 6zgii fenomenoljik
yaklasim ve fenomenolojik yoOntemler ortaya c¢ikmuistir. Ornegin, fenomenolojik psikoloji ve
fenomenolojik pedagoji yaklasimi psikolojide ve egitimde gittikge daha yaygin olarak uygulanmaya
ve tartisilmaya baslanmistir. Tipta fenomenolojik tedavi yontemi, psikolojide fenomeonolojik terapi
yontemi, arastirma alaninda fenomenolojik arastirma yontemi ve basta egitim olmak iizere tiim
alanlarla ilgili olan fenomenolojik diisiinme biciminden s6z edilmektedir. Bu c¢alismada, 6zellikle
feneomenolojik diisiinme ve yeni bilgi olusturma siireclerinin egitim alaninda daha yaygin olarak
uygulanmasina olanak saglayacak olan yeni bir &gretme-dgrenme ydnteminin/FenoMetod un
tasarlanmasina yonelik tartisma yapilmistir.

FenoMetod yoOnetimini tasarlama diisiincesi Selvi (2008) tarafindan ilk defa dile getirilmis ve
FenoMetod yonteminin temel ilkeleri agiklanmistir. Bu ¢alismada ise yontemin uygulanma asamalari
acgiklanmaya ¢alismistir. FenoMetod yontemi “olgu farkindaligr”, “olgunun tamimlanmasi”, “olgu ile ilgili
yeni otantik anlama erisme” ve “olgu ile ilgili sahip olunan otantik anlami yansitma” gibi dort temel
agsmadan olusmaktadir. Olgu farkindalig: asamasinda 6grenci dikkati ve algis1 olguya yonelir ya da
ogrencinin ilgisi 6gretmen tarafindan olguya yénlendirilir. Ogrencinin y6nelmis oldugu olgu adeta
tirnak ya da parantez igine alinir, yani bireyin algi alanina girer. Bu yonelim ile bireyin dikkati o
olguya yonelmis olur. Bu ilk yonelimden dolay1 birey olgu hakkinda bazi ipuglari ya da net olmayan
bazi bilgiler edinir. Ancak bu yonelime dayali olarak olusan bilgi sadece o olgu hakkinda farkindalik
olusturmay saglar. Bu siirecte, olgu ile etkilesime girmede 6grencinin 6zgiirliigii cok dnemlidir. Bu
ozgiirlitk onun olguya yonelmesi, onu arastirmas: ve ondan yeni anlamlar olusturmasinda 6énemli
etkiye sahiptir. Eger 6gretmen ya da baskalar1 6grencinin dikkatini ¢eken olguya yonelme ve arama
ozgiirliiglinii engeller ise bundan sonraki asamalara gecilmeden Ogrenenin anlam olusturma ve
O0grenme arzusu da engellenmis olur. FenoMetod'un ikinci asamasi ise “olgunun tammlanmast”
asamasidir. Bu asamada 6grenci; etkilesime girdigi olgu hakkinda yaptig1 gozlemler, algilama giicii ve
deneyimlerine dayali olarak yeni bilgiler aramaya ve olusturmaya baslar. Ogrenci kasitl ve amacgh
olarak olguya yonelir, olguya odaklamir, kendi deneyimleri gozlem giicii, hayal giiciinden
yararlanarak olgu hakkinda bilgiler olusturmaya baslar. Bu yolla olgu hakkinda yeni ve otantik
anlamlar olusturarak agiklamalar ya da tanimlamalar yapmaya calisir. Bu anlam olusturma siirecinde
fenomenolojik arastirma siireci ve fenomenolojik diisiinme bi¢imi uygulanmakta ve olgu ile ilgili
tamamen yeni bilgi ortaya ¢ikarilmaya calisilmaktadir.

FenoMethod'un iiglincii asamasi ise “olgu ile ilgili yeni otantik anlama erisme” asamasidir. Ikinci
asamada ortaya ¢ikan sonuglara dayali olarak bir olgu ile ilgili yeni tanimlara ulagilmas: bu asamada
gerceklesir. Bu asamada 6grenci anlam olusturucu roliinii iistelenir ve bir bilim adami gibi davranir.
Olusturulan bu bilgi, daha 6nce bagkalar tarafindan ayni bigimde olusturulmamais yeni bir bilgi ya da
anlamdir. Anlam olusturma siirecinde aktif olarak bulunan her 6grenci kendi 6zgiin anlamlarinm
olusturdugu i¢in o anlam ayni bicimde bir bagkasi tarafindan olusturulamaz. Ogretmenin, O0grenme-
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Ogretme siirecinde 6grencilerin bu tiir anlam olusturmalarini tesvik edecek etkinliklere yer vermesi bu
etkinlikleri tesvik etmesi bu yontemin uygulanmasinda olduk¢a 6nemlidir. Elde edilen bu bilgiler
FenoMethod'un doérdiincii asamasinda yani “olgu ile ilgili sahip olunan otantik anlami yansitma”
asamasinda bagkalar1 ile paylagilir. Ondan o6nceki asamalarda bilgiyi ya da anlami olusturma
tamamen bireysel ve igsel bir siire¢ olup bagkalari ile elde edilen bilgilerin paylasilmasi ve tartisiimasi
50z konusu degildir. Dordiincii asamada ise bu bilgi bagkalarina yansitilarak paylasima agilir. Bu
asamadan sonra bireysel olarak olusturulmus ve yansitilmis bilgiler {izerinde baskalar1 ile tartisma
yapilabilir. FenoMethod'un doért asamasi, radikal yapilandirmaciligin smiflarda uygulanmasina
olanak vermektedir. Radikal yapilandirmacilik siirecleri tamamlandiktan sonra sosyal
yapilandirmacilik uygulamalar: ile 6grencilerin ortaya ¢ikardigi yeni anlamalar iizerinde tartismalar
yliriitiilerek hem radikal yapilandirmacilik hem de sosyal yapilandirmacilik siniflarda uygulanmis
olur. Bu asamalarin etkili bicimde gerceklesmesi i¢in 6gretmenin olguya yonelme ve se¢me, olguya
odaklanma, onun hakkinda diisiinme, anlam olusturma konusunda 6grencilere 6zgiirlitk vermesi ve
ortaya ¢ikan anlamlar1 kabul edecegi konusunda 6grenciyi cesaretlendirmesi gerekmektedir.
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